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Preface to the Updated Edition

Ll

This updaced edition of the ECERS-R is not 4 revision. It contains
the ECERS-Revised Edition with all items and indicators intact. It also
includes two helpful additions:

* The widely used Additional Notes available on our websire

* A new Expanded Scoresheet, which incorporates a convenient
worksheet

This updated “edition was produced in response to requests from
many scale users who faithfully pasted the Addidonal Notes into their
scales because they found them helpful in establishing and maintaining
their accuracy in using the ECERS-R. The new Expanded Scoresheer,
which we have used in various states in our own training sessions, has
also proved very helpful to both experienced and novice assessors. We
believe that both of these additions to the ECERS-R will be hel pful.

We are grateful to Cathy Riley for her work in developing the
Expanded Scoresheet, and to Elisa Allen, who so ably incorporated the
additional materials into this updared edition. As abways, feedback from
our staff of expert assessots, Cathy Riley, Lisa Waller, Kris Lee, and
Tracy Link, has been extremely helpful.

For additional ~explanations of the meaning of ECERS-R
requirernents see Al Abour the ECERS-R (2003), D. Cryer, T. Harms,
C. Riley. Lewisville, NC: Pact House Publishing, ISBN 0-88076-610-7.
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Introduction to the ECERS-R

The revision of the ECERS has been a long and exacting process. In the revision,
our intent was to balance continuity and innovation. On the one hand, we wanted to
be sure to retain those features that had, for over 15 years, made the ECERS a useful
instrument for both research and program improvement. On the other hand, we
wanted to update and expand the instrument to reflect changes in the early childhood
field that had occurred since the ECERS was published in 1980, and to incorporate the
advances in our own understanding of how to measure quality. During this time,
inclusion of children with disabilities and sensitivicy- to cultural diversity had become
important issues in the assessment of program quality. The measurement of quality
itself received greater attention through the development of the Accreditation Program
of the National Association for the Education of Young Children (NAEYC, 1984) and
the publication of several early childhood assessment instrumenis, During this period of
self-examination in the ficld, the definition of program quality gmbodied in NAEYC's
Developmenially Appropriate Practice (Bredekamp, 1986) was revised in 1997 to include
a greater emphasis on cultural diversity, family concerns, and individual children’s
needs (Bredekamp & Copple, 1997). ot '

Our own understanding of how to measure quality was increased through the
development of three additional scales using the ECERS format, each with its own
improvements and refinements: Family Day Care Rating Seale (FDCRS; Harms &
Clifford, 1989), Infant/Toddler Environmens Rating Scale ('I'ERS; Harms, Cryer, &
Clifford, 19903, School-Age Care Environment Rating- Scale (SACERS; Harms,
Jacobs, & White, 1996}, Numerous research projects in the United States and abroad
had used the ECERS to assess global quality and had discovered significant
relationships between ECERS scores and child outcome measures, and berween
ECERS scores and teacher characteristics, teacher behaviors, and compensation,
Along with these research findings, feedback from a number of researchers
concerning difficulties with particular items was a valuable resource for the revision.
The ECERS was also translated into a2 number of Janguages, including Tralian,
Swedish, German, Pormgese, Spanish, and Icelandic, and was wused in an
international study (Tietze, Crver, Bairrao, Palacios, & Werzel, 1996). Although the
basic scale remained the same in the translations, some changes were required in a
tew of the indicators, and especially in the examples for indicators, to make the
various transladons culturally relevant. These changes were helpful to us as we
undertook out own revision.

In addicion, the ECERS was used in a number of Ways as a program
improvement tool in many different settings, including those serving cufturally

diverse popularions and in inclusive programs. In the 17 years that the ECERS hoc
been usecri in research and program improvement, a body of evidence of the validity
and usefulness of the scale was amassed, bur clearly a thorough revisior was needed.

i
Process of Revision

.

Three main sources of information were used during the process of revision (1) a
content analysis of the relationship of the ECERS to other global qualiy assessment
instruments and documents examining early childhood programmacic issues; (2) data
from studies using the ECERS in preschool, child care, and kin dergarten settings;
and (3) feedback from ECERS users. The content analysi; helped 1o identify
additions and deletions to consider-, the data from numerous studies using the
ECERS gave us information about the range of scores on vari ous jrems and the
relative difficulty of items, as well as their validity. By far th{ most valuable
contribution to the revision came from the feedback provided b, researchers and
practitioners who had used the ECERS in a variety of ways.

To collect information from ECERS users, three focus groups were held: one to
explore how the ECERS functioned in inclusive settings, and two to examine its use in
culturally diverse settings. We were fortunate to have access to experts in these two fields
who had used the ECERS extensively across the country and could provide specific
suggestions, We also held feedback sessions with researchers who had used the ECERS
in theijr studies and who could make suggestions about the content and format from the
point of view of research needs. Tn addition, a questionnaire was circulated to the many
individuals, programs, and projects chat were known to have used the ECERS
extensively, and we received helpful suggestions from people in the United States,
Canada, and Eurape, ‘

Changes in the ECERS-R

The ECERS-R is indeed a revision of the ECERS: it is not a new scale. The same
general rarionale and underlying constructs are evidenr i this revision. Th, ECERS-
R retains the original scale's broad definition of environment, including those spatial,
programmaric, and interpersonal features that directly affect the chil dren and adulcs
in an carly childhood secting. The seven subscales of the ECERS-1 are: Space and
Furnishings, Personal Care Routines, Language-Reasoning, Activities, Interaction,
Program Structure, and Parents and StafF,
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While the subscales in the ECERS-R are not identical with those in the ECERS,
the comprehensiye definition of environment is apparent. The revision also setains
the same format] with each item expressed as a 7-point scale with descriptors for 1
(inadequate), 3 (hinimal), 5 {good), and 7 (excelient). The conceptual framework for
evaluating quality in the ECERS-R is also consistent with the original LCERS. Levels
of program qualjty are based on current definitions of best practice and on research
relating practice fo chitd outcomes. The focus is on the needs of children and how to
meet those needd to the best of our current understanding.

While retaiping the basic similarities that provide continuity between the
BCERS-R and the BCERS, the fallowing changes were made in the revision:

1. The infandl coddler alternate items were omitted; use the Infant/Toddler Envi-
rorment Rfging Scale (Harms, Clifford, & Cryer, 1990;.

2 The describtions under quality levels 1, 3, 5, and 7 were written as separate in-

dicators inktead of in paragraph form. This follows che patgern set in our other

scales, the FDCRS, ITERS, and SACERS.

The Noted|for Clarification wese expanded in order wo explain the intent of indica-

(&%)

tors and to]give additional specific information for maore accurare scoring.

4. Some itens were combined to eliminate redundancy (i.e., ECERS Trens 6 and
7 under Firnishings and Display now make up ECERS-R Item 2).

Some itemis were separate’d into several items to deepen content (i.e., ECERS
Item 32 Trone now is separated into ECERS-R Ttems 31 Discipline and 32
Sraff-child interactions).

Items werk added for areas not covered in the ECERS, such as: health and safety
practices;’ nature/science activities; mach/number activitics; use of TV, video,

N

6

and/or computer; interaction items including interactions among children; and
several itemns focusing on staff needs.

7. Tndicatord and examples were added to many iiems to make them more inclu-
sive and dulturally sensicive, In keeping with the suggestions of our focus groups
on inclusfon and cultural diversity, we did not develop separate items but rather

incorpordred indicators and examples throughout the scale.

The scoiing system was made consistent with that used for the FDCRS,
ITERS, 4nd SACERS. Tn addition, it is possible in the ECERS-R to mark a
Yes, Noll or, on some items, NA {Not Applicable) for zach indicator sepa-

o

rately. This will help to identify more clearly the basis for the item quality
score.
9. The Notks for Clarification are printed below the item for ease in use.
10. Sample duestions are provided below the Notes for Clarification for indicators
that are fpot easily observable.

54

OQur goals for revising the BCERS were to update the content, malke the format
and scoring instructions more compatible with our other scales, and add indicator
scores to permit greater speci ficity when derermining the reason for che item quality
score. We believe the ECERS-R has met these goals. .

Reliability and Validity
i

As stated previously, this current version of the ECERS is a revision of the well-
lcnown and established original scale. Tv maintains the same conceprual framework as
well as the same basic scoring approach and administradon. Since the original version
has a long history of research demonstrating that quality as measured by the ECERS
has good predictive validity (i.c., Peisner-Feinberg & Burchinal, 1997; Whitchook,
Howes, & Phillips, 1990), the revised version would be expected to maintain that
form of validity. The major question to be answered here is whether the changes to
the scale have affecred the interrater reliability.

An extensive set of field tests of the BCERS-R was conducted in the spring and
summer of 1997 in 45 classrooms. The authors were not satisfied with the interrater
reliabilities obtained and decided that further revision was needed. Data from this
first study were used to detertmine changes needed to obtain a fully reliable instru-
ment. Substantial revisions were made to the firse field-test draft of the scale, using
the indicaror-level reliabilities as a guide to focus the revision process. After the revi-
sions were made, a second test, focusing on interrater reliability, was conducted in a
sample of 21 classrooms, cqually distributed among high-, medium-, and law-scoring
vooms in the initial test. Fven though this test was conservative, with minimal
chances to develop reliabilicy through the discussions that customarily take place fol-
lowing a practice observation, the resules of the second test were quite satisfactory.

Overall, the ECERS-R is reliable at the indicator and item level, and ar the level
of the total score, The percentage of agreement across the full 470 indicators in the
scale is 86.1%, with no item having an indicator agreement level below 70%. At the
item Jevel, the proportion of agreement was 48% for exact agreement and 71% for
agreement within one point.

For the entire scale, the correlations between the two observers wete .921 prod-
et moment correlation (Pearson) and (865 rank order (Spearman). The intesclass
correlation was (915, These figures are all within the gencrally accepted range with
the total levels of agreement being quite high. These overall figures are comparable
with the levels of agreement in the original ECERS.

