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. Instructions for Using the SACERS

It is important to be accurate in using the SACERS, whether you.use the scale in
your own program for self-assessment, or as an outside observer for program mon-
itoring, program evatuation, or research. It is preferable to participate in a‘training
sequence led by an experienced SACERS trainer following the Training Guideon
pages 38-40. However, if such training is not available to you, follow the steps list-
ed below before attempting to rate a program. i ‘

. Read the entire scale carefully, including the Items and the Notes for
. Clarification with the sample questions. In order to be accurate, all ratings have tp
be based as exactly as possible on the descriptions provided in the scale items.

2. Ratings are to be assigned in the following way: . o _

* Ratings are based on the current situation that is observed or ,H%anm&v.boﬂ om,
future plans.

* When deciding on the rating for an item, read the descriptions beginning with
those under 1.

+ Arating of 1 is the maximum score given if any part of that description applies.

* A rating of 2 is given if no part of I and half or moré of 3 apply.

* Arating of 3 or 5 is given only if al parts of the description are met. Please note
that all descriptions in 3 must be met before any higher rating is given for an
1tem.

* A midpoint rating of 4 or 6 is given when all of the lower and half or more of the
next higher description apply.

* Arating of 7 is given only when all of the description in 5 plus all of the descrip-
tion in 7 apply.

3. A block of at least 2 hours should be set aside for observation and rating if you
are an outside observer, that is, anyone who is not a member of the teaching staff,
including program directors, licensing personnel, and researchers.

4 mmmoﬁm%om mnmmd your observation, ask the person in charge of the program to
give you a brief tour of the facility and an overview of the space used and the orga-
nization of the program. If the program is organized into self-contained STOUPS,
select one group to observe, and follow it for the observation period. If the program
is run as one large group, observe the entire program.

5. During your observation, be careful not to disrupt the ongoing activities:

* Maintain a neutral facial expression.

* Do notinteract with the children unless you see something dangerous that must
be handled immediately.

* Do not talk to or interrupt the staff.

6. The rating scale should be kept readily available and consulted frequently during
the entire observation. Be sure to read the Notes for Clarification when they are
provided for an item. All ratings should be circled and comments written on the
score sheet while observing. Ratings should not be entrusted to memory for later



recording. The score sheet provides a convenient way of recording the scores for
items, subscales, and total, as well as your comments.

» The working copy of the score sheet included as the centerfold of this book may
be removed for ease in reading the scale. Additional copies of the score sheet are
available from Teachers College Press.

+ I is advisable to use pencil on the score sheet during the observation. The final
score sheet entries should be written clearly and be dark enough to photocopy,
should that be necessary. The scores you finally decide on should be circled.

* The score sheet can be marked 1o indicate which item(s) you need to ask ques-
tions about in order to get additional information. Underline the highest score
that can be assigned to the item(s) based on your observation. Then put a ques-
tion mark near the item(s) that require a question, and indicate the nature of the
question by writing key words near the question mark. By preparing your score
sheet in this way, you can ask questions systematically in a short period of time.
Remember to check the Notes for Clarification to see whether sample questions
are included for the item(s).

+ The score sheet can also be used to briefly indicate the reasons for each of your
scores. Key words describing what was observed can serve to remind you about
the reasons for your decisions.

7. There are some quality indicators that will not be observed during your visit.
Therefore, it will be necessary to interview the director or a classroom staff mem-
ber to complete the SACERS.

*  Let the staff member know that you will need about half an hour when she or he
is free of responsibility for the children to ask guestions about things you did not
see.

* During your observation, note on your score sheet the items and the descriptors
you need to ask questions about.

+  Take some time after the observation to review the sample questions in the Notes

for Clarification. The questions are only suggestions. You shouid feel free to alter
questions to make them more appropriate.

*  You may also have to ask questions about some irems for which sample questions
have not been provided. You can jot these down on the score sheet.

+  Ask questions on one item at a time, and take notes or decide on a score before
you move to the next item.

* Ask only those questions needed to decide whether a higher score is possible.

It is important to ask questions in a nonjudgmental manner, We all know that
questions can be threatening, so the observer needs to put as little pressure as pos-
sible on the person who is answering. It is also important to ask open-ended ques-
tions that do not give away the answer you are looking for.’

Put yourself in the place of the caregiver who has to answer the following ques-
tions. How would you feel about each of these questions?

+ “Don’t you worry about the fact that none of your staff have first aid certifi-
cates?”

+ “Because I was not here to see what happens when children come in and leave,
could you tell me about how children’s arrival and departure is handled?”

+  “Describe your cultural awareness curriculum.”

- “Are there additional materials to which children have access?”

You can see that questions which imply disapproval (such as #1) put people on
the defensive. Questions that include abstract terms (such as £3) are hard to under- .
stand. It is better to be more specific in your questioning. For example, you might
ask, “How do you handle holidays?” or “Do you have any multi-racial books?”
Questions that are prefaced by a short explanation about why you need to ask them
(such as #2) seem less threatening. The open-ended question about whether there
are additional materials (such as #4) also seems very matter of fact.

Further information and activities for training observers to use the SACERS are
included in the Training Guide on pages 38-40.



ltems and Subscales of the SACERS

Space and Furnishings page 7
1. Indoor space

2. Space for gross motor activities

3. Space for privacy

4/4a. Room arrangement

Furnishings for routine care

Furnishings for learning and recreational
activities

. Furnishings for relaxation and comfort

. Furnishings for gross motor activities

. Access to host facilities .

0.  Space to meet personal needs of staff

1 Space to meet professional needs of staff

Lo

7
8
)
i
1

Health and Safety ‘page 13.

12. Health policy

13. Health practices

14. Emergency and safety policy
15. Safety practice

16. Attendance

17. Departure

13. Meals/snacks

19.  Personal hygiene

Activities 7 pagets

20. Arts and crafts

21. Music and movement

22. Blocks and construction
23. Drama/theater .
24, Language/reading activities
25.  Math/reasoning activities
26. Science/nature activities
27. Cultural awareness

interactions page 23
28, Greeting/departing
29. Staff-child interactions
30.  Staff-child communication
31. Staff supervision of children
32.  Discipline
33.  Peer interactions
34. Interactions between staff and parents
35. Staff Interaction
36. Relationship between program staff and classroom teachers
Program Structure page 29
37. Schedule .
38. Free choice
39. Relationship between program staff and program host
40. Use of community resources
Staii Development page 33
4]. Opportunities for professional growth
42.  Staff meetings
43.  Supervision and evaluation of staff
-
Special Needs Supplementary ltems page 35
44. Provisions for exceptional children
45. Individualization
46.  Muldple opporiunities for learning and practicing skills
47. Engagement
48. Peer inferactions
49, Promoting communication



Notes for Clarification

Before using the Scale, read the
Instructions for Scoring.

* Examples are given only to clarify the indicator by illusirating some of the things :
“that may be seén. The indicator is being rated, not the: mxm_dgmm Different exam-
ples may be observed.

2. * The intent of this indicator is that younger children are :3 In competition with
older children for play space. Therefore, if the mo:mac_m is organized for separate
use of the space by different age groups, @Em credit *of this indicator. :

w

3. * It must be possible to supervise space for privacy E:mqm children can ptay m_o:m
or in very small groups.

Q (7) If a child wanis fo play alons, is there a _o.,mom H.odo so? May the child bring
matérials into the private space? Are activities set up for individuals or very small
groups in areas away from the general activity m:mmmo
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Inadequate
1

SPACE AND FURNISHINGS

1. Indoor space | .- Insufficient space for number of .
T hildren,
- Space lacks adeguate lighting,
ventilation, temperature contiol,
or 1§ excessively noisy.

* Space in poor repair (Ex*: Hummrwq .

paint on walls and ceiling; rough,’
damaged floors).

2. Space for - * No outdoor or indoor space
gross motor specifically used for gross motor
activities activities.

« Qutdoor space lacks protection
from the elements (Ex: lacks
shade, windbreak, drainage}.

3. Space for * No possibility to be alone orin a
privacy* small group, protected from

intrusion by others. _

+ Staff discourage children from
being alone {Ex: children contin-
nously expected to be part of
group activities).

Minimatl
3

- mc@ﬁmbﬁ Emooﬂ space for num-
ber of children enrolled.

© « Adequate Hghting, ventilation,

temperature control, and accept-
able noise level. ;.

* Space in good repair (Ex: floors
free of %.quﬂ walls in good
condition; no peeling paint).