We also examined the internal consistency of the scale at the subscale and total
score levels. Subscale internal consistencies range from .71 to .88 with a rotal scale
internal consistency of .92 Table 1 presents the internal consistencies for the seven
subscales. These levels of internal consistency indicate that the subscales and total
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scale can be considered to form reasonable levels of inrernal agreement providing
support for them as separate constructs, Many questions regarding reliability and
validity remain unanswered, For example, studies will be required to answer ques-
tions such as: To whar degree does the revised version maintain the same magnitude
of score as the original version? and Do the two versions both predice child develop-
ment outcomes similarly? In addition, larger data sets will be required to examine
empirically the facror structure of the scale. Research on the original ECERS usually
has provided two factors, one facusing on the teaching aspect of environments and
one on the provision of opportunities aspect {Rossbach, Clifford, & Harms, 1991;
Whitebook, Howes, & Philtips, 1990, Further research will be needed o determine
the extent to which the ECERS-R reveals the same empirical dimensions,

In summary, the field tests revealed quite acceptable levels of interrater agree-
ment at the three levels of scoring-indicators, "items, and rotal score., In addition,
there is support for using the scores of the subscales and the total score to represent
meaningful aspects of the environment,

Table 1 Incra-Class Correlations for ECERS-R Subscales

Scale Interrater Internal Consistency
Space and Furnishings 0.76
Personal Care Routines ) 0.72
lLanguage-Reasoning 0.83
Activities (.88
Interaction 0.8G
Program Structure 0.77
Parents and Staff 0.71
Tortal 0,92
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It is important to be accurate in using the ECERS-R -whether you use the scale
in your own classroom for self-assessment or as an ousside observer for program
monitoring, program evaluarion, program improvement, or research. A video
training pagkage for the ECERS-R is available from Teachers College Press for use in
self-instruction or as part of group training. It is preferable to participate in a training
sequence ldd by an experienced ECERS-R trainer before using the scale formally.
The trainin sequence for observers who will use the scale for monitoring, evaluation,
or research fshould include at least two practice classroom observations with a small
group of opservers, followed by an interrater reliabilicy comparison. Anyone who
plans to ube the scale should read the following instructions carefully before
attempting fo rate a program,

Administliation of the Scale 4

1. The scalellis designed to be used with one room or one group at a time, for children
2V through 5 years of age, A block of at least 3 hours should be set aside for observa-
tion and fating if you are an outside observer, that is, anyone who is not a member of
the teaching staff, (j.e., program directors, consultants, licensing personnel, and re-
scarchers)} An observation-of more than 3 hours in duration is preferable.

2. Before yo begin your observation, complete as much as possible of the identifying
informaripn on the top of the first page of the Score Sheet. You may need to ask the
teacher fof some of the information, By the end of the observation, make sure all the
identifying information requested on the first page is complete,

3. Take a fey minutes at the beginning of your observation to orient yourself to the

classroom!

* You ma} want to start with ltems 1-6 in Space and Furnishings because they ate
easy to opserve,

* Some itgms require observation of events and activiries thac occur only at specific
times ofjthe day (i.c., Items 9-12 in Personal Care Routines, Items 7, 8, and 29
coveringigross motor play). Be aware of those jrems so that you can observe and
rate thenf as they oceur.

* Score itdms that assess interactions only afier you have observed for a sufficient
time to ght a representative picture (i.e., Items 30--33 in Interactions; 34-37 in Pro-
gram Serdeture; 41 in Parents and Staff).

* Items 19328 in Activities will require both inspection of materials and observation

of use of materials,

4. Be careful dot to distupt the ongoing activiies while you are observing,

~Instructions for Using the ECERS-R

* Maintain a pleasant but neutral facial expression.

* Do not interact wich the childsen unless you see something dangerous thar must be
h%ndhd immediarely.

* Do not talk to or interrupt the staff. .

5. You need to arrange a time wich the teacher to ask questions about indicators you
were not able to observe, The teacher should be free of tesponsibilicy for children
when ke or she is answering questions. Approximately 20 minutes will be required
for questions. Tn order to make best use of the time set aside for asking questions:

* Use the sample questions provided, wheneyer applicable,

* If you have 1o ask questions about items for which no sample questions have been
provided, jot your questions down on the Score Sheet or another sheer of paper be-
fore talking with the teacher.

* Ask only those questions needed to decide whether a higher score is possible,

* Ask questions on one item at a time and take notes or decide on a score before you
move on to the next item.

6. Note that the Score Sheer (beginning on p- 75) provides a convenient way of re-
cording the ratings for indicators, items, subscale, and toral scores, as well as your
camments. The Profile (p. 87) permics a graphic representation of chis informacion,

* A fresh copy of the Scote Sheet is needed for each observation, Permission is hereby
given to photocopy the Score Sheet and Profile only, not the entire scale,

* Ratings should be recorded on the Score Sheet before leaving the program or im-
mediately afterward, Ratings should not be entrusted to memory for later re-
cording,

¢ It is advisable ro use 2 pencil on the Score Sheet during the observation so that
changes can be made easily. ‘

* The final Score Sheet encries should be dark enough to photocopy.

Scoring System

1. Read the entire scale carefully, including the Irems, Notes for Clarification, and
Questions. In order to be accurate, all ratings have to be based as exactly as possible
on the indicators provided in the scale jtems.

2. The scale should be kept readily available and consulted frequently duning the entire
observation to make sure that the scores are assigned accurately,

3. Examples that differ from those given in the indicators but seem comparable may be
used as a basis for giving credit for an indicator.

4. Scores should be based on the current situation that is observed or reported by staff,



not on fututg plans. In the absence of observable information on which to base your
rating, you fnay use answers given by the staff during the question petiod to assign
$COITS. |
5. When scoring an item, always start reading from 1 (inadequate) and progress upward
till che cortet score is reached.
6. Ratings are tp be assigned in the following way:
» A rating of 1 must be given if any indicator under 1 is scored Yes.
+ A rating of 2 is given when all indicators under 1 are scored No and at least half of
the indjcatbrs under 3 are scored Yes.
» A rating df 3 is given when alk indicators under 1 are scored No and all indicators
under 3 atk scored Yes.
» A rating df 4 is given when all indicators under 3 are met and at least half of the
indicacorsfander 5 are scored Yes. -
+ A rating 6f 5 is given when all indicators under 5 are scored Yes.
» A rating ¢f G is given when all indicators under 5 are meiand at least half of the
Tunder 7 are scored Yes. _
¥ 7 is given when all indicators under 7 are scored Yes.
NA (Not Applicable) may only be given for indicators or for entire items
permitred” is shown on the scale and on the Score Sheet. Indicators that
NA are not counted when determining che rating for an item, and items
scored NA are not courited when caleulating subscale and total scale scores.
7. To calculatg average subscale scores, sum the scores for each item in the subscale and
divide by the number of items scored. The total mean scale score is the sum of all
item scoregffor the entire scale divided by the number of irems scored.

are scoled

Since eakh one of the indicators in the ECERS-R can be given a score, it is pos-
sible to contifiue to score the indicators beyond the quality level score assigned to an
item. Using ghe scoring system described above, indicators are typically scored only
until an iteralquality score is assigned. However, if it is desirable, for purposes of re-
search or prokram improvement, to gain additional information on areas of strength
beyond the dlality Jevel score, the observer can continue to score all the indicators.

If the alternate scoring option is selected and all indicators are scored, the re-
quired obserfation time and the questioning time will need o be extended con-
siderably. Adf observation of approximately 3%—4 hours and a questioning rime of
approximately 45 minuees will be required to complete all indicators. The additional
information fnay, however, be helpful in making plans for specific improvements and
in the interpietation of research findings.

The Score Sheet and the Profile

The Score Sheet provides for both indicator and item scores. The indicator scores
ate Y (Yes), N (No), and NA (Not Applicable}, which is permitted only as noted for
celected indicators. The item scores are 1 (Tnadequate) through 7 {(Excellent), and NA
{(Not Applicable), which is permitted only as noted for selected irerns. Care should be
caleen to mark the correct box under Y, N, or NA for each indicator. The numerical
ivem scord should be circled cleatly (see sample, p. 74).

The expanded version of the Score Shect included in this updated edition can
be used as both a Worksheet and a Score Sheet. In addition to the larger spaces pro-
vided for notes, there are questions, charts, and other aids for keeping crack of specific
information gathered throughout the obsetvation, For example, the number of child-
sized chairs and tables, the number of times handwashing is completed, or examples
of various categories of roaterials can now be conveniently recorded and calculated
directly on the Score Sheet. The last page of the Score Sheet provides a chart for cal-
culating the “substantial portion of the day” (sce Explanacions of Terms Used
Throughous the Scale below). It also provides space to copy the written schedule and
compare it with the observed schedule to determine whether each of the 11 items
requiring “substantial portion of the day” has been met.

The Profile on page 87 permits a graphic representation of the scores for all
irems and subscales. It can be used to compare areas of strengths and weaknesses, and
to seleet items and subscales 1o target for improvement. There is also space for the
mean subscale scores. The profiles for at least two observations can be plotted side by
side to present changes visually (see sample, p. 74).

Explanations of Terms Used Throughout the Scale

1. Accessible means children can reach and use materials, furnishings, equipment, and
o forth. This does not mean that every child has to have access at all times. For ex-
ample, access may be limited to a certain number of children in an area or limited to
certain times of the day. For materials to be considered “accessible,” they must be
within view of younger preschoolers (2's and 3’s). For older preschoolers (4s and
5%s), if materials are stored in closed spaces, they can be considered accessible anly if it
ia observed that children can freely access and use the materials. Generally, for materi-
als to be counted as accessible to children at the Minimal (3) level, children must be
able to teach and use the materials for a period of 1 hour a day in a program of 8
hours or more. The 1 hour can be provided at one time or as a combination of sev-
exal periods throughout the day. This does not mean that each child must have a full
hour to use the materials, However, it is required that children have a reasonable
chance to use the materials at some time if they wish. Less time is required for pro-
grams operating less than 8 hours a day, with the amount of time caleulated propor-
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tionally, based on the racio of 1 hour for programs of 8 hours or more. For example,
if a program operated for 6 hours a day, this would be 3% of a full-day program, so
the time required would be % of the 1 hour. Use this chart to determine the ap-
proximate amount of time needed in programs opetating less than 8 hours. For ex-
ceptions to this rule, see Items 7, 8, and 23,

Number of hours in operation 2 hrs | 3hrs. | 4hrs, | Shrs. | Ghrs, | 7hes.

Approximate minutes required for accessibility | 15 25 30 40 45 fij

2. A “substantial portion of the day” means at least one-third of the time the children

are in artendance. For example, 1 hour out of 2 3-hour program, or 3 hours out of 2
9-hour program. In calculating whether materizls or activities are accessible for a
“substantial portion of the day,” be sure to ask che teacher questions that give you a
reasonable estimate of what happens and what is accessible during the times not ob-
served. Calculate substantial portion of the day based on what is observed, plus what
the teacher says is usually done during the rest of the time, In piecing togecher acces-
sibility of materials in various classrooms or areas to give credit for substantial pot-
tion of the day (e.g., outdoors/indoors), the requirements for materials in 5.1 must
be met, unless exceptions are specified in notes on individual items. The last page of
the expanded version of the Score Sheet is designed to assist in the calculation of
“substantial portion of the day” for the 11 items thar include this requirement, Space
is provided on this page for recording both the planned and observed schedule of
daily events. For further information on calculating the substantial portion of the day
see All Abous the ECERS-R, pp. xviii and xix.

3. In order to differentiate the meaning of the words “some,” “man V" and “varied,” the
g ¥

materials in several items are separated into categories in the Notes for Clarification.
For example, gross motor equipment is separated inro stationary equipment and pore-
able equipment; fine motor materials are separated into small building toys, art materi-
als, manipulatives, and puzsles; narurefscience includes caregories of materials such as
collections of natural objects, living things, naturelscience books, games, or tays, and na-
surelscience activities such as cooking and simple experiments. Terms such as “some,”
“many,” or “variety” are used throughout the scale. ‘We have provided numbers to
guide decision making for many of these terms. However, the actual number re-
quired will depend on the number of children enrolled, and the ages and ahilities of
those children. In cases where there are small groups of children, the numbers pro-
vided are likely to be reasonable, However, in classrooms with 15 or more children,
more materials may be needed, In considering the difference between “variety” and
“many,” think about a meal provided as a buffet, compared with a meal with several
courses, but not as much choice. “Vatiety” of choices will be provided in the buffet,
while this is not necessarily true in the meal.

The term “some” occurs most frequently in indicarors that represent a Minimal
(3) level of quality, although occasionally it occurs at higher fevels. In determining
how much is needed to give credit for “some” in an indicator, consider the require-
ments in the parallel indicators at the lower and next higher level of quality. For dx-
ample, if under Inadequate (1) no materials are required, then “some” would mean
“one or more.” In cases where a plural is used with the term “some,” then more than
one would be required to give credit, When terms such as “very few” or “very little”
or “rarely” are used under Inadequate, then “some” represents a mid-point between
what is required for the 1 and for the 5 quality levels. Specific numbers are given in
the notes for particular indicators,

. “Staff” generally refers to the adults who are directly involved with the children—the

teaching staff. In the scale, staff is used in the plural because there is usually more
than one staff member working with a group. When individual staff members han-
die things differently, it is necessary to arrive ar a score that characterizes the overall
impact on the children of all the staf members. For example, in a room where one
staff member is very verbal and the other is relatively nonverbal, the score is deter-
mined by how well the children’s needs for verbal input are being met.

In all items involving any type of interaction, “staff” refers to chose adults who
are in the classroom and who work with the children daily (or almost daily), for =
subsrantial portion of the day. This can include volunteers, if they are in the class-
room for the required amount of time. Adults who are in the classroom for short pe-
riods of the day, or who are not a regular daily part of the classroom, do not count in
cvaluating whether the requirements of the item are met. For example, if a therapist,
parent, or the director of a program comes into the classroom and interaces with
children, for short or irregular periods, thege interactions do not counr in scoting the
iten, wnless the interaction is very negative, As an exception, in parent co-operatives or
lab schools, whase usual staffing pattern includes different people as teaching assis-
tants daily, these assistants should be counted as staff.

. The term “weather permitting” is used in several items of the scale wich regard to

when children can participate in outdoor activities. “Weather permitting” means a/-
most every day, unless there is active precipitation, extremely hot or cold conditions,
or public announcements thac advise people to remain indoots due to weather con.
ditions such as high levels of pollution and extreme cold or heat that might cause
health problems. Children should be dressed properly and talken outdoots on most
days. This might require that the schedule be changed to allow children outdoor play
in the carly morning if it will be very hot later in the day. Or it might require that
the program ensure that children have boots and a change of clothes for a day when
the grass is wet. After bad weather, staff should check the outdoor area, dry off
equipment, sweep away water, or block off puddles, and so forth, as needed before
children go out. Programs with protected outdoor areas, such as a deck or patio, are
more likely to be able to meet the requirements for allowing outdoor activity daily,
weather permitting,
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Interaction page 58
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30. General supervision of children (other than £ross motor)
31, Discipline

32. Staffchild interactions

33. Interactions among children
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35. Free play
36. Group time
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38. Provisions for patents

39. Provisions for personal needs of staff
40, Provisions for professional needs of staff
41. Staff interaction and cooperation

42. Supervision and evaluation of staff

43. Opportunities for professional growth



Inadequate
1

SPACE AND FURNISHINGS
1. Indoor space

1.1 Insufficient space for children,
adults, and furnishings. *

1.2 Space lacks adequare lighting,
ventilation, temperature
control, or sound-absorbing
marterials. *

1.3 Space in poor repair {Ex.
peeling paint on walls and
ceiling; rough, damaged
floors). *

1.4 Space poorly maintained {Ex.
floors left sticky or dirty; trash
cans overflowing),

(See Notes for Clarification on next page)
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Minimal
3

Sufficient indoor space for
children, adults, and
furniskings. *

Adequate lighting, ventilation,
temperature control, and
scund-absorbing materials. *

Space in good repair.

Space reasonably clean and well
maintained, *

Space is accessible to all child-
ren and adults currently using
the classroom (Fx, ramps and
handrails for people with
disabilities, access for
wheelchairs and walkers). *

NA permitted.

Good

5.1 Ample indoor space that allows
children and adults to move
around freely (Ex. furnishings
do not limit children’s
movement; sufficient space for
equipment needed by children
with disabilities). *

5.2 Good vensilation, some nasural
lighting chrough windows or
skylight.

5.3 Space is accessible to children
and adults wich disabilities, *

Excellent
7

7.1 Natural light can be controlled
(Ex. adjustable blinds or
curtains).

7.2 Ventilation can be controlled
(Fx. windows can open; ven-
tilating fan used by stafl). *



*Notes for Clarification
1.1, Bese space needs on largest number of children attending at one time.

1.1, 1.2, 3.1, & 3.2. Base scorc of this item only on the observed functioning of the
space in the room used by the group mose of the day. “Insufficient space” means not
enough space. Score “yes” only if room is extremely croweed., “Sufficient space” means
enough space to function adequately. Do not give credit for 3.1 if adequate space is
due to lack of basic furnishings and equipment. If a classroom is cerribly noisy, so thac
conversations are difficule and noise levels are obviously uncomforeable for classroom
users, then do not give credit for adequate sound-absorbing materials, even if a number
of such materials are present (rugs, ceiling tiles). If noise typically is not at a
comfortable level, for whatever reason, the sound absorbing materials are not effective
enough. This is true even if the noise is not actually coming from within the classroom
being observed.

1.3. “Poor repair” means that there are major repair problems that present healch and/or
safety risks.

3.4. Tv is expected that there will be some messiness from the regular activities of the
day. “Reasonably clean” means that there is evidence of daily maintenance, such as
floors being swept and mopped, and thar big messes, such as a juice spill, are cleaned
up promptly.

3.5, 5.3. In order for the indoor space to be considered minimally acceprable, it must be
accessible to children and adults with disabilities who are currently a part of the
program. If no children or adules with disabilities are currenty part of the program,
score NA for indicator 3.5. Hawever, for a score of 5, accessibility is required
regardless of wherher or not individuals with disabilities are involved in the program,
Therefore only a score of N or Y is allowed for 5.3.

5.1. To assess whether indoor space is “ample,” consider the various acrivity areas as
well as rourine care areas. For example, look to sce if the block or housckeeping area
allows plenty of free movement for children to play, as well as for storage and use of
the materials and equipment needed in the area. Do nor give credic for ample space if
at least two activity areas are crowded, even if there is ample space [or rourines.

5.3. To give credit for this indicator, the classroom and the bathroom (including toiler
stalls) must be accessible to individuals with disabilities. Doorways must be 32 inches
wide. The door handles must be operable with limited vse of hands. The entrance
door threshold should be 12" high or less and, if over 14", must be beveled to make it
casier to roll over, However, access to the various play areas in the room is considered
ander Item 4, Room arrangement for play, and not in this iten. Adaptations to roilets
(Ex., bars to help with stability) are considered in Item 2, indicators 3.3 & 5.3.

If there are 2 or more bathrooms used by the children in the classtoom, only one of
them must be accessible. Accessibility to the building itself, and to the floor where the
classroom is located, is also considered under chis indicator. The definition of accessibie
should be based on the information in this note, with no additional requirements.

7.2. Doors to outside count as ventilation control only if they can be left open without
posing a safety threat {for example, if they have a locking screen door or safety gate o
keep children from leaving the room unattended).

11




Inadequate
1

2

Minimal
3

9. Furniture for routine care, play, and learning*

1.1

Insufficient basic furnitare for
rourine care, play, and
learning (Fx. not enough
chairs for all children to use at
the same time; very few open
shelves for tays). *

Fyrniture is generally in such
poor repair that children

could be injured (Ex. splinters

ot exposed nails, wobbly legs
on chairs}.

3.1

A3

(See Notes for Clarification on next page)

12

Sufficient furniture for
routine care, play, and
learning,

Most furniture is sturdy and
in good repair, ”

Children with disabilities have
the adaptive furnicure they
need (Ex. adapsive chairs or
bolsters are available for
children with physical
disabilities). *

NA permitted.

Good

Most furniture is child-sized.

All furniture is sturdy and in
good repair. *

Adaptive furniture permits
inelusion of children with
disabilities with peers (Ex. child
using special chair can sit at
cable with others). *

NA permitred.

Excellent
7

7.1 Routine care furniture is

convenient to use {(Ex. cors/
mats stored for ensy accessh.

72 Woodwork hench, sand/wazer

rable, or easel used. *
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*Notes for Clarification

Ttem 2. Remember to consider furnishings for play, and not just routine care
furnishings, when scoring all indicators in this icem. Basic furniture: tables and chairs
used for meals/snacks and activities; mats or cots for rest or nap; cubbies or other
storage for children’s things; low open shelves for play/learning materials. To be given

credit for low open shelves, they must be used for toys and materials that children can
reach by themselves.

1.1. “Insufficient basic furniture” means not enough or an insufficient number of pieces
of the basic furniture needed for routines, play, and learning listed in the notes for
clarification. If most of the toys are stored in crates or toy boxes and there are very few
open shelves, a score of “Yes” is appropriate.

3.2. Sturdiness is a property of the furniture itself (i.c., will not break, fl| over, or
collapse when used). If sturdy furniture is placed so that it can be easily knocked over,
this is a problem with safety (see Irem 14. Safety practices), not the sturdiness of the
furniture,

3.3, 5.3. If there are no children with disabilities enrolled or if children with disabilities
do not need adaptive furniture, mark NA for 3.3 and 5.3.

5.1, This indicator only addresses the size of tables and chairs for children. If cubbies or
other furnishings present problems due to size, consider this under 7.1.

While seared back in a chair, children’s feet should be able to rouch the floor {nét
necessarily rest flat on the floor); children should not have to perch on edge of chair to
touch floor. Children also need to be able to rest their elbows on the table and ft their
inees comfortably under the table, Rate here also if chairs and/or rables are too small
for the children, Check child-sized several times during observation, including when all
children ate seated together, such as ar lunch. If 75% of children are able to use child-
sized tables and chairs, give credit for this indicater.

Since children are different sizes at different ages, the intent here is that furniture
should be the right size for the children in care. Furniture that is smaller than adule-

sized may be the right size for a 6- or 7-year-old, but not small enough for a 2- or 3-
year-old,

5.2. Don’t be overly perfectionistic when scoring this indicator. If there is only a very
miner problem that does not create a likely safety hazard, then give credit. TFor
example, if a chair or table is slightly wobbly, buc will not collapse or cause falls, or if a
vinyl-covered couch is slightly worn, but foam is not exposed, then do not count off

for these small things, unless there are a substantial number of small problems causing
an overall impression of poor repair.

7.1, Cubbies for storage of children’s possessions must be in the classroom to be

considered convenient, because of difficulties with supervision,

7.2. In order to give credis, it is not necessary to see the furnishing being used, but it

must be obvious that it is used for the appropriate activity and not, for example, only
for storage. Tf unsure, ask staff how and when furnishing is used.