» Some space available outdoors or
indoors for gross metor playon a
daily basis.

+ Qutdoor space has some protec-
tion U.oa the elements.

e me&g mﬁm_mbowémm 1o find

space to be &Obﬂ providing that
.-it can be mn@maﬁmm& (Ex:in play
equipment, behind furniture).

Good

» Ample indoor space for children

{Ex: spacious areas which allow
children to move around freely;
space for furnishings and activi-
ties without limiting childrer’s
movement).

Good ventilation, some natural

lighting through windows or sky-

light.

Space well maintained (Ex: floors
cleaned, carpeting vacuumed,
trash cleared).

Ample space outdoors and some
space indoors available daily (Ex:
gym, yard).

Outdoor space has a variety of
surfaces suitable for different
types of play (Ex: asphalt for bas
ketball; grass or other suitable
surface for baseball, soccer).

Space set aside for individuals or
small groups, protected from
intrusion by others (Ex: loft area
inroom).

Children are permitied to create

. their own private spaces (Ex: can

* Spaces are easy to supervise while

move some furnishings to create
privacy).

ensuring privacy.

Excellent
7

= Space is aesthetically pleasing
(Ex: light, open, airy feeling).

* Natural light can be controlied
(Ex: adjustable blinds or cur-
tains).

* Ventilation can be controlled {Ex:
windows opery; ventilating fan
used by staff).

+ Ample, pleasant, and varied space
both cutdoors and indoors avail-
able daily.

* Younger children have a separate
space from older children.”

= Convenient access to outdoor
space.

* Children may bring self-selected
materials into private spaces.

+ Staff set up activities suitable for
individual or small group use in
private areas, away from general
group activities.



Noftes for Clarification

4. * An interest center is a place where materials are arranged for use within an
appropriately equipped play space. For example, an art interest center would
have art materials near easels or tables on which matetials can be used.

T Accessible means children ¢an geti the materials easily by themselves.

¥ Available means materials are somewhere In the center, but children may not be
able to get them by themseives.

Q (7) Are there addifional materials to which children have easy access? Whera
are they stored?

** Rate either Item 4 or ltem 4a. Ask whether homework is part of the program in
order to decide if 4a is to be rated.

5. 7 Basic materials: Lunch/snack tables and chairs of mvnﬁo_u:mﬁm size for each age
group; mats or cots; cubbies or cther place for storing children’s things.

T Mats or cots for nap time are not required for older children.

1 Furniture should be comfortable and suitable to children’s size. For exampie, chil
dren’s feet should be able to rest on floor when seated. Table height should allov
children’s knees to fit under the table and elbows above the table. N

6. * Basic materials: Tables and chairs, easel or art table, mo_um: shelves for storage o
materials. ,



Inadequate Minimal Good Excellent

1 2 3 4 5 6 7
4. Room * Use of space not defined (Ex: no * At least one interest center with * Three or more interest centers - Centers selected to providea

; arrangement interest centers® in large room or clearly defined purpose accessible defined and conveniently variety of learning experiences

_ , several small rooms with no defi- to children.t equipped (Ex: water provided if (Ex: avea for art or other messy

” nition of specific purposes). * Other play spaces are used by needed, shelving adequate), activities, computer corner, table

; + Rooms inconveniently arranged children. + Quiet and noisy centers separat- for board games).

; (Ex: traffic patterns interfere with + Easy visual supervision of centers ed. + Additional materials availablef to

: activities). and other play spaces. » Arrangement of centers or rooms - add to or change centers or

* Supervision is difficult. to promote independent use by roOmsS.

children (Ex: labeled, open

shelves). ,

* Furnishings do not overcrowd

| TOOIIS.

“ 4a. When doing * Bverything listed above plus no « Everything listed above plus sepa- * Everything listed above plus sepa- + Everything listed above plus easy
homework is separate area for homework or rate area for homework or other rate area that is quiet, not czowd- access to areas where reference
part of the: other quiet study. quiet study. . ed, and has suitable furniture for materials are stored {Ex: library is
program™*. homework or other quiet study. open, computer accessible}.

5. Furnishings + Insufficient number of basic fur- + Sufficient number of routine- * Routine-care furnishings are * Daily upkeep of all routine care

; for routine nishings for eating, nap,t storage care furnishings. appropriately sized.} furnishings (Ex: table tops

| care (eating, of children’s passessions. * Furnishings are in good repair. , washed).

: nap, storage * Furnishings are in poor repair. AR _

m of children's .

possessions)*

,7

6. Furnishings =+ Insufficient number of basic fur- » Sugficient number of basic fur- * Basic furnishings for learning and » Full range of learning and recre-

for learning nishings for learning and recre- . - .- nishings in good-repair for learn- recreational activities of appro- ational activity furnishings used
and recre- | ation. ‘i ingand recreational activities. priate size, accessible for daily regularly (Ex: sand/water table,
ational activ- : - Sufficient, converdent storage for use, and well maintained. woodworking bench, or comput-
itles* ; , . ... materials. + Some space for display of work er).

,. ‘ L domne by children in the school- * Provision for appropriate inde-

! S ‘ age care group and materials of pendent use of materfals (Ex:

interest to the group. labeling or other guidance).



Noies for Clarification

8. * Examples of stationary equipment: jungie gym, slide, swing set, basketball hac

T-ball pole, hopscoich square.
Examples of portable equipment: balls, bats, jump ropes, Nerf balls,

Q (7) Is the gross mofor equipment rearranged from time to time? if S0, about
how often?

The program host is the agency that provides the space for the school-age chile
care program. Program hosts include schools, community centers, and preschg
child care centers, among others. Shared facilities may include the classrooms,

library, gym, swimming pool, computer room, playground, meeting reoms, audic
visual room.

T Play space that is set aside to be used primarily by the school age care prograr

where their materials may be left cut and theair program work is displayed on the
bulletin boards, is considered dedicated space even i it is shared by another
greup when the school age program is not in session.

Q@ (3) Does the program have space assigned o it that no one alsa uses? Is the
program allowed to use other facilities in the building, for example, ihe gym, poc
or computer room?

Q (5) How often can the program use these facilitiss? When you use the gym o

computer room, ars children frorm outsida the program alffowed to use them as
wall?

Q (7) Which areas can be used on a daily basis?
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Inadeqguate
1

* No upholstered furnitiere, cush-
ions, or rugs available for chil-
dren to use. No provision for
“softness” in environment.

7. Fumnishingsi
for relaxation
and comfort

8. TFurnishings" - No stationary gross motor equip-

for gross ment indoors or outdoors.
motor + Stationary equipment in poor
activities” Tepair or not age appropriate,

* No portable materials to play
individual or group gross motor
games. )

* Portable materials in poor repair
(Ex: balls not inflated, racket
strings broken).

9. Access to * School-age child care program
host* has no play space dedicated to its
facilities exclusive uset (Ex: the program is

housed in rooms used by other
groups earlier or later in the day).

10. Space to meet
personal
needs of staff

* No special staff areas separate
from children’s areas (Ex: no sep-
arate restroom, lounge, storage
for personal belongings).

Minimal
3

».Some “softness” in environment
{Ex: rug in play space or some
‘upholstered furniture available to
children).

Soft furnishings are clean and in
good repair (Ex: no tears in
fabric, pillow covers washed

regufarly).

Some appropriate stationary

gross motor equipment in good

repair either indoors or outdoors.

Sorme portable materials to play

individual and group gross motor
games. :

.

School-age child care program
has some dedicated space and
some access to shared facilities
when these are not in use by

others.

* Separate restroom.
* Some storage for personal
belongings (Ex: shared locker).

Good
5

* Softness regularly accessible to
children (Ex: cushions in reading
area, couches in music/listening
area, several carpeted areas).

* Variety of stationary gross motor
equipment readily available.

+ Stationary equipment is sturdy,
age appropriate, and stimulates
many skills. ,

« Variety of portable materials to
play individual and group gross
motor games.

* School-age child care has ample

. dedicated space. .

* School-age care program can
arrange for exclusive use of a
nunber of shared facilities on a
regular basis (Ex: weeldy access to
schocl computer center or com-
munity pool).

* Lounge area available separate
from children’s area.

« Adult furniture in lounge.

+ Ample storage for staff belong-
ings.

Exceflent
7

* Planned cozy area plus “softness”
available in other areas (Ex: living
room area to relax in).