13



Inadequate Minimal
1 2 3

3. Furnishings for relaxation and comfort*

1.1 No soft farnishings accessible
to childten (Ex. upholstered
furniture, cushions, rugs, bean
bag chair). *

3.1 Some soft furnishings access-
ible to children (Ex. carpeted

play space, cushions). *

3.2 Some soft toys accessible to
1.2 No soft toys accessible to children. *
children (Ex. stuffed animals,

soft dolls). *

*Notes for Clarification

Item 3. “Furnishings for relaxation and comfort” means softness provided for children
during learning and play activides. Routine care furnishings such as cots, blankets, and
pillows used for naps are not considered when scoring this item,

1.1. See “Explanation of Terms Used Throughout the Scale” on pp. 6-7 for the
definition of “accessible.”

1.2. Examples of soft toys include cloth puppets (even if they have hard heads or
hands), dolls that are completely soft or thar have soft bodies, and soft toy animals of
all sizes, from those that can be held in one hand to large animals children can sit or lie
on.

3.1. “Some soft furnishings” means that there are at lease two soft furnishings in the
room being observed that the children may use in play.

3.2. “Some soft toys accessible” means at least three soft toys are accessible to children.

5.1. A "cozy area” is a clearly defined space with a substantial amount of sofiness where
children may lounge, daydream, read. or play quietly. For example, it might consist of a
soft rug with several cushions, an upholstered couch, or a covered mattress with cushions.
The cozy area must provide a substantial amount of softness for the children. This
means that the cozy furnishings must allow a child to completely escape the normal
hardness of the typical early childhood dlassroom. One small thing, in itself, does not
create a cozy area. For example, a small padded chair, small child-sized beanbag, chair,
a few small stutted animals, or a carpeted corner, are each not enough by themselves.
However, credit could be given for a combination of such furnishings. Credit might be
given for farge furnishings, such as a matiress, couch, or adult-sized bean bag chair if
they provide the required substantial amount of softness.

See “Explanarion of Terms Used Throughout the Scale” on p. 7 for the definition
of “a substantial portion of the day.”

14

Good Excellent
5 8 . 7

1

7.1 Soft furnishings in addition to
cozy area accessible to children
(Ex. cushions in dramatic play
area, several rug areas or wall-
to-wall carpeting). *

5.1 Cozy area accessible to children
for a substantial portion of the

day. *

5.2 Cozy area is not used for active
physical play, *
7.2 Many clean, soft toys accessible

5.3 Most soft furnishings are clean ! .
to children,

and in good repair. *

5.1, 5.2. If there are two or more cozy areas, each area does not need to meer the
requirements of 5.1 and 5.2. However, there must always be one area, providing a
substantial amount of sofiness where children can depend on being able to relax, that
is not used for active physical play. It must be obvious thart a child who wants to use a
cozy area will not be constantly interrupted by children involved in active play, A
combination of all areas can be used to judge whether a cozy area is accessible for a
substantial portion of the day.

5.2. The cozy area may be used for short periods as a group space (e.g., for dancing or
circle time), bu it should be protected from active play for most of the day, It should
be away from active play equipment and have protection from active children (through
placement or 2 barrier). It should not be locared where there is a lot of traffic. Staff
should be diligent to ensure that active children do not interfere with a child in the
cozy area by jumping on or running into the child who is relaxing,

5.3. Look especially to see that there are no tears in the covers of beanbag chairs,
cushions, and couches that expose the padding or stuffing. “Most soft furnishings”
means almost all, with only one or two minor exceptions.

7.1. Give credit only for additional soft furnishings that can be used during play. If
there is carpet under tables that cannot be used to sit or play on, credit cannot be given
for soft furnishings.

7.2. “Many” means enough soft toys so that children do not have to compere over
them: for 2’s and 3’s at least two soft toys for each child; 4’s and K's ac least 10 toys or,
if more than 20 children are aliowed to attend at one time, enough for half the group
size allowed.



Inadequate
1

4. Room arrangement for play

1.1 No interest centers defined. *

1.2 Visual supervision of play area

is difficule, *

Minimal
3

At least two interest centers
defined. *

Visual supervision of play area
is not difficult.

Sufficient space for several
activities to go on at once (Fx.
floor space for blocks, table
space for manipulatives, casel
for art), *

Most spaces for play are
accessible to children with
disabilities enrolled in the
group.

NA permitted.

Good Excellent
4 5 6 7
4
2.1 At least three interest centers 7.1 At least five different interest
defined and conveniently centers provide a variety of
equipped (Ex. water provided learning experiences. *

near art area; shelving adequare

. 2 : anized For
for blocks and manipularives). * 7.2 Centers are organized for

independent use by children

5.2 Quier and active centers placed (Ex. labeled open shelves;
to not interfere with one labeled conrainers for toys;
another (Ex. reading or listening apen shelves are not over-
area separated from blocks or crowded; play space near roy
housekeeping). * storage). *

5.3 Space is arranged so most 7.3 Additional materials available
activities are not interrupted to add to or change centers.

(Ex. shelves placed so children

walk around, not through,
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activities; placement of
furniture discourages rough play
or running).

*Notes for Clarification

1.1, 3.1, 5.3, 7.1. An interest center is an are2 where materials, organized by type, are
stored so that they are accessible to children, and appropriately furnished play space is
provided for children to participate in a particular kind of play. Examples of interest
centers are art activities, blocks, dramatic play, reading, nature/science, and
manipulatives/fine motor.

5.2. Look for a separation in physical space, actual distance between active or noisy
centers and the more quiet centers. A barrier, such as open shelves, does not

sufficiently cut down on noise. To give credit, #4 quiet areas must be separated from
noisy areas.

7.2. To get credit for this indicator, afmost all materials in all centers must be organized
for independent use. Labels are not required in all areas. Ocher examples that apply are
shelves not overcrowded, see-through ar labeled containers used to store toys, materials

1.2, Do not score “Yes” unless area is very difficult 1o supervise. Take ages of children
into consideration when deciding on a score.

3.3. Look to sce that there is space enough for at least three different types of activities such as puzzles and games easy to take off shelves, sets of materials in bins when
to go on at the same time for some period of the day. needed, and containers with tops easily apened by children.
Question

7.3. Are there any additional materials available that you add to the interest centers?

15



Inadequate Minimal
1 2 3

5. Space for privacy*

s ]

1.1 Children not allowed to play Children are allowed o find or

alone or with a friend, create space for privacy (Ex,
protected from intrusion by behind furniture er room
ocher children, dividers, in outdoor play

equipment, in a quiet corner of

the room).

3.2 Space for privacy can be easily
supervised by staff. *

*Notes for Clarification

Irem 5. The intent of space for privacy is to give childrern relief from the pressures of
group life. Lsolation from the group as a punishment is not given credic under this
item. A place where one or two children can play procected from intrusion by other
children, yet be supervised by staff; is considered space for privacy. Private space can be
created by using physical barriers such as book shelves; by enforcing the rule char
children may not interrupt one another; by limiting the number of children working at
a table placed in an out-of-traffic area. Examples of space for privacy arc a small loft
aren; activity centers where use is limited to one or two children; a large cardboard box
with cut-out windows, door, and a cushion inside; a small outdoor play house. (For a

definition of space for privacy see All About the ECERS-R, pp. 35, 39, 40.)
3.2. All spaces used for privacy must be easily supervised by stafl.

3.1. Staff must enforce the protection rule, if needed, in order to be given credit for this
indicaror.

5.2. This indicator applies only to the space “set aside” for privacy in 5.1. If eredir is nat
given for 5.1, then credit cannot be given for 5.2,

16

Gocd Excellent
5 6 7

- . - . y
5.1 Space set aside for one or two 7.1 More than one space available

children to play, protected for privacy.

from incrusion by others (Ex. - e N
Y ( 7.2 Staff set up activities for one or

no-interruption rule; small \ . .
two children to use in private

space protected by shelves), -
space, away from general group

activities (Bx, two pegboards at
a small rable in a quiec corner;

5.2 Space for privacy accessible for
use for a substantial portion of
the day. * computer for one or two

children to use), *

7.2.4Staff” here refers to the repular teaching stafl in the room. Specialists whe come
into the room specifically to work with one or two children do not count for this
indicator. See “Explanation of Terms Used Throughour the Scale” on p. 7 for
definition of staff,

Question

7.2. Do you ever set up activities for just one or two children, away from che activicies
for the rest of the children? If so, please give examples.
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Inadequate Minimal
1 2 3

6. Child-related display

1.1 No marerials displayed for 3.1 Appropriate marerials for

children, predominant age group {Ix.
' ] L photos of children; nursery
1.2 Tnappropriate materials for o =
! ‘ rhymes; beginning reading and

predominant age group (Lx, :

A math for older preschoolers and
matetials in preschool class- .
kindergartners; seasonal

room designed for older displays). *

school-aged children or adules;
pictures showing viclence). * 3.2 Some children’s worlc
displayed. *

*Notes for Clarification

1.2, Materials maust be meaningful ro the children to be considered appropriate. Scove
“yes” iF over 50% of the display in the room s inappropriate for over 50% of the
children o if any of the displayed materials show violence or indicate prejudice.

3.1, “Appropriate” means suitable for the developmental level of the age group and the
individual abilitics of the children. This concepr is also referred to as developmentally
appropriate and is used in a number of items in the scale. Consider only the display in
the room(s) where children spend the majority of the time, Score “Yes” if 75% ol
display is appropriate for the children, and none is violent or prejudicial.

3.2, "Some” means that ac least two pleces of children's wotk are displayed and can be
easily seen by children.

5.1. “Much of the display” means about 30% of the materials displayed. The first parr
of this indicator requires thar a relationship exis between whar is displayed and the
acrivities that the current group of children is experiencing. The intent here is for the
teacher to use the display for children as a reaching tool that changes as topics of
interest change and that adds more information to the children’s experiences. For
instance, if the group is talking about che season of the year, a science project they are
doing, or an upcoming field erip, these things should be represented in the display.
Recently completed artwork that does not relate to other things going on in the room
does not count for this indicator, IF needed, supplement observed information by
asking if any of the display relates to topics of interest covered within the last month.

Goed Excellent
5 6 7

5.1 Much of the display relates 7.1 Individunlized children’s wark

closcly to current activities and predominares. '

children it eroup (Lx. artwork R ) ) )

frouL ) 7.2 Three-dimensional child-

or photos abourt recent N

A ; created work (Ex, playdough,
activities), ) ©
clay, carpentry) displayed as

5.2 Most of the display is work well as Hat work. *

done by the children. ”

5.3 Many irems displayed on
child’s eye level,

5.1, {cont.) The second parc of this indicator requires thar the children themselves be
represented in the display. Look to see if there are photos of the children in the group
an display. or self-portraits, or a height-chart with names. Photos of the children are
not required, but the disptay should relate o the children in the group (e.g., stories
dictated by children, charts dene with children’s input].