* Some equipment is imaginative,
flexible, and frequently
rearranged by staff and children
t0 maintain interest {Ex: movable
pieces may be added to equip-
ment).

+ Several different pieces of equip-
ment for a variety of skili levels.

* Portable materials for individual
and group games are accessible to
the children for independent use.

» School-age program has daily use
of a number of shared facilities.

* Lounge has comfortable furniture
in good condition.

+ Individual, convenient storage for
personal belongings with security
provisions.

11
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MNotes for Clarification

12

* During the orientation 1o the center, while looking at the space used by the m
gram, make sure to ohserve or ask about access to phone, m_umom for office;:
age, individual conferences, and group meetings..

. - *-Health policy must be written. - ‘

'+ Al adults i in ¢ontact with os__%m: rmust Emmﬁ this Sa_nmﬁoq

Q (3} Is there a written 3mm_§ _uc:&\u What does Sm heatlth policy cover? §
health »SSS@. is given to, Sm staff?

Q (5) Is the written health to:@ given to the nmwm.awmq How do you handie Q
medication to children?

Q (7) What is done about heaith questions that u._wm staff cannot handle?




PR

11. Space to meet

inadequate
1

* No access to phone.

professional * No file storage or office space

needs of available. .

staff* * No space available for individual
conferences or adult group meet-
ings during program hours.

* No storage space for teacher
materials (Ex: no space to keep
materials staff need {0 prepare
activities).

HEALTH AND SAFETY
12. Health * No written policy concerning
policy* what to do if a child gets sick.

* No written rules concerning
exclusion for contagious illnesses.

* No health records for children.

- Stafft have not had physical exam
and TB test within 2 years.

Minimal
3

+ Convenient access to phone.

= Access to some file storage and

 office space (Ex: some space pro-
vided in office shared with host
facility}.

* Some space available by prior
arrangement for individual con-
ferences or adult group meetings
during program hours.

* Some storage space available for
staff materials.

« Written policy for isolating a sick
child and notifying parents.

* Written rules for managing con-
tagious illnesses. (Ex: policy cov-
‘ers:exclusion, réadmission, and

- notification.of all parents).

» Records of immunization and

-+ other health information kept for
each child.

+ Staff have had physical exam and

©+ TBrtest within last 2 years.

< Staff'are trained to detect signs of

Ebmmmv nwmm.”.m_uwmm and neglect,
and report when necessary.

Geood
5

* Access to ample office space and
file storage.

* Space for conferences and adult
group meetings is satisfactory
{Ex: dual or shared use does not
make scheduling difficult; privacy
is assured; adult-sized furniture -
available).

+ Ample storage space available for
staff materials.

* Written health policy given to
parents.

* Medication given only with writ-
ten permission from parents and
exact instructions on original
pharmacy container.

Excellent
7

* School-age child care program
has separate office space for its
own use.

> Program has individual confer-
ence and group meeting space
that is conveniently located, comn-
fortable, and separate from space
used for children’s program.

* Arrangements made for a med-
ical consultant, such as a doctor
or nurse, to handle health ques-
tions from staff.

13



Notes for Clarification 13. @ (1, 3, 5) What is done when a child becomes ill while at the center? Wh
, done if staff suspect that a child is abused or neglected? What is done io
improve children’s knowledge about good health practices?

Q (7) What happens if the staff are concerned about a child’s physical orr
health?

14. * Emergency and safety policy must be written.

TThe intent of this indicator is that the after-school care staff have either the
files or easy and continuous access to the schoofl's files, i the program is |
on the schaool premises.

tAnnual renewal of first aid certificate is required.

Q (7. 3) Can you tell me about your emergency and safety poliicy? Is it wril
What does it cover? Do staff receive training in safety and emergency proc
dures? Who takes care of the group if a staff member is called away for ar
emergency? Where is the emargency information kept for each child? Whe
does the emergency information consist of?

Q (5, 7) How many of the staff are required to have first aid certificates, inc
ing CPR? How often are they required to renew their certificates? Is at leas
person who is certified in first aid and CPR present at ail times? Is anyone
required to conduct regular inspection of the grounds, facilities, and equipn
for safety purposes?

14



13. Health
practices

14. Emergency
and safety

policy*

Inadequate
1

+ No area set aside for sick child.

= No staff to monitor sick child.

» Parents not contacted when child
is ilL

* Children permitted to interact
with sick child.

+ No posting of allergies and other
health problems for staff infor-
mation (Ex: medication sched-
ules ignored).

* No written emergency proce-
dures (Ex: what to do when a
child is injured; evacuation
plans).

« Staff are not required to have

training in safety and emergency

procedures.

Minimal
3

- Area set aside for sick child but
may ot be a separate room.

+ Same staff supervise both the sick
child and healthy children with-
out proper health precautions
(Ex: staff do not wash hands after
contact with'sick child).

« Children’s allexgies and medica-
tion schedules posted for staff
use.

* Parents contacted when child is
sick.

» Staff report suspected child
abuse/neglect to proper
authorities.

- Written .mmmmi and emergency

. procedures. .

« All staff trainéd in safety and
emergency procedures.

) + Facility has wmwmmma official fire
. .,....mmwnﬁnw inspection.

* There are always two adults pre-
sent, thus allowing one to leave in

- case of ani emérgency.

+ Emergency information for each

“child is accessiblet {Ex: written
permission for medical care,
phone numbers for child’s par-
ent, doctos, mﬁﬂ dentist).

Good
5

» Child is isolated in a separate
room at the first sign of illness.

+ Staff take proper health precau-
tions when supervising sick child.

+ Children taught about health
practices (Ex: good nutrition,
encouraged to follow hygienic -
practices).

* At least one person with currents
first aid certificate, including
CPR, present at all times in the
facility.

* Regular inspections required of
grounds, facilities, and equip-
ment to identify and eliminate
potential hazards.

Excellent
7

+ Staff provide feedback to parents
about c¢hild’s physical and men-
tal health (Ex: concerns about
hearing or vision, loss of appe-
tite, withdrawal, aggressiomn,
depression).

+ Staff assist parents to meet chil-
dren’s health needs (Ex: by
arranging for referrals and health
screening).

- All regular staff have current first
aid certificates, including CPR.

15



Notes for Clarification

16

15

17.

@ (1,3) Are there specific emergency evacuation procedures? Are the eva
Tion procedures h_‘moénmq regularly? How o_wm:o Are parents Swo:amm. ab

monﬁm:av : ,
Q {5} What is done to monitor safety hazards in the environment? What i

‘1o make a?.a__‘m: aware of safety rules? . ,(

3 How are safety practices communicated S parents?

* If the school :owsﬂ_mm the staff of the school-age:care program when oy__n_ I
absent, then parent is not required to do so. :

Q (1,3} What is the parents’ responsibility am@_qu_..:m absence or latene
do you do if a child is absent without prior 30% cation? What do \,\o: doif

is offen late? Is attendarice recorded? -

Q (5,7} Do you have a systern so that parents can leave messages if theii
is going to be absent? Do you receive these Smmmmmmmv How do staff ant
ents work together to achieve ﬁmuEmw mnmaqmanmq

Q « 1, 3, 5) What is your procedure for anmncamo

Q (7) How are the children prepared for _cﬁo_cma departure and iravel am:m‘




I5. Safety
practice

16. Attendance

17. Departure

Inadequate
1

* Safety problems indoors {Ex:
medicines and other hazardous
substances not locked away,
doors without panic bars).
Hazards present in outdoor area
{Ex: equipment unsafe, unfenced
play area, hard surface under
climbing equipment, glass and
trash in yard).

No telephone accessible.
Evacuation procedures not prac-
ticed regutarly.

No first-aid kit accessible.

+ Parents are not required to notify
staff if their child will be late or-
absent*

= Attendance is not recorded.

Staff do not contact the parents

of children absent without prior

notice.

No clearly defined departure pro-
cedure.

* When calling for their child, par--
ents are not required to come
into the facility and mndicate that
the child is leaving for the day.
No check-out procedures for
children who are bussed home or
who go home on their own.

Minimal
3

* No safety problems indoors or
otitdoors.

Phone accessible for emergency
use. ..

Emergency procedures posted.
First ajd supplies well stocked
and accessible.

.mhwmummmn% numbers posted near

&

phone.
* Evacuation procedures practiced
monthly. ¢

Parents informed about acci-
dents.

4

Pazents of children attending day

* care are asked to call the staff if

their child will be late or absent.*
. Attendance is Hm.ﬂom.a&.

Staff call'parents about unnoti-
fied absences or persistent tardi-
ness. - ,

When calling for their child, par-
ents are required to corne into

e .mﬁ mm% ‘and ‘sign thié child out.

© §taff of alternate arrangements
(Ex:other family member or taxi
will call for child). ;

Children who are busséd or who
go home on their own are dis-
missed by a staff member who
records departure. ¢

Good
5

» Staff make frequent inspections

of grounds, facilities, and equip-
mentfor potential hazards, and
safety hazards are eliminated or
dealt with.

Children taught safety rules.

Center has an answering
machine, bulletin board, or other
communications system so-that
parents can Jeave messages con-
cerning their child’s upcoming
absence.

Staff check messages from par-
ents frequently:

Only parents or other persons
authorized by parents may call
for child.

Without prior authorization,
child-is not permitted to leave
until staff obtain verification
from parent.

Children who are bussed are
escorted to the bus by staff.

Excellent
7

* Environment planned to avoid-

.

safety problems (Ex: younger
children separated from older
children during active play; out-
door play equipment appropri-
ately sized for each age group).

. Safety information shared with

parents (Ex: safety plans
explained; pareats asked to
monitor children so that dan-
gerous objects are not brought to
the program).

Staff discuss attendance problems
with parents and work together
to achieve regular attendance.

Staff have discussed with children
proper and safe departure and
trave] behavior (Ex: remain seat-
ed on bus, use safety restraints in
cars, safe crossing of street when
leaving vehicle).

Departure is well managed (Ex:
staff are actively involved in
departure procedures. Parents
assume respongibility for their
own children after sign out).

17



Notes for Clarification

18

19,

20.

* If.food.is brought from home, the center is not responsible for its nutritional :
value.

- Q {1,/8) How do you make sure that the meals/sniacks are nulritious? Are the

meals/snacks planned in accordance with official USDA or Canada Food Gui

- requiirernents? Where and Row is the food stored? What is done about childr

food allergies? ;

Q Qp Do staff communicate with parents about Sm:. children’s eating habits
give information about :Sﬂ__o:o

Q (8) Do staff periodically check that the UmS__.ooR is clean and the necessat
supplies, such as follet paper, soap, and paper towels are available?

Q (7) Are children reminded noft to share combs, mcca.h drink, and other persc
ftemns? ,

* Materials: felt pens, crayons and pencils for drawing, tempera and watercolol

paints, glue, scissors, clay, play dough, and Bmmmam_m for collage, mBUB_QmQ
weaving, origami, jewelry making. ,



bidabie peetie. .

18. Meals/snacks

19. Personal
hygiene

ACTIVITIES

20. Arts and
crafts*

21. Music and
moverment

Inadequate
1

+ Meals/snacks not appropriately
timed for children (Ex: frregular-
ly or rigidly scheduled).
Meals/snacks are of questionable
nutritional value* (Ex: do not
meet USDA or Canada Food
Guide requirements).

No provision for proper food
storage. o

No provision for sanitary food
service (Ex: children eat on floors
or on dirty tables).

Little attention paid to personal

hygiene by staff and children (Ex:-

hand'washing neglected before
eating, after toileting or blowing
10S€).

Tissues, paper towels, soap, and .
water not accesstble.

Bathrooms are not clean.

Art materials not accessible for
children to use as a free choice
activity.

Regimented use of materials (Ex:
mostly teacher-directed projects).

No provisions made for
music/movement activities (Ex:
no cassette player, tapes, or musi-
cal instruments).

Minimal
2 3

+ Meals/snacks.eaten on a regular
schedule.

» Provision for proper food
storage.

* Meals and snacks meet USDA
or Canada Food Guide
requirements.

« Children’s allergies and other

* food Festrictions considered in
food preparation and service.

* Food eaten under sanitary
conditions.

* Menus for meals and snacks
posted for parents’ information.

+ Somie attention paid to personal
hyglenesio o
~“Tissues; wmw_mw towels, soap, and
water dre accessible.
. = Bathrooms are clean (Ex: used

“ sy tissnesand paper towels i trash
Sy e, £2ns, ﬂommﬁm.mﬁwnu&.

* Some materials accessible for free
choice daily.

* Materials are in good condition
{Ex: felt pensinot dried out, clay
soft encugh to work}.

« Staff help-available when needed.

+ Some provisions for musical
experiences weekly (Ex: cassette
player or mugical instruments).

Good
5

» Staff member(s) sits with chil-
dren and provides pleasant social
environment during meals and
when possible at snacks.

¢)5mall group size at tables permits
conversation.

+ Sufficient amount of food pro-
vided for children (Ex: second
servings available; if food
brought from home is forgotten,
supplementary food is available;
extra snacks for children who
wani them at end of day).

+ Hand washing is part of daily
routine before eating, after messy
activities, outdoor play, and toi-
leting.

- Staff periodically check bathroom
cleanliness and supplies.

+ Varjety of materials accessible for
free choice daily.

* Individual expression and free
choice encouraged.

* Very few activities require follow-
ing an example.

» Music activities available as a free
choice (Ex: listening to tapes or
CDs, dancing).

» Variety of cassettes, dance props,
musical instruments accessible to
children.

Excellent
7

+ Eating time is planned as a learn
ing experience and discussion
time {Ex: including children in
preparation, cooking, and servin
of food; discussion of children’s
interests and events of the day;
sharing information about nutri-
tional value of foods).
Information shared with parents
about nutritional value of foods
and children’s eating habits.

Personal hygiene is part of educa
tional program to promote good
health care habits.

Children have their own tooth-
brushes and use them after eat-
ing.

Children are taught not to share

personal items such as combs, or
food and drink.

Opportunity to learn new skills
and complete long range project:
(Ex: sculpting, potiery, embroi-
dery).

Music or movement instruction
provided weekly as either indi-
vidual or group activity (Ex:
musical instrument, choral
singing, dance).



Notes for Clarification 22. * Materials: Blocks of various shapes and sizes, Lege, Lincoln Logs, Meccano:
‘ carpenity tools and supplies.

23. * Materials: dress up clothes, costumes, props, puppets.

24. * Materials: Books, dictionaries, encyclopedia, story records, picture lofio, other
picture card games, and language games such as Pictionary, crossword puzzl
Junior Scrabble.

Q (7) Are visils to the library (either in school or to the communily iibrary) part
the activities program? How often do the children and staff visit the library? Dc
children bring books from home to share with the group? Do staff help childrer
write their own stories, poems, and newspapers periodically?

25. * Materials:

For K—Puzzies, number games, dominoes, Veritec, board games (Ex: Chutes
and Ladders).

For Grades 1 and up—Chess, Checkers, Veritec, board games (Ex: Stratego,
Monopoly).

20



22. Blocks and'

construc-
tion™*

23. Drama/
theater*

24. Language/
reading
activities*

25. Math/
reasoning
activities®

Inadequate
1

» No construction materials acces-
sible.

- No space set aside for construc-
tion activities.

+ No materials accessible for pre-
tend play or drama.

+ No suppost or encouragement
offered by staff.

» No materials accessible to
enhance the development of lan-
guage/reading skills,

* No age- mwwﬂomﬂmﬂm games o1
activities accessible to mﬁnouwmmm
math/reasoning,. v

Minimal
3

« Some construction materials
accessible as a free choice activity
weekly.

+ Appropriate m@mnm for-use of
materials.

* Materials in good repair.

+ Some pretend and drama props
accessible.
= Some support offered by staff.

- Some materials accessible to
enharice the mm<&ow5mbﬂ of lan-
guage/reading &G.zm {Ex: books,

story tapes, and language games).

+ Age-appropriate stories read or
told on a weekly basis (Ex: felt
board stories, book read in
installments).

moEm mmm-m@wwowﬂmﬁm math/rea-

R moawm games: and activities

TV Seff vmoﬁmm w&w when asked by

.. chiidtem .

Good
5

» Some construction materials

accessible daily.
Sufficient materials for 3 or more
children to use at one time.

Variety of props which support
many roles arid situations (work,
adventure, fantasy).

Staff extend dramatic play by
offering suggestions, finding
appropriate space for play to
continue.

Many books and age-appropriate
language games accessible to the
children on a daily basis (Ex:
Tunzor Scrabble, Pictionary).
Staff are responsive and partici-
pate in language games when
appropridate (Ex: play thyming
games or language games with
children).