5.2, Base score on overall impression of whether children’s art is well represented in the
display. Consider what you feel when you have looked around the room from various
areas. Counting number of pieces of artwork is not necessary. If 50/50, or too close to
cell, give credic for most of the display done by children. If a detailed search is needed
to find the children’s work, then do not give credit.

7.1. Score “Yes” if more than 50% of children’s displayed worlc is individualized.
Tndividualized work means that each child has selected the subject and/or media and
has carried ourt the work in his or her own creative way. Thus, individualized products
look quite different from one another. Projects where children follow a teacher’s
example and little creadvity is allowed are not considered individualized work. (See A#
About the ECERS-R, pp. 51, 52, 53 for further definition of individualized.)

7.2, “Three-dimensional” work must have height, widch, and depth. The children must
be able to build up and out as they make “junk,” styrofoam, or wood sculptures, or use
clay or piay‘dough (but not as in using cockie cutters with play-dgough). Gluing chings
to a flat surface (as in gluing material scraps or sryrofoam “peanuts” to a fat piece of
paper or cardboard) is not counted as 3-1.

17



[nadequate
1

7. Space for gross motor play*

1.1 No outdoor or indoor space

used for gross motor/physical

play.

1.2 Gross motor space is very

dangerous (Ex. access requires
long walk on busy street; same
space used for play and parking

lot; unfenced area for
preschoolers). *

Minimal
3

3.1 Some space outdoors or

indoors used for gross
motor/physical play. *

3.2 Gross motor space is generally

safe. (Ex. sufficient cushioning
under climbing equipment;
fenced in outdoor area). *

(See Notes for Clarification and Question on next page)

18

Good

5.1 Adequate space autdoors and

52

some space indoors. *

Space is easily accessible for

_ children in group {(Ex. on same

53

level and near classroom; no
barriers for children with
disabilities).

Space is organized so that
different types of activities do
not interfere with one another
(Ex. play with wheel toys
separated from climbing
equipment and ball play). *

7.1

7.2

7.3

Excellent
7

Outdoor gross motos space has
a variety of sutfaces permitting
different types of play (Ex.
sand, black rop, wood chips;
grass). *

Outdoor area has some pro-
tection from the elements (Bx,
shade in summer, sun in
winter, wind break, good
drainage). *

Space has convenient features
(Fx. close to tollets and
drinking water, accessible
storage for equipment; class has
direct access to outdoors). *
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*Notes for Clarification

Irem 7. In assessing space for gross motor play, include both outdoor and indoor areas,
except where only one is specified in an indicator. All areas regulatly available and/or
used for gross motor activities should be considered in scoting this item, even if
children are not observed in the area.

1.2, 3.2. Although no gross motor area that challenges children can ever be completely
safe, the intent of this indicator is that major causes of serious injury are minimized,
such as injury from falls onto inadequate cushioning surfaces, or entrapment, pinching
of body parts, and protrusions from non-gross motor equipment that is in the space.
Safety of the equipment is covered in Trem 8. Gross motor equipment. Issues related to
safety of the space (not the gross motor equipment) is considered in this item. Fall
zones, with required cushioning surfaces are considered part of the space (ot
equipment), and thus considered here. Height and velocity of falls should be
considered when determining whether a fall zone with cushioning surface is needed.
Anything permitted by the staff to be used for stimulating active play that could lead
to a fall with serious consequences must have an adequate fall zone,

Note that the requirements for verifying the resilience of materials not covered in
the chart on Playground Information in Al About the ECERS-R on pp. 62 and 63,
such as poured or installed foam or rubber surfaces, is as follows: the child care
provider must provide written proof of meeting ASTM 1292 requirements for the
material used under equipment.

Although the Consumer Product Safety Commission Guidelines for cushioning
surfaces and fall zones apply only to anchored equipment, for purposes of scoring,
these standards should be applied to anything used for gross motor play, in which falls
onto inadequate cushioning surfaces can occur. (See A About the ECERS-R, pp. 57~
67 for further information.)

Any non-gross motor equipment that is in the space (such as fences, storage sheds, air
conditioning units, dramatic play structures, benches, picnic tables, water play areas)
must also be assessed in this item, for safety problems they might pose, such as
protrusions on low fences, obstructions in a trike path or accessibility to dangerous
objects.

3.1. “Some space” means thar indoor and/or outdoor space is used for gross motor play
by the children in the group for at least 1 hour each day in a program operating 4 or
more hours per day, In programs operating less than 4 hours per day, at least % hour is
required.

3.2, A space can be considered generally safe even if it cannot be easily supervised, The
ability to supervise space is not considered in this item, buc in Item 29, Supervision of
gross motor activities. Consider all spaces used at any time for gross motor play
including hallways, covered patios, parking lots, and so forth.

5.1. For a rating of 5, space must be adequate for the size of the group using the area.
Find out if class groups rotate or if several groups use the space at the same time. Some
indoor space must be available for use for gross motor play, especially in bad weather.
This space may usually be used for other activities. Classroom space or hallways can
count as “some indoor space,” but only if the space is reasonably laege and open
(through moving furniture, if necessary). In some areas, where the climate is never
extreme for long periods and a covered outdoor area can be used year-round, this can
also count as some indoor space. When required by environmental conditions (e.g.
extreme weather or pollution; dangerous social conditions), facilities may be given
credit for this indicator if they have adequare space indoors and some space outdoors,

5.3. T'o score this indicater, observe to see that the various activities in the Eross motor
space do not interfere with each other (e.g., that children are not in grear danger of
tripping over toys as they run across the space, that childrea coming down a slide will
not bump into anything, ot that wheel toys do not usually go through areas with ocher -
types of play and “run people down.”)

7.1. At least one hard and one soft play surface large enough to permit a type of play
must be accessible daily outdoors.

7.2, Only one example of protection from the elements must be observed to give credit
for 7.2. But the protection observed must match the most prevalent adverse conditions
caused by the elements in the local area.

7.3. To give credit for 7.3, ar least two convenient features must be observed.

Question

5.1. Is there any indoor space that you use for gross motor play, especially in bad
weather?
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Inadequale
1

8. Gross motor equipment®

11

(See Notes for Clarification on nexr page)

20

Very lirtle gross moror
equipment used for play.

Equipment is generally in poor

repair,

Most of the equipment is not
appropriate for the age and
ability of the children (£x. 6-
foor rall open slide for
preschoolers; adult-sized
baskethall hoop). *

L

i

Minimal
3

3.1 Seme gross motor equipment

accessible to all children for at
lenst one hour daily. *
Equipment is generally in good
repair,

Most of the equipment is
appropriate for the age and
ability of the children.

5.

Good

There is enough gross motor
equipment so that children
have access withour a long
wait, ”

Lquipment stimulates a variety
of skills {Ex. balancing,
climbing, ball play, steering
and pedaling wheel toys). *

Adapiations made or special
equipment provided for
children in group with
disabilities. *

NA permisted.

7.1

Excellent
7

Both seationary and portablé
gross motor equipment are
used. *

> Gross motor (‘.‘ClLli}')lTlCl'lE

stimulates skills on different
levels (IZx, tricycles with and
without pedals; different sizes
of balls; both ramp and ladder

access to climbing structure). !
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*Notes for Clarification

Irem 8. “Gross motor equipment” includes anything provided For or regularly permicted
by the staff to be used for stimulating gross motor activity. This includes
manufactured, custom-made, and/or natural objects used for climbing, sliding,
balancing, or other gross motor activity. It does not include objects meant to-be used
for other purposes, such as benches to sit on, shade trees, or shelves children are not
supposed to climb, unless children are regularly permitted to use them as gross motor
equipment. Categories of gross motor equipment: stationary equipment such as
swings, slides, climbing equipment, overhead ladders; portable equipment such as balls
and sports equipment, wheel toys, tumbling mats, jump ropes, bean bags, and ring
toss garne. When rating gross motor equipment, consider equipment both indoors and
ourdoors.

1.3, 3.2, 3.3. The safety ol gross motor equipment is handled in this item, in terms of
appropriateness and condition. Safety of fall zones, with cushioning surfaces, and 2ll
other hazards present in the space, are handled in Item 7. Space for gross motor play.

3.1. Programs operating for at least 8 hours a day must have at least 1 hour of access to
gross motor equipment daily. Less time is required for programs operating less than §
hours a day, with the amounc of time calculated proportionally, based on the ratio of 1
hour for programs of 8 hours or more, For programs of 4 hours or less, ar least half an
hour of access is required (see chart provided in “Explanation of Terms Used
Throughout the Scale” on p. 7 to determine approximate amount of time required for
part-day programs of mare than 4 hours).

“Some” means that all children can have access to equipment, during the gross
motor time.

3.3 In a mixed-aged group, appropriate equipment must be available for the different
abilities represented. Consider especially the appropriateness of the stationary
equipment such as climbers, since they are permanent instzllations and always
accessible. “Most” means 75% of the stationary equipment is suitable for the age and

ability of the children being observed.

5.1 “Enough” means thac children have interesting options for gross motor play and dp
not have to wait long periods of time to use the equipment they choase to use. Consider
both portable and staticnary equipment,

y equip

5.2 To meet the requirement for a “variety of skills,” the equipment children can use
should stimulate the development of 7-9 different skills, Generally 1 piece of
equipment will not provide chis variety, but in the case of a very complex climber the
indicator might be true, Qther skills, besides those listed in the example, might include
pulling/pushing, hanging by arms, swinging, jumping, hopping, using a jump tope,
operating a hula hoop, tossing things into containers, catching, throwing, or kicking,
Observe to see how many skills the equipment encourages and list them. Consider both
portable and stationary equipment.

5.3. Adaprations include physical medifications to existing equipment or specially
designed equipment as well as help from staff to enable children with diszbilities to have
gross motor experiences similar to those of their peers, Score NA if no children
requiring adaptations are enrolled in the group being observed.

7.1 *Portable” equipment means that the portability is part of the play potential for
children (e.g., wheel toys, balls, jump ropes, hula hoops, roller skates, bats, tennis
rackets). Equipment that children cannot or should not moave as pare of play is
considered stationary, even though it may noc be anchored, and therefore can be
moved.

7.2 Consider ages of children and what challenges them to determine whether
equipment stimulaces skills on different levels,
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Inadeguate
1

PERSONAL CARE ROUTINES

9. Greeting/departing*

1.1 Greeting of children is often
neglected. *

1.2 Departure not well organized.

1.3 -Parents not allowed to bring
children into the classroom.

Minimal
3

3.1 Most children greeted warmly
(Ex. staff scem pleased ro see
children, smile, use pleasant
tone of voice), *

3.2 Departure well arganized (Ex,
children’s things ready to go).

3.3 Parents allowed to bring
children into the classroom.

(See Notes for Clarificarion and Question on next page)
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Good

5.1 Each child is greeted individually
{Ex. staff say “hello” and use
child’s name; use child’s primary
language spoken at home to say
“helle™). *

5.2 Pleasant departure (Ex. children
not rushed, hugs and good-byes
for everyone).

5.3 Parents preeted warmly by staff. *
NA permitted.

Excellent
7

7.1 When they arrive, children are
helped to become involved in
activities, if needed.

7.2 Children busily involved until
departure (Ex. no long waiting
withourt activity; allowed to
come to comfortable stopping
point in play).