Children encouraged to use read-
ing/writing in practical situations
(Ex: read instructions for games,
write letters to friends).

Variety of age-appropriate
math/reasoning games and activ-
ities accessible for free choice
daily.

Staff encourage children to prac-
tice math/reasoning skills in daily
activities (Ex: set table with cor-
rect number of plates, divide
snacks, record scores for games).

Excellent
7

» Variefy of construction materials -
accessible daily.

Age-appropriate, functional car-
pentry tools and soft wood avail-
able for construction projects.

Pictures, stories, trips used to
enrich dramatic play ideas.
Opportunities for developing
drama/theatre productions (Ex:
children create costumes, write
dialogue, plan productions).

Staff take children to library to
borrow books on a weekly basis,
Children are encouraged to bring
favorite books from home to
share with the other children.
Staff help children write their
own stories, poems, and
newspaper.

.

Math/reasoning games and activ-
ities coded for difficulty and
introduced when children are
ready.

More experienced children are
encouraged to teach others new
games.

21



Notes for Clarification

22

26. * Equipment and materials: Aquarium, terrarium, measuring tools, magnifying
glass, magnets, planis and pets, science books.

27.  Q(7) What is done fo broaden children’s m_c_a_‘mﬂmqo: of other cuitures? Do
celebrate any holidays? if so, which ones?

28. * Since greeting and departing are important aspects of a program, the observ.
tion shouid be planned to include both, if possible.

TEscorting is not a consideration if the school-age care program and school cl
rooms occupy the same or adjacent space.

If neither greeting ror departing, or only one can ba observed, see sample ql
tions belaw:

Q (1, 3, 5) Since | was not here to see arrival (departure), could you tell me "
happens? How do staff organize arrival and departure? Are chiidren first grac
or younger escorted to the center?

Q (7) Do staff have the opportunity to talk to parents and others responsible i
the children during arrival and departure?



26. Science/
nature
activities®

27. Cultural
awareness

INTERACTIONS

28. Greeting/
departmg*

Inadequate
1

* No equipment or materials are
accessible for science or nature
activities.

* Science or nature activities are
not included in the program.

* No ethnic, linguistic, gender role,
cultural, or racial variety visible
in materials (Ex: all print mate-
rials are about one culture, all
visible pictures are of one race,
all materials are in one language
in areas where bilingualism is
prevalent).

Statf display stereotypic or biased
approach to children.

1

Children (K—Grade 1) not escort-
ed¥ to the center.

Greeting of children is often
neglected.

No plans made to integrate chil-
dren into ongoing activities when
they atrive at the center at the
end of their school day {Ex: older
children arrive later than K chil-
dren and disrupt their activity).

Minimat
3

* Some equipment and materials
are accessible for science or
nature activities (Ex: table with
some natural materials displayed;
some animals or plants present in
the center). -

Some ethnic, linguistic, gender
role, cultural, or racial variety vis-
ible in materials (Ex: multicultur-
al books, pictures of varjous
countries and races, books in
more than one language in bilin-
gual cormmunity).

» Staff do not display stereotypic or
biased approach to children.

* Kindergarten children escorted to
the center.

* Acknowledgment of children’s
arrival and departure is inconsis-
tent (Ex: not all arrivals and
departures are acknowledged).

Good
5

* Variety of science/nature materi-
als accessible daily.

Children are involved in science
and nature activities (Ex: help
feed animals or water plants,
encouraged to add to
science/nature display).

Staff encourage questions about
science or natural phenomena,
and help children find answers.

Many multicultural materials vis-
ible that reflect the diversity of
peoples.

Non-sexist materials visible (Ex:
pictures and books depicting
males and females in nontrad;-
tional roles).

Staff display non-hizsed
approach to activities (Ex: girls
encouraged to participate in car-
pentry; boys encouraged to par-
ticipate in cooking).

*

Children (K—Grade 1) escorted to
center

Plans made to ensure warm
greeting, integration, and orga-
nized departure for all children.
Staff members take responsibility
for greeting, integration, and
departure of children (Ex: con-
versation on arrival, introduction
to program for the day).

xcellent
7

Staff extend children’s interest
and introduce new concepts (Ex:
recycling, conservation of water,
endangered species).

Field trips to stimulate interest in
science, nature, and environment
are part of the program (Ex:
planetarium, science museum,
botanical gardens).

Staff plan activities to broaden
children’s cultural awareness (Ex:
invite storytellers and musicians
from different cultures; holidays
are celebrated from many reli-
gions and cultures}.

Staff encourage acceptance and
understanding of differences (Ex:
discourage derogatory remarks,
help children understand and
empathize with hurt feelings due
to prejudiced comments).

Staff use arrival and/or departure
as information-sharing time to
relate warmly to parenis and oth-
ers responsible for children.

23



Notes for Clarification

24

31.

Q (7) Does anyone provide instruction in team sports? Are there any other e
ities where staff are needed to help children develop skills?



Inadequate
1
29. Staff-child 1+ Staff members are not responsive
interactions to or not involved with children
{Ex: ignore or reject children).
.= Interactions are unpleasant
(Ex: voices sound strained and
irritable).

30. Staff-child » Staff-child communication is
comimunica- ' used primarily to control chil-
tion dren’s behavior and manage rou-

tines.
* Children’s talk not encouraged.

31. Staff = No supervision of children in
supervision . activity areas during play and
of children . routines,

Minimal
3

» Staff respond inconsistently (Ex:

sometimes warm, sometimes dis-

tant with children).
» Staff favor or dislike particular
children.

» Staff initiate brief conversations
{Ex: ask questions that can be
answered yes/no, limited; turn-
taking in conversations):

+ Lirnited response by staff to
child-initiated conversations and
questions. i

- Some supervision of children in -
activity.areas during play and
Toutines, especially in potentially

- dangerous-areas.(Ex: outdoor

- playyclithbing-apparatus, carpen-

ry) . o Y

Good
5

Staff usually respond to children
in a warm, supportive manner
(Ex: staff and children seem
relaxed, voices cheerful, frequent
smiling).

Staff show respect for chil-

dren (Ex: listen attentively, treat
childzen fairly, do not
discriminate)}.

Staff-child conversations are fre-
quent.

Turn-taking:in conversation
between staff and child is encour-
aged (Ex: staff listen as well as
talk).

Language is used primarily by
staff to exchange information
with children and for social inter-
action.

Children are asked “why, how,
what if” questions which require
longer, more complex answers.

Careful supervision of all chil-
dren adjusted appropriately for
different ages and abilities (Ex:
younger children supervised
more closely).

Children given help and encour-
agement when needed (Ex:
shown how to use new equip-
ment).

Staff show appreciation of

children’s efforts and
accomplishments.

Excellent
7

Staff support autonomous behay-
ior In children (Ex: staff allow
children 1o take the lead in select-
ing and initiating activities).
Mutual respect exists among staff
and children.

Staff make effort to talk with
each child (Ex: listen to child’s
description of school day, includ-
ing problems and successes).
Staff verbally expand on ideas
presented by children (Ex: add
information, ask questions to
encourage children to explore
ideas).

Staff talk to children about ideas
related to their play and help
elaborate and extend the activity.
Staff are available to coach team
sports and help with activities
requiring adult input.

25




Notes for Clarification 32, Q(7) Are parenis notified about Your discipline policy? How is it dona?
have a child with difficult behavior problems, how do you get help?

34. * Resources for parents: Parent handbook, newsletters, bulletin board, par
ferences, scheduled parent group meetings, parenting matarials.

Q (3, 5) How do you inform parents about your program? What kinds of |
tion do you give them? Are there opportunities for parents to participate i
program? Could you describe some of these parent participation opporty,
Are there individual parent conferences for sach child?

Q@ (7) Do you provide information to parents about such things as health «
sporis, or cultural events? Do parents help make decisions about the pro
For example, are parents on the board? Does parent fesdback have an it
ence on the program?

26




32. Discipline

33. Peer
interactions

34. Interactions
between staff
and parents*

Inadequate
1

* Program does tiot have guide-

! Tines for discipline practices.

'+ Expectations for behavior are’
*" inappropriate for age and devel-
opmental level of children.

* Discipline is either too strict or
too lax.

* Harsh discipline techniques are
used (Ex: physical punishment,
shouting, withholding food, con-
fining children for long periods).

- Little or no positive peer interac-
tion (Ex: teasing, bickering, fight-
ing are common).

» Liitle or no staff guidance for
Ppositive peer interaction::

* Peer interaction not encouraged
(Ex: talking with peers discour-
aged). .

i No sharing of information
between parents and staff.

Minimal
3

» Program has policy that harsh

discipline is'never used.
= Expectations for behavior are
* appropriate for-each age group.
* Staff never use harsh discipline.
* Staff usually maintain enough
control to prevent children from
hurting one another.

» Staif deal with negative peer
interactions (Ex: stop teasing,
bickering, fighting).

* Peer interactions encouraged (Ex:

children allowed to move freely
so natural groupings and interac-
Hons ¢an ocoeur).

*-Parent-and staff share minimal
 information (Ex: information
FER& i H&Qw fees, mnmummwnm
sehediule)s

+ Parent noummwmbnmm occur only
upon staff or parent regliest.

* Some attempt t0 welcomnie par-
ents into the program.

Good
5

* Staff use non-punitive discipline
methods effectively (Ex: giving
attention for positive rather than
negative behaviors; redirecting
child from unacceptable to
acceptable activity).

N

Peer interactions usually positive
(Ex: cooperation, sharing; chil-
dren generally play well togeth-
er).

are calm, listen, and empathize).
Staff help children develop
appropriate social behavior with
peers (Ex: staff help children talk
through social conflicts).

Parents made fully aware of pro”
gram policies and practices (Ex:
handbook, information sheets
about activities, parent meet-
ings).

Regularly scheduled parent con--
ferences.

a

gram (Ex: parents share a family
custom with child’s group).

Staff modeél good social skills (Ex:

Parents welcomed as part of pro-

Excellent”
7

« Parents are notified of ﬁuomﬂmauﬂmw

discipline policy in writing.

- Staff seek advice from consultant

concerning behavior problems.

= Children demonstrate good

soctal problem-solving skills and
positive social behavior (Ex: can
negotiate solutions, make com-
promises, work together toward a
common goal, empathize with
others’ feelings).

Staff serve as sounding board and

extend children’s problem solving
skills.

Information provided on parent-
ing, health care, sports, and cul-
tural activities for families.
Parents involved in decision
making roles (Ex: parent repre-
sentatives on board, yearly evalu-
ation of program, input from
parents sought regarding pro-
gram content).

27




Motes for Ciarification 35 Q (3, 5, 7) Is there time for staff to communicate necessary information af
children in program? s there time set aside for planning? How often? Ars
responsibilities and work shared evenly? Are dufies specified for each per

How does ihe program promote positive interactions among staff member

36. Q3 5, 7) Do child care staff communicate with the children’s teachers? If
how?

37.  Q(3) Do children have gross moler activities scheduled daily?
Q (5) Can staff make changes in the schedule on their own?

Q (7) Are field trips and special activiiies a pait of your program?




o 35.Staff
, interaction

36. Relationship
between
program
staff and
¢lassroom
teachers

Inadequaie
1

* No communication among staff
members of necessary informa-
tion to meet children’s needs {Ex:
information regarding early
departure of child is not commu-
nicated).

Interpersonal relationships inter-
fere with caregiving responsibili-
ties (Ex: staff socialize while look-
ing after children or are curt and
angry with one another).

Staff duties not shared fairly (Ex:
one staff member handles most
duties, while another is relatively
uninvolved).

No communication between
school-age child care staff and
children’s classroom teachers
about children and program.’

PROGRAM m._,wﬁﬂ._.cm,m

37. Schedule

+ No basic daily routine that is
familiar to children.

* Schedule is either too rigid, leav-
ing no time for individual inter-
ests, or too chaotic with many
disruptions.

Minimal
3

* Some information to meet chil-
dren’s needs is communicated
(Ex: staff share health informa-
tion left by parents).

* Interpersonal interdction among
staff does not interfere with care-
giving responsibilities.

+ Staff duties are shared fairly.

+ Some communication between
school-age child care staff asid
children’s' classroom téachers:
concerning problems with :chil-

“dren and/or program.

+ Basic daily routine exists that is
familiar to children (Ex: arrival,
snack, activities occur in the same
sequence most days).

* Writien schedule is posted in
center.

+ At least one indoor and one out-
door activity period (weather
permitting} is scheduled daily.

+ Some scheduled gross motor
activity time indoors or outdoors
daily.

Good
5

» Child-related information is
communicated daily among staff
(Ex: indormation about routines
and play activities).

+ Time set aside for staff commu-
nication,

» Staff interactions are positive and
add a feeling of warmth and sup-
port.

* Responsibilities are divided so
that activities and problems aré
handled smoothly.

* School-age child care staff and
classroom teachers communicate

regularly.

* Flexibility is possible within the
schedule (Ex: longer outdoor play
period in good weather).

- Several activities that meet the
needs of different age groups are
available each day.

+ A variety of activities go on at the
same time, sorne plenned and
some spontaneous.

* Regularly scheduled gross motor
time daily on a year-round basis
outdoors, weather permitting, or
indoors.

Excellent’
7

» Staff working with the same -
group or in the same room have
planning time together at least
bi-weekly.

Responsibilities of each staff
member are clearly defined (Ex:
each carries out specific tasks).
Program promotes positive inter-
action among staff members (Ex:
by organizing social events; by
encouraging group attendance at
professional meetings).

School-age care staff and class-
room teachers cooperate to meet
children’s needs.

Smooth transitions between
activities (Ex: materials ready for
next activities before current
activities end).

» Pield trips and special activities
scheduled (Ex: program takes
advantage of special community
events).
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Notes for Clarification

3G

38. " Child is permitted to select materials, companians, and as far as possible man-
age play independently. Adult interaction is in response to child’s needs.

Q (7} Are new materials rade availabie in response to children’s interests?

39. " The intent of this item is that the school-age program is given responsibility for
dacision making. If the program is operating within a child care center, there may
not be a director of the schoal-age program, but there should be one person who
participates in decisions affecting the school-age care program.

Q (1, 3, 5, 7) How are major administrative dacisions about the school-age care
program made? Who makes the decisions?

40. * Community resources include parks, playgrounds, pools, libraries, museums.

Q (1, 3, 5, 7) What facilities in the community do you use? How do you prepare
for these trips out of the center?



38. Free choice *

39. Administra-
tive relation-
ship between
program staff
and program
host.*

40. Use of
COIMMunity
resources®

Inadequate
1

- No opportunity for free choice in
the schedule (Ex: children not
allowed to choose materials,
activities, or play in self-selected
groups).

Major administrative decisions
made without participation of
school-age center staff (Ex: bud-
get, hiring, and program deci-
sions made by school board,
principal, or board of directors).

- Community resources not used.

Minimal
3

+ Some opportunity for free choice
in schedule (Ex: at [east two
activities to choose from offered
at the same time).

Children are free to decide not to
participate in any activity (Ex:
child may choose to be alomne,
socialize with a few friends, or

rest).

Director/key staff member of
school-age program involved in
some administrative decisions
concerning prograns.

Some use made of community
resources (Ex: visits to parks and
playgrounds).

Parent permission obtained for
all trips out of center.

* Rules of conduct and safety are
explained to children prior to
rips.

Good
5

» Most of the time, children may
choose from a wide variety of
age-appropriate games, materials,
and activities.

Children may choose their own
companions.

Opportunities exist for individ-
ual, small group, and large group
activities.

»

Director/key staif member of
school-age program is responsi-
ble for administration of pro-
gram (Ex: budget, curriculum,
hiring).

Regularly scheduled use of recre-
ational and cultural community
IeSOULCes.

Sufficient number of adults are
available for supervision (Ex: par-
ents and volunteers angment cen-
ter staff on trips).

Special trips are carefully planned
to ensure a successiul experience
(Ex: hours that museum is open
are verified, transportation
arrangements checked).

Excellent
7

« Children encouraged to develop
and extend activities which are of
interest to them.

- New materials to extend choices
are added periodically in
response to children’s interests.

Director/key staff member of
school-age care has regular meet-
ings with host of program to
resolve difficuliies and make
plans (Ex: meetings with princi-
pal of school, director of YMCA).

Value of trips enhanced by
advanced preparation (Ex: chil-
dren and staff read and discuss
background material to make trip
more meaningful).

Children’s interests are taken into
consideration when trips are

planned.
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4. Q (1, 3, 5) What does orientation for new staff members consist of? Is there any
in-service training? How offen does training occur? What does it consist of?

Q (7) Is funding provided fo attend conferences or courses?