7.3 Staff use greeting and
departure as information
sharing time with parents, *

NA permitted.
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*Notes for Clarification

Item 9, In case only = few children are observed being greeted (or departing), generalize
based on that sample.

1.1. Score “Yes” when children are usually (75% of the time) nor acknowledged by staff,
either verbally or non-verbally, cither positively ar neutrally, upon entering the
classroom, or very soon after their arrival (within 1-2 minutes).

3.1. “Most” requires that at least 75% of the children are greeted warmly, and any new
staff member greets the children as well.

5.1. Observe greeting very carefully to see if each child is actually greeted, and that the
greeting is personal and positive (e.g., caregiver makes eye contact and smiles, uses
child’s real name or nickname, says something to child or asks something). (For
suggestions on accutately assessing greeting and departing, see Al About the FCERS-R,
pp- 80-85).

5.3.To give credit, each parent does not have to be “greeted warmly” during the |
observation, but it must be obvious that, in general (approximately 75% of the time),
parents are treated in this way

5.3, 7.3. If children are not brought to the program by their parents, mark NA for 5.3
and 7.3, and rate communication between parenrs and stafl in Item 38. Provisions for
parents.

7.3. To give credit, each parent does not have to receive information from the stafl at
greeting and departing, but it musc be observed that in general, parents are treated this
way.

Question

Could you describe what happens each day when the children and parents arrive and
leave?

23



Inadequate Minimal Good Zxcellent
1 2 3 4 5 3] 7

10. Meals/snacks

i1 Meal/snack schedule is inap- 3.1 Schedule appropriate for 5.1 Maost staftsit with children 7.1 Children help during meals/
propriate (Ex. child is made 1o children. during meals and group snacks. * snacks (Dx. set table, serve
wait even if hunery). ) ) themselves, clear table, wipe
5t 3.2 Well-balanced meals/snacks. ' 7.2 Pleasant social atmosphere. : }
. . up spills).
i.2 Food served is of unacceptable . Ny s
. A 3.3 Sanitary conditions vsually 5.3 Children are encouraged to eat ) . .
nueritdonal value, L . . A 7.2 Child-sized serving uensils
maintained. independenty (Ex. child-sized ,
. . . ) ) ) ) used by children to make self-
1.3 Sanitary conditions not usually A eating utensils provided; special

T . . 3.4 Nonpunitive atmosphere : ) . help easier (Ex. children use
maingained (Fx. most children P P spoon ar cup for child with b cas )
during meals/snacks. o small pitcher, sturdy serving

andfor adults do not wash disabilicies). :
bowls and spoons).

. - .
hands before handling food; 3.5 Allergies posted and food/ , . -
. g . i 5.4 Dietary restrictions of families n ) .
pabiles not sanirized; toiletingf beverage substitutions made. 7.3 Meals and snacks are times for
) . ; . followed. ) N
diapering and food preparation NA permitted. N rredd conversatien (Fx. staff
. permmitted. .
areas nort separated). * . . N / encourage children to talk
3.6 Children with disabilities
. . . . abour events of day and ralk
1.4 Negative social atmosphere included at table with peers. ) .
. . . ' aboutr things children are
{Ex. staff enforce manners NA permirted,

harshly; foree child to eat interested in; children talk
arshly; for a0 eat;

) with one another).
chaotic atmosphere).

1.5 No accommodartions made for
children’s food allergies.

NA permitted.

(See Notes for Clarification and Question on next page)
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*Notes for Clarification

1.2, 3.2, The intent of this indicator is to determine whether the correct componenss of
a meal or snack are being served to the children. No analysis of the nutritional value of
foods served is necessary, Use the USDA Meal Guidelines—ages 1-12, in Al About the
FCERS-R, p. 91, to determine whether the compenents are present. Personal dietary
preferences of the assessor (e.g., preference for whole grain vs. white breads or fresh vs,
canned vegetables) are not to be used in determining the quality of the foods served. As
long as the required nurritionally adequate meals and snacks are served, within the
acceptable timeframe {e.g., program less than or equal to 4 hours=1 meal or snack
required; 4-6 hours=1 meal; 6-12 hours=2 meals and 1 snack or 2 snacks and 1 meal
more than 12 hours=2 snacks and 2 meals), credit can be given for 3.2. An occasional
instance of not meeting the guidelines—for example, cupcakes for a birthday party
instead of the scheduled snack-—should nor affect the rating. Any supplementary foods
served in addition to the requited meals/snacks do not have to meet the required
components. Check menu for the week in addition to observing food served. If no
menu is available, ask the teacher to describe meals/snacks served for the past weelk.,

)

1.3. In the case where snack time is flexible and children come and go throughout a
period of time, the same sanitary condirions are required (i.e., table sanitized between
children using same places, children’s hands washed) If children finger feed themselves
during meals or hands become messy, then children should have hands washed after
eating also.

3.3. if sanitary conditions are usually maintained and if handwashing and other sanitary
. . . L
procedures are clearly a part of the program, credit can be given for 3.3 even if there is
an occasional lapse in practice.

3.5. A food/beverage substitution made in case of allergies or family dietary restrictions
must meet the primary meal/snack nutrient contribution of the food/ beverage it
replaces. For example, in the case of milk, the substituce beverage needs to be equal in
calcium and protein. Therefore, water, juice, or calcium-entiched juice is not a milk
substitute since it does not replace the protein, buta vegetarian milk, such as soy milk,
is. To get additional information in order to decide whether substitutes can be
credited, ask staff, “How are substirutes made for foods/ beverages children cannot cat?”

5.1. “Most” requires that it is more fikely for staff to be sitting with the children during
meals and group snacks than not. Although staff may need to leave the table to assist
with the meal, most of the time should be spent sitting with the children, It is not
required thar each table have a staff member. Some staff may help with serving, while
others sit with children,

Question

1.5, 3.5, 5.4. What do you do if children have food allergies or families have dietary
restrictions?
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Inadequate
1

11. Nap/rest”

MNap/rest schedule is inappro-
p Pt
priate for most of the children.

Nap/rest provisions unsanitary
(Ex. crowded area, dircy sheets,
different children use same
hedding).

Liccle supecvision provided, or

supervision is harsh,

*

i

A4

Minimal
3

Nap/rese is scheduled appro-
Pl'iﬂ[(fly F()l' most Ol?tl“.'
children (Ex. most children
sleep).

Sanitary provisions for nap/rest
(Ex. area not crowded, clean
bedding). *

Sufficient supervision provided
in the reom throughout
nap/rest.

Calm, nonpunitive supervision.

(See Notes for Clarification and Questions on next page)
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5

n
N

Good

Children helped to relax (Iix.

cuddly oy, soft music, back

rubbed).

Space is conducive o resting
(Ex,.dim light, quiet, cots
placed for privacy).

Al cots or mars are at least 3
feer apart or separated by a
solid barrier.

7.1

Excelient
7

Nap/iest schedule is flexible o
meet individual needs (Ex.
tived child given place to rest
during play time).

Provisions made for early
visers and non-nappers (Ex.
eatly risers permicted to read
books or play quietly; separate
space and acrivitics used for
non-nappers). *

o/
fa
o

w7

!

A
s

~
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*Notes for Clarification

Item 11. Score NA on this item for programs of 4 hours or less that do not provide a

nap or rest. For longer programs, nap/rest should be based on the age and individual
needs of the children,

1.1. “Inappropriate” schedule means that nap/rest is either too late or too eatly (e.g.,
children are tired long before naptime or are not ready to sleep), or children are lefc
napping or required to be on their cots too long (more than 244 hours), which might
intetfere with family bedtime routines.

3.2.“Not crowded” means the cots/mats are ar least 18 inches apart, unless separated by
a solid barrier. Children’s bedding must be stored separately, so that personal items are

not touching one another, mats/cots must be covered witl material that makes rhem
easy to wash and sanitize.

3.3.“Sufficient supervision” means enough staff are present to protect children’s safety
in case of emergency and handle children who wake up or need help, At least one alert
staff member is always in the room.

7.2. Credit can be given when children can be happily occupied by reading a book or
playing quietly while on their cots,

Questions
Could you describe how nap or rest is handled?
3.3. How is supervision handled at this rime?

3.4, 7.2, What do you do if children are tired before naptime, have trouble sertling
down, or wake up eatly?

5.3. How far apart are cots or mats placed?

27



Inadequate
1

12. Toileting/diapering

1.1

1.2

1.3

1.4

(See Notes for Clarification on next page)
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Sanitary conditions of area are
not maintained (Bx. roilet/sinks
dirty; diapering table/potty
chairs not sanitized after each
use, toilets rarely flushed), *

Lack of basic provisions
interferes wich care of children
(Ix. no toilet paper or soap;
same towel used by many
children; no running water in
area), *

Handwashing often neglecred by
staff or children after
toileting/diapering. *

Inadequate or unpleasant
supervision of children. *

31

3.2

3.3

3.4

3.5

Minima
3

Sanitary conditions are
maintained. *

Basic provisions made for care of
children.

Staff and children wash hands
most of the time after toileting. *

Toileting schedule meets

individual needs of children.

Adequate supervision for age and
abilities of children. *

5.1

5.2

5.3

Good

Sanitary conditions easy to
maintain (Fx. no potty chairs
used, warm running water near
diapering table and toilets; easy
to clean surfaces), *

Pravisions convenient and
accessible for children in group
{Ex. steps near sink or roiler if
needed; handrail for child with
physical disability; toileting

area adjacent to room).

Pleasant staff-child interaction.

Excellent
7

7.1 Child-sized toilets and low
sinks. provided. *

7.2 Self-help skills promoted as
children are ready.
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*Notes for Clarification

1.1, 3.1. If the same sink is used by either children or adults for both diapering/
toileting and food-relaced routines (including toothbrushing) or for other purposes (to
wash toys/other classroor equipment; after wiping nose), it must be sanitized by
spraying sink and faucets with a bleach solution after diapering/toileting use. As an
exception to this cule, in order o avoid requiring children to wash hands in quick
succession between toileting and being fed, the following applies: if children use toilet,
wash hands and then immediately sit down for meal/snack, contamination of
children’s hands at toileting sink must be minimized by having children/adults turn off
faucer with paper towel. Score 1.1 “No” if no major problems are observed, or only
two or three minor problems. (For additional information on sanitation including
proper diaper changing procedures, see Al About the ECERS-R, pp. 111-114.)

1.2. In case special procedures are required such as diapering for an older child or
catheterization, they must be handled in a sanitary manner that preserves the child’s
dignity.

1.3, 3.3. Assume that the handwashing seen during the observation is typical of what
happens throughout the day. Base your ratings for 1.3 and 3.3 on what you see.
Adults” hands must be washed even if gloves are used.

1.4. “Inadequate” supervision means that staff do not monitor to protect the safety of
the children ot to ensure that sanitary procedures (e.g., handwashing) are carried out.

3.1. Score “Yes” when no major problem is observed or only one minor problem is
jor p ¥ p :
observed.

3.3. A score of “Yes” requires that 75% of children’s hands are washed and 75% of
adults hands are washed,

3.5. “Adequate” supervision means that teachers check to be sure that sanitary toilet
conditions are maintined (e.g, toilets flushed, toilet paper/cowels and soap provided)
and ensure that children complete toileting procedures properly (e.g., wipe properly,
wash hands, avoid inapproptiate behaviors).

5.1. Since potty chairs are a health hazard, they sheuld be avoided for general use. In
the rare case when special need reguites the use of a potty, credit toward a score of 5
may be given if the potty is used only for the child with a special need and is washed

and disinfected after each use.

7.1. Child-sized sinks and toilets are fixtures that are considerably smaller or lower than
regular-sized fixtures, and can be used comfortably by children without medifications
such as toilet seats and steps. To give credit for 7.1, toilets and sinks must be usable
with no adaprations (e.g., steps), by at least 75% of children in group.
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Inadeguate
1

13. Health practices*

L1 Staffusually do not act to cut

a

down on the spread of germs
(Ex. signs of animal
contamination in outdoor or
indoor play areas; noses not

wiped; tissues not disposed of

properly). *

Smoking is allowed in child
care arcas, either indoors or
outdoors,

3.

Minimal
3

Adequate handwashing by staff
and children takes place after
wiping noses, after handling
animals, or when otherwise
sotled. *

Sealf usually rake action to cur
down on the spread of germs, *

Smoking does nor rale place in
child care areas.

Procedures used to minimize
spread of contagious disease
(Ex. ensuring children have
immunizations; exclusion of
children with contagicus
illness; TB tests for staff ar least
every 2 years). *

(See Notes for Clarification and Questions on next page)
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5.1

Gogad

5

Children are dressed properly
for conditions both indoors
and outdoors {Ex. wet clothes
changed on chilly day; warm
cloches in cold weather).

Staff are good madels of health
practices (Ex. eat only healthful
foeds in front of children:
check and flush wilers in
children's bathroom).

Care given to children’s
appearance (Fx, faces washed,
soiled clothes changed, aprons
used for messy play}.

7.1

Excellent
7

“Children taughr o manage

healch practices independently
(Ex. taughe proper hand-
washing techniques, o pur on
own coat or apron; reminded
to flush toiler; health-related
beoks, picrures, and games
used).

Individual toothbrushes
propetly labeled and stored;
used at least once during the
day in full-day programs (Ex,
toothbrushes are stored so
they do not touch and brushes
can be air dried), *

NA pevmited.

-
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*Notes for Clarification

Item 13. This item excludes the sanitation procedures rated in Irem 10, Meals/snacks,
[tem 11. Nap/rest, and Item 12. Toileting/diapering,

1.1. Areas where blood and other bodily fluid spills have occurred must be cleaned and
disinfected. Gloves should be worn when handling hlood.

3.1. “Adequare handwashing” means that hands are washed thoroughly with soap and
running water, and dried with a towel that is not shared, or hands are air dried with a
blower. Since handwashing at mealtimes and after toileting is rated in other items, rate
here based on a/! other handwashing required. Give credit for 3.1 only if you observe
that hands are washed 75% of times when needed. Wipes may be used when necessary,
such as after wiping noses on the playground, but this is not counted as handwashing,

There are four categories of handwashing thae must be tracked to score this
indicator: (1) Upon arrival into classroom, and re-entering classroom after being
outside, (2) Before and after water play or after messy play, (3) After dealing with
bodily fluids, and (4) After touching contaminated objects and surfaces, such as trash
can lids and pets. To score, observers should be aware of times that handwashing is
carried out when needed. This means that the observer should watch {and listen). For
example, observers should listen for coughing or sneezing by the children and staff, or
watch for noses that need wiping to see that proper handwashing is carried our,
Counts should be kept on the Score Sheet to indicare when handwashing has been
carried out properly as needed, and when it has been ignored. (For sample

handwashing tracking system see Al Abour the ECERS-R, p. 125))

3.1. (cont.) The 75% of required handwashing must be calculated separately for staffs
and children, but the percentage should be based on the toral handwashing in-all
categories. If either group washes hands less than 75% of the time when needed, score

3.1 “No.”

3.2. Examples for this indicator include: tissues available and used when necessary; same
washcloth/towel not used for more than one child; soap available and used;
toothbrushes stored to avoid contamination. “Usually take action” means 75% of the
time. However, if there are any major problems, such as bodily fluid spills not cleaned

up promptly or signs of animal contamination in children’s play spaces, score 3.2
‘(NO')’

3.4. If a substantial number of these procedures are used to minimize spread of

contagious diseases, give credit for this indicator. Not all examples in the indicator are
required to score “Yes.”

7.2. Score NA for programs open 6 hours or less per day. If the “same sink” is used for
both tooth brushing and toileting, without sanitizing, consider this under Ttem 12.
Toileting/diapering,

Questions

3.4. A general question such as “Do you have any health requirements for children and
staff?” usually elicits the information needed to score. If not, add specific questions
such as: How do you ensure that children have the necessary immunizations? Do you
have rules for excluding children with contagious illnesses? Please describe. Are staff
required to have TB tests? How often?

7.2. Do children brush their teeth? How is this handled? (Ask to see toothbrushes.)
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14.

Inadequate
i

Safety practices

Several hazards that could result
*

in serious injury indoors.
Several hazards that could result
in serious injury outdoors,

Tnadequate supervision to
protect children’s safety indoors
and outdoors (Ex, too few seaff;
staff occupied with other tagks;
no supervision near areas of
potential danger; ne check-in or

*

check-out procedures)

341

3.2

33

Minimal
3

No major safety hazards

*

indoors or ourdoors.

Adequate supervision to
protect children’s safery
indoors and outdoors.

Essentials needed to handle
emergencies available (Ex.
relephone, emergency numbers,
substitute for staff, first aid kir,
transportation, written
emergency procedures),

(See Notes for Clarification and Question on next page)

a2

5.1

Good

Staff anticipate and ke action
to prevent safety problems (Ex.
remove toys under climbing
equipment; lock dangerous
areas to keep children our; wipe
up spills to prevent falls).

Staff explain reasons for safety

#

rules to children,

71

Excellent
7

Play areas are arranged to
avoid safety problems (Ex.
younger children play in
separate playground orata
separate time; outdoor play
equipment proper size and
level of challenge).

2 Children generally follow

safery rules (Ex. no crowding
on slides, no climbing on
boolcases).
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*Notes for Clarification

1.1, 1.2, 3.1, The follewing list of major hazards is not meant to be complete.

Be sure te note all safety problems on score sheet.

Same indoor safety problems:

- No safety caps on electrical sockets

- Loose electrical cords

- Heavy objects or furniture child can pull down

- Medicines, cleaning materials, and other substances labeled “keep out of reach of
children” not locked away

- Pot handles on stove accessible

- Stove contrels accessible

- Water temperature too hot

- Mats or rugs that slide

- Unprotected hot stove or fireplace in use

- Open stairwells accessible

- Play areas in front of doors

Some eutdoor safety problems:

- Tools not meant for children’s use are accessible

- Any substance labeled “keep out of reach of children” not locked away

- Sharp or dangerous objects present

- Unsafe walkways or stairs

- Basy access to road

- Hazardous trash accessible

- Play equipment too high, not well maintained, unanchored

- Play equipment poses threat of entrapment, injury from pinchpoints or projections

1.1 Score “Yes” when the observer can list two or more wery serious hazards in indoor
spaces used by the children or more than five minor hazards (such as loose carpet edge,
splinters on a shelf, or bleach-water solution stored within children’s reach). Bleach
and water solution, used to sanitize surfaces, does not have to be locked away, but
must be stored out of reach of young children. Tr should not be sprayed where it can be
breathed in by children, for example, while children are seated around the table. Any
electrical outlets or wires present where children are allowed ro play must be safe (e.g.,
outlets covered, cords secure). When special safety outlets are used in a progtam, ask
the teacher or director how they are operated to ensure child safety, and check to be
sure operation rules are followed correctly. Flip covers on outdoor outlets are
acceptable as safety caps as long as they are kept closed when not in use.

1.2. Score “Yes™ when the observer can list two or more very sevions hazards seen in the
outdoor spaces used by children or six or more minor hazards {such as tree roots that
are unlikely to cause tripping, shallow puddles, or sand on a sidewalk).

1.3. If this indicator is scored “Yes,” then it is likely that Items 29 and 30 (supervision
items) may also receive scores of 1. Note thar to score this indicator “Yes,” supervision
must be inadequate both indoors and outdoors.

3.1. To give credit, there must be no more than five minor hazards observed.

5.2, To give credit, staff must be observed discussing or explaining safety rules.
Question

5.2, Do you talk abour safety wich children? Whar kinds of things do you discuss?
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Inadequate
1

LANGUAGE-REASONING

15,

Books and pictures

#

Very few books accessible,

Staff rarely read bocks to
children {Ex. no daily story
time, livde individual reading
to children}. *

Minirmal
3

3.1 Some books accessible for

chiidren (Ex. during free play
children have enough beoks o
avoid conflict). *

3.2 Atleast one staff-initiated

receptive language activiry time
daily (Ex. reading boaoks o
children, storytelling, using
flannel board stories). *

(See Notes for Clarification and Questions on nexr page)

34

Good

A wide selection of books are
accessible for a substantial
portion of the day, *

Some additional language
materials used daily, *

Books organized in a reading
center.

Boals, language materials, and
activities are appropriate for
children in group. *

Staff read books to children
informally (Bx. during free
play, at naptime, as an
extension of an activity). ”

Excellent
7

7.1 Books and language macerials

are rotated to maintain
interest.

7.2 Some books relate to current

classroom activities or themes
(Ex. books berrowed from
library on seasonal theme), *

(Y v
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*Notes for Clarification

1.1. Score “Yes” if fewer than five intact books are accessible ro the children or if the
accessible books can be used for less than 1 hour in a full-day program of 8 hours or

more, appropriately prorated for shorter programs (see the chart in the “Explanation of

Terms Used Throughout the Scale” on p. 7).

1.2. Score “Yes™ if children are not read to 2t least once a day, except under unusual
circumstances.

3.1. “Some books accessible” means that at least one book for half of the children
allowed to attend at any time (e.g., 10 books for a group of 20). To give credit, boolks
must be accessible for ac least 1 hour per day in a program of 8 hours or more,

appropriately prorated for shorter programs (see chare in “Explanation of Terms Used
Throughout the Scale” on p. 7).

3.2. Reading may be done in small groups or in larger groups depending on the ability
of the children to attend to the story.

5.1. All accessible books do not have to be found in the book area. Be sure to look for
them in other areas of the room. A “wide selection of books” inchudes a variety of
topics: fantasy; factual information; stovies about people, animals, and narurefscience;
books that reflect different cultures and abilities. In order to be given credit for a wide
selection there must be at least 20 books for 2 group of up to 15 children, and at least
one extra book for each additional child over thar number permitted to attend.
Approximately 3—4 examples of each topic are required, but this rule is flexible, and
there might be more or less of any topic. However, each topic must be represenred.