42. Q (1, 3, 5, 7) Do you have staff meetfings? How offen? What is discussed?

43. Q (1, 3, 5, 7) How offen are staff supervised? How Js feedback given o siaff
about thejr work? Is there opportunity for self-evaluation? Can staff members
request help from supervisors?
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Motes for Clarification
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44. * An exceptional child is any child whose physical, mental, or emotional neads are
not met by the regular program alone.

TModifications:
* In the physical envircnment, such as ramps, accessible stalls in restrooms

* In the program, such as specialized materials, equipment, use of supportive ser-
vices, individually planned program

* In the schedule, such as shorter day, alternative activities

45. * Refers to the extent to which staff medify tasks, activities, levels of assistance,
and reinforcement according to the needs and abiiities of each child.

46. * Refers to the extent to which the staff provide multiple opporiunities for children
to learn and practice the same skill, and the way in which these opporiunities ars
presented.



44 Provisions
for excep-
tional chil-

dren®

45. Individual-
ization®

46. Multiple
opportumities
for learning
and practic-
ing skills*

Inadequate
1

Items 44-49 are to be used in addition to the whole scale when children with special needs are mcluded in the group.

Minimal
3

4

Good

SPECIAL NEEDS SUPPLEMENTARY ITEMS

Tn order to use these items accurately, information is needed about the special needs of the individual children.

» No modificationst made to the
physical environment, program,
and/or schedule for exceptional
children.

* Reluctant to admit children with
special needs.

* No attempt to assess child’s needs
or to find out about available
assessments.

- Little or no individualization (Ex:
same activities, procedures,
schedule, environment, and con-
sequences for all children).

+ Children often fail tasks or can-
not participate in ongoing activi-
tres.

» Staff do not provide repeated
opportunities for learning and
practicing skills identified as
goals for the child.

» Minor modifications made to the
physical environment, program,
and/or schedule to permit child
to attend (Ex: exceptional child
allowed to play alone if not able
to join group activities).

- Some attempt to find out about
child’s needs or to find out about
available assessments.,

+ Some individualization provided
(Ex: separate toileting scheduled
for children needing special
help). _

» Staff make minor medifications
so that children can vw included

_in some activities.

» Staff provide some oﬂvoﬂzummmm
for learning and practicing skills,
usually in special activities child
does alone.

')

Staff have information from
available assessments or request
assessment of child’s needs.

Staff use assessment information
about needs of exceptional chil-
dren and make modifications in
environment, program, and
schedule so that children can par-
ticipate in many activities.

Much individualization provided
in play activities and routines.
Children participate successfully
in tasks and activities that appro-
priately challenge their abilities.
One-to-one and small group
activities provided in addition to
regular program for exceptional
children.

Repeated opportunities for learn-
ing and practicing skills.

Some instances of skill practice
during naturally occurring rou-
tines and events.

Excellent
7

+ Consultation with profession-
" al special educators regulariy
available to assist in planning
individual programs for excep-
tional children. :

Center staff follow through with
activities and interactions recom-
mended by professional special
educators to help children meet
identified goals.

Objectives for special needs chil-
dren are incorporated into free
play and planned activities.

Staff use interactions with chil-
dren, room arrangement, materi-
als, and schedule to meet individ-
ual needs (Ex: raised picture
labels on toy shelves for visually-
impaired child; staff sign so
hearing-impaired child can
participate fully).

Independence encouraged
through environmental modifica-
tion, appropriate activities, and
teaching strategies.

Frequent use of naturally occur-
ring routines and events to rein-
force learning objectives.
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47. * Refers to the extent to which children are actively and appropriately involved
with materials, people, or activities.

48. * Refers to the extent to which staff members promote sccial interaction with peers

by providing opportunities for interactions to oceur, and by prompting, modeling,
and reinforcing peer interactions.

49. " Refers to the extent to which the adult serves as a communication model,

responds to children’s attempts o communicate, and prompts communication
use.



47. Engagement™

48. Peer

interactions™

49. Promoting
communica-

tion

*

Inadequate
1

» Little appropriate involvernent
{Ex: much time spent waiting
for other children or staff, in
inappropriate behavior or
wandering).

« No attempt made by staff to pro-
mote peer interactions.
+ No peer interaction occurs.

- Staff do not encourage children’s
communication (Ex: do not ask
questions, ignore children’s
attempts to communicate).

« Communication to children is
primarily directive.

- Staff do not provide communica-
tion options required by child’s
disability (Ex: do not face hard-

of-hearing child when talking; do

not provide communication
board or use signing to nEE who
is unable to speak).

Minimal
.3

+ Some appropriate inveolvement
during staff-directed activities
" (Ex: &E&Rﬁ pay attention dur-
ing small group work). .

- Some appropriate involvement
during routines and play times.

+ Occasional efforts to promote
peer interactions, mostly in spe-
‘cial activities not related to ongo-
ing events (Ex: asking for and |,
passing things done in a special
“small group, but not during

lunch).

- Staff provide sorne communica-
tion opportunities mzmﬂm struc-
EH& activities,, using &ﬁmgmﬁ?.m
noBb.EEnmﬂon options, when'
nmnmmmﬁ ‘(Ex: communication
board ﬁmm& during mﬁmnw time).

« Staff, onnm&oumE encourage chil-

a,.Hmum communication outside of

structured activities.

Good
5

» Children are appropriately

involved most of the time during
mﬂm&m &Hmﬂm& activities, routines,
mh& Em% times.

Staff interact with children and
provide attractive, developmen-
tally appropriate materials to

‘maintain active involvement (Ex:

staff gnide wandéring child to
attractive play area; help non-
mobile child change activity
when ready).

Many efforts to promote peer
interactions at planned group
times (Ex: child given chance to
answer question at story time; to
help someone else set the table).
Some peer interaction encour-

. aged during free choice activities.

Staff adjust speech to children’s
level of understanding.
Communication with children
includes much social conversa-
tion and information sharing.
Staff ask developmentally appro-
priate questions and attend to
children’s answers.

Alternative communication
options used throughout the day.
Staff involve other children in
communication with child with
disabilities.

Excellent
7

» Transitions between activities,

routine care, and play times are
arranged so children maintain
involvement (Ex: children contin-
ue to play until next activity is
ready).

Many alternative activities avail-
able for children to use indepen-
dently or in small groups (Ex:
child who lases interest in story is
allowed to build with Lego).

Many efforts to promote peer
interactions during free choice
activities.

Frequent efforts to include child
with disabilities in appropriate
peer interactions throughout the
day.

Staff frequently promote chil-
dren’s comimurnication (Ex: give
verbal descriptions of ongoing
activities, expand on children’s
talk, prompt or modef communi-
cation, and reinforce children’s
attemptis to communicate).

Staff use routines and activities
throughout the day to reach
appropriate communication goals
for the children.
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Training Guide for the SACERS

A suitable training sequence can be designed to meet the various needs of SACERS
trainees by selecting from the following training activities. Training Activities 1-5
cover the basic information and skills needed for all users of the scale. Training
Activities 6-8 are required for outside observers, that is, any observer who is not a
member of the teaching staff, including program directors, licensing personnel, and
researchers. Training Activity 9 is required for program monitors and researchers
who need to be trained to a level of inter-rater reliability required by their pro-
grams.

PREPARING TO USE THE SCALE

L.

38

Show slides or a TV tape about school-age programs, in order to assure that the
trainees have a common understanding of what is meant by quality school-age
care. If this is not possible, describe a few typical settings and key issues, and
have the trainees discuss these.

Present the 49 Items of the SACERS.

- Have the trainees look over the list of items on page 5 to see the range of top-
ics covered. Point out that the special needs items are used only when a child
with disubilities is included in the group.

» Select one item that interests the trainees and turn to that item in the scale,
Notice how the itemn is set up as a 7-point scale with descriptions under 1, 3,
5 and 7.

Have the trainees work in pairs to do the Scrambled Itern activity on page 39.
Allow time for discussion to deal with the concept of levels of quality in the
scale. This activity helps the trainees learn to read carefully. The answer key to
the Scrambled Item is on page 40.

Review the rules for rating (number 2 in the Instructions for Using the
SACERS on pages 3-4).

Have the trainees work in pairs to rate Item 37, Schedule, after reading the
Sample Sitwation on page 39. The Sample Situation describes what might be
found during an observation, and the activity gives the trainees practice in
scoring an item. In order for each trainee pair to have the text of both the
Sample Situation and the Item accessible simultaneously, suggest that one turn
to the Item and the other to the Sample Situation. After the trainees decide on
a score, have them explain their reasoning. The answer key to the Sample
Situation is on page 40.

Discuss the guidelines for asking questions on page 4, and have the trainees
complete the activities on questioning. These activities are needed only for out-

side observers who will have to interview the director or a classroom staff
member to complete the scoring of the SACERS.

In order to practice questioning, have the trainees work in small groups of
two to three people. Designate one person to act as the observer and another as
the staff member. Select items from the scale for the trainees to use in making
up questions. Tell the trainees to check the Notes for Clarification to see if there
is a sample question for the item. Trainees should use that question first to see
if they get the information they need. If not, they should make up some prob-
ing questions to get the specific information they need. Get feedback from the
trainee who acted as the staff member about how the questioning went.

CONDUCTING A PRACTICE OBSERVATION

7.

It is necessary for outside observers to complete at least one practice field
observation, preferably with a partner or two. The number of practice field
observations needed varies with the purpose of the training. Research use of
the scale requires high inter-rater reliability and therefore may need several
practice observations followed by item-by-item reliability checks.

The purpose of a practice field observation is to provide an opportunity
for the trainees 1o learn to use the SACERS, not to evaluate the group being
observed. Be sure to make that point clear to the centers YOU contact as prac-
tice observation sites.

« Before sending the teams out, discuss considerate observer behavior.

* Send observers in teams of two to four (depending on the size of the room),
for a period of 2 to 3 hours. They should observe together but score inde-
pendently. Each one will need a scaje and a score sheet. If possible, include a
team leader who has had some experience with the scale.

* Conduct the practice observation following the Instructions for Using the
SACERS on pages 3-4,

+ All the observers should be present for the questioning of the staff so that
questions will only have to be answered once. ,

DETERMINING INTER-RATER RELIABILITY

8.

After completing the observation and independently circling scores for ali
items on the score sheet, have the team compare their scores, item by item,
using a Summary Score Sheet such as the sample shown on page 40. Most
important is the discussion of items with discrepant scores that are more than

(text continues an pege 40)



TRAINING ACTIVITIES
Scrambled ltem

in the following SAGERS ltem the descriptions for each level of quality are out of order. Read each
of these descriptions carefully and decide which description should be tabeled inadequate (1), min-

imal (3), good (5}, and excellent (7).

37. Schedule _ (a) {b}
» Basic daily routine exists that is * No basic daily routine that is
familiar to children (Ex: arrival, familiar to children.: :

+Schedule is either too Tigid, leav-
ing no time for individual inter-
ests, or too chaotic with many
disruptions.

snack, activities occur in the same -
sequence most days).

» Written schedule is posted in
center.

* At least one indoor and one out-
door aciivity period (weather
permitting) is scheduled daily.

- Some scheduled gross motor
activity time indoors or outdoors
daily. .

Sample Situation

After reading the foilowing sample situation, turn to
item 37, Schedule, in the scale to decide on a score. .

You are observing in a school-age care program that has 20 children ranging in age from
5 to 10 years. When the children come to the center they hang up their coats and put
their knapsacks in their cubbies. The snack is set out for 25 minutes, and they may have -
snack as they wish. You notice that they are free to move to any one of several activity
areas set out for them in their room with age appropriate activities. They may &mm_u select -
other activities'from cupboards in the room. There is a schedule posted on the widll that
shows that indoor and outdoor play are scheduled daily. At 3:45 you follow the whole
group to the gym. Some children complain they want to continue playing in the foom. A

(S

» Smooth transitions between
activities (Ex: materials ready for
next activities before current
activities end).

+ Field trips and special activities
scheduled (Ex: program takes
advantage of special community
mdmamv.

(d) |

» Flexibility is possible within the
schedule (Ex: longer outdoor play
period in good weather).

Several activities that meet the
needs of different age groups are
available each day.

A variety of activities go on at the
same time, some planned and
SOmMe Spontaneois.

Regularly scheduled gross motor
time daily on a year-round basis
outdoors, weather permitting, or
indoors.

staff member says that they need some exercise and they can’t go outside
because of the rain. At 4:20 when the games are whistled to an end some of
the children ask to stay a little longer to finish the game. The staff remind
the children that a local basketball team uses the gym at 4:30 daily so they
must retirn to the room: The children grumble and shuffle their way back

to their room.

How would you score this situation?

Why did you give this score?

39



40

one point apart. Have everyone try to understand why the discrepancies
occurred and agree on the most appropriate score, if possible. Through the dis-
cussion of discrepancies, the scale items and scoring system are clarified and
reliability is improved.

One way to determine inter-rater reliability is to assess whether two or
more observers who independently rate the same situation at the same time
agree on the scores given to an item. It is necessary to examine the individual
items to see if raters agree on the scores. A Summary Score Sheet helps you to
calculate the percent agreement. To complete the Summary Score Sheet:

Record the name of the center, the classroom being observed, the date, and
the names of the observers on the top of the summary sheet. List all item
numbers on the left hand side of the sheet (see sample). '

Record the ratings given by each observer for each item. It is important that
these ratings be independent, that is, they should ,Um recorded om each
observer’s score sheet before any discussion occurs.

- After all the fterns have been recorded on the Sumumnary Score Sheet, discuss
the reasons for differences in scores, starting with scores'that differ by more
than I point. Scores will differ for a variety of reasons: observers may not all
see the same activity, they may interpret scoring criteria differently, or they
may not read the criteria thoroughly. Some of the differences are errors and
can be corrected in future observations. Others may simply be due to the fact
that there is some variability in what is seen and In interpretation of the cri-
teria.

- Calculate the percent agreement for each item by dividing the largest rum-
ber of raters agreeing on a single score by the total number of raters and mul-
tiplying by 100. Note the sample showing the first 4 items. For item 1, all 3
raters agreed on a score of 4. Thus, 3 divided by 3 x 100 = 100%. For item 2,
two raters agreed on a rating of 3, while a third gave a rating of 2. Since the
rule says to take the largest number of raters agreeing on a single rating, the
agreement would be 2/3 x 100, therefore 67%. For item 4, where no raters
agreed, the raters need to reach consensus on the best score after discussing
the descriptors and notes for clarification. The consensus score then becomes
the standard against which the other scores are. compared. If a score of
2 becomes the standard, then the item would have a 33% agreement
(1/3 x 100=33%).

Have the trainees complete the scale in a second classroom with a group of two
or three observers, and again conduct an item-by-item reliability check in order
to reach the level of inter-rater reliability required. Following training, obser-
vers typically gain in ease and accuracy with repeated use of the scale. When
several observers who have been trained to criterion use the scale in research
over a period of time, periodic inter-rater reliability checks are recommended.

Sample Summary Score Sheet

Observer Name
Percent
Item Harms Jacobs ‘White Agreement

1 4 4 4 . 100%

2 R 3 2 L 67%

3 5 6 6 L 67%

4 3 2 4 L 33%
ANSWER KEY
Scrambied ltem:; 37. Schedule

@3 (b1 (©) 7 (d)5

The inadequate level 1 (b} indicates a lack of schedule or a m@:mac_m that is too
rigid. For a minimal 3 (&) there has fo be a basic routine familiar to the chiidren,
and a written scheduie with ai least one indoor and one outdoor activity period
and some scheduled gross motor activity daily. For a 5 (d) flexibility in sched-
uling is required, with activities going on at the same time for different age
groups. In addition to a good, activity program, as described in 5, for a 7 (¢
there are smooth transitions between aclivities, and special 'activities are pre-
vided, such as field trips.

Sample Situation: Score 4

This child care program has a basic daily routine, and the schedule is nct too
rigid, so this should not be rated as inadequate {1). Given that the children
seemed to know what to do when they arrived in the center, it appears that the
routine was familiar to them. The schedule listed both outdoor and indoor play,
with a gross motor activity time scheduled daily. Therefore, this item merits at
least a minimal score (3), and we go-on to look at good (5)., There are a vari-
ety of activities going on:at the same iime, and from the mo:mac_m you see that
gross -motor fime is scheduled daily. indoors and outdoors. :oém<mﬁ the staff
could not be ilexible about indoor gross motor time cm<o:a 4115, and the
schedule was.not varied for the children who wanted to continue to play in the
room. Therefore, not all of the description for a (5) applies to this center.
However, it meets all of the criteria for (3) and half or more Qn the indicators for
(5), so it is given a score of (4).