(See Al About the ECERS-R, pp. 149-152, for further information.)

5.2. Examples of additional language materials are posters and pictures, flannel board
stories, picture card games, and recorded stories and songs. To give credit, the
materials must be accessible at least 1 hour daily in a full-day program of 8 hours or

more, appropriately prorated for shorter programs (see chart in “Explanation of Terms
Used Throughous the Scale” on p. 7).

5.4. Examples of “appropriate” materials and activities inchude simpler books read with
younger children; large print materials for child with visual impairment; books in
children’s primary language(s); rhyming games for older children. If there are ary
books aceessible to children that show violence in a graphic or trightening way, or that
glorify violence, then credit cannot be given for this indicator. Check only boolzs and
picrures that are accessible to the children. It is not necessary to check materials that
are not obviously meant as books/pictures for children such as stacks of magazines for

use in art or materials not meant for use with children that are stored in a teacher’s
space.

5.5. Informal reading must be observed at least once to give credit for this indicator.

(For examples of informal reading see A4 Abous the ECERS-R, pp. 154-155.)

7.2. Score “Yes” if three or mote books relate to a theme srudied during the past month.
If themes are never changed, credit cannot be given.

Questions

7.1. Are there any other books used with the children? How is this handled?
7.2. How do you choose books?
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Inadequate Minimal
1 2 3

16. Encouraging children o communicate®

31 Some activities used by stafl
with children to encourage

11 No actvities used by saafl with
children to encourage them to
communicate (Fx. no talking
about drawings, dictating
stoties, sharing ideas at circie
rime, finger plays, singing
songs).

them to communicate. *

3.2 Some materials accessible to
encourage children to
communicate. *

3.3 Communication activities are
generally appropriate for the
children in the group. ™

1.2 Very few marerials accessible
that encourage children to
communicate.

*Notes for Clarification

Tem 16. Children of different ages and abilities or those speaking a primary language
different from the primary language of the classroom requiire different metheds to
encourage communication. Suitable activities must be included for children speaking a
different primary language os those requiring alternative communication methods,
such as signing os the use of augmentative communication devices.

1.2, Materials to cncourage expressive janguage include play telephones, puppets,
flannel board stories, dolls and dramatic play props, small figures and animals;
communication boards and other assistive devices for children with disabilities. Score
“Yas” if almost no materials are accessible for children to use, or accessibility of the
marterials is limited to a very short ime period of the day, so that children rarely have a

chance to use materials.

3.1. Activities used by staff to encourage children to communicate require that staff take
actios to draw communication from a child. During free play, for example, the teacher

might ask the child o callk about what he or she is doing or making. During circle
time, finger plays, songs, reciting nursery rhymes, or helping to tell a story would
count toward meeting this indicator.

36

Goced Excellent
5 6 7

7.1 Staff balance listening and
taiking appropriately for age and
abilities of children during
commilnicacion activities (Ex.

5.1 Communication acrtivities rake
place during both free play and
group rimes {Ex. child dictates
story about painting; small
group'discusses trip 1o store). leave rime Tor children to

respond; verbalize for child with

5.2 Marcerials that encourage . . .
limired communication skills).

children to communicate are

accessible in a variecy of interest 7.
centers (Bx. small figures and

animals in block area; puppets

and flannel board pieces in

book area; toys for dramatic

play outdoors or indoors).

J

SealT link children’s spoken
communication with wrirten
langnage (Fx. write down what
children dictate and read it back
to them; help them write note to
pzurents). *

3.2. To give credit, the marerials must be accessible for at least 1 hour per day in a
program of 8 hours or more. For programs operating less than 8 hours, see chart in
“Fxplanation of Terms Used Throughour the Scale” on p. 7 to determine the required
amount of titne.

3.3. Songs, poems, andfor chants, with violent, sexually explicit, or culturally biased
content ate considered inappropriate. Score <his indicator, “No” if such material is
observed in use,

7.2. Do not give credit for picture word Jabels on shelves or labels posted on other
objects in the room., Also, if staff only write children’s names on their worle, no credit
is given for this indicator, even if staff read names back to the children. {For examples

of linking speaking to print, sce All Abous the ECERS-R, pp. 165-167.)

Question
7.2. Do you do anything to help children see that what they say can be written down
and read by others? Please give some examples.
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Inadequate
1

Minimal
3

17. Using language to develop reasoning skills

1.1 Staff do not tall with children
about logical relationships (Fx,
ignoze children’s questions and
curiosity about why things
happen, de not call attention
to sequence of daily events,
differences and similarity in
number, size, shape; cause and

effect).

1.2 Concepts are introduced
inappropriately (Ex. cancepts
too difficult for age and abili-
ties of children; inappropriare
teaching methods used such as
worksheets without any
concrete experiences; teacher
gives answers without helping
children to figure things out). *

*Notes for Clarificalion

31 Staff sometimes talk about
logical relationships or
concepts {Ex. explain that
outside time comes after
snacks, point out differences in
sizes of blocks child used). *

3.2 Some concepts are introduced

appropriacely for ages and
abilities of children in group,
using words and concrere
experiences (Ex. guide children
with questions and words to
sort big and little blocks or to
figure out the cause for ice
melting). *

5.1

Good

Staff talk about logical
relationships while children
play with materials that
stimulate reasoning (Ex.
sequence cards, same/different
games, size and shape toys,
sorting games, number and
math games).

Children encouraged to ralk
through or explain their
reasoning when solving
problems (Ex. why they sorted
objects into different groups; in
what way are two picrures the
same or different). *

Excellent
7

\

7.1 Staff encourage children to
reason throughour the day,
using actual events and
expetiences as a basis for
concept development (Ex,
children leamn sequence by
talking about their experiences
in the daily routine or
recalling the sequence of a
cooking project). *

7.2, Concepts are introduced in
response to children’s interests
or needs to solve problems
(Ex. ralk children through
balancing a tall block
building; help children figure
out how many spoons are
needed to set table), *

1.2. Congcepts include same/different, martching, classifying, sequencing, one-to-one

. X , 5.2. At least two instances must be observed,
correspondence, spatial relationships, cause and effect.

7.1. To give credit, at least two examples must be observed that are not related to

114 M M . . . 7 L R . .
3.1. “Staff sometimes rallke about logical relationships” means that during the children’s usc of play macerials that encourage reasoning,

observation staff are observed making comments that relate to logical concepts at least .
rui 7.2, At least two instances must be obscrved.
wice.

3.2. Ifat least two instances are observed during the observation, score “Yes”.

5.1. At least one instance must be observed.
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Inadequate Minimal
1 2 3

18, Informal use of language”
1.1 Staff ralk to children only to 3.1 Some staff-child conversation
control their behavior and (Ex. ask “yes/no™ or short
manage routines. answer questions; give short

. answers to children’s
1.2 Staff rarely respond to

. , uestions). *
children’s talk. 1 )

3.2 Children allowed to ralk much

1 3 Children’s talk is discouraged of the day.

much of the day,

*Notes for Clarification

Ttem 18. When multiple staff are working with the children, base the score for this item

on the overall impact of the staff’s communication with the children. The intent of
this item is that children’s need for language stimulation is met.

3.1. In order to be given credit for “conversation,” there should be some murual
lisiening and talking/responding fror both the staff and child. This is different from
one-way communication such as giving directions or commands. For children with
jess verbal abiliry, the response may not be in words but may involve gestures, sign
language, ot communication devices.

5.2, In order to decide on a score for this indicator, consider the amount of language
staff use to manage routines and control behavior in relationship to the amount of

janguage used to exchange information and interact socially. If a far greater amount is
used for information exchange and social discussion (about 75%) than for control and

113 »
management, score Yes.

38

!

5.3, “Expand” means staflf respond verb
le, a child says, “Look at this rruck,” and the teacher responds, “l’s a
it has a place to carry things.” Observe to see if staff use many
hildren’s interests. When a child with resiricied verbal ability
ect, do not give credit. Give credie, if in

says. For examp
redd dump truck. Sec,
words in response to ¢
points to something, if seaff only name the obj
addition to the name, staff add more information, (e.g., color and other properties of
object, use, eic.), Credit can be given if the staff initiates the topic and then adds to
what the child says in response to the question. At
must be observed during the observation.

Good

5.1 Many staff-child conversations

durine free play and routines.
g play

Language is primarily used by
staff to exchange information
with children and for social
interaction. *

Stalf add information to
expand on ideas presented by
children. *

Sraff encourage communica-
tion among children, including
those with disabilities (Ex.
remind children to listen to
one another; teach ali children
to sign if classmate uses sign
Janguage).

~1

b

Excelient
7

Srall have individual conver-
sations with most of the
children. *

Children are asled questions
to encourage them to give
longer and more complex
answers. (Ex. young child is
asked “what” or “where”
questions; older child is asked
{t bk} 13 ” . +
why” or “how questions).

ally to add more information to what a child

least two instances of expansion

7.1,7.2. To give credit for these indicators, several instances must be observed.



inadequate Minimal
1 2 3

ACTIVITIES
19. Fine motor
1.1 Very few developmentally

appropriate fine motor materials
accessible for daily use.

3.1 Some developmentally
appropriate fine motor
materials of each type

1.2 Fine motor materials generally in accessible. *
poor repair ot incomplete (Ex. 3.2
puzzies have missing pieces, few
pegs for pegboard). *

Most of the materials are in
good repair and complere, *

*Notes for Clarification

1.2. “Generally in poor repair or incomplete” means 80% of materials cannot be used
properly because pieces are missing, parts are broken, or there arc other problems,

3.1 There are several different types of fine motor marerials, including small building
toys such ag interlocking blacks and Lincoln logs; art marerizl; such as crayons and
scissors; manipulatives such as beads of different sizes for

' stringing, pees and
k ‘ | o 3 Bing, peg
pegboards, sewing cards; an puzzies. “Some” of each type means more than one

example of each of the four types is accessible for 1 hour in an 8-hour program,
prorated appropriately in shorrer programs (see “Explanation of Terms Used
Throughout the Scale” on p. 7 for amount of time required). In order to be given
credit for one example of a type, the material mus: be complete and in good enough
condition to permit the activity for which it was designed. Therefore, crayons and
paper to draw on is one example of an art material, o puzzle with all its pieces is one
example of puzzles, a set of beads with strings is one example of manipulatives, (For
further details about the four types of fine motor materials see All Abour the ECERS-R,
pp. 189, 190.)

3.2. “Most” means 80% of fine motor materials.

Good Excellent

7

5.1 Many developmentally
appropriate fine motor
matcerials of each type accessible
for a substantial portion of the

7.1 Materials rotated to maintain
interest (Ex. materials thac are
0o longer of interest put away,

different materials brought
day. * our},
5.2 Materials are well organized 7.2 Containers and accessible

(Ex. pegs and pegboards stored
together, building toy sets
stored separately),

storage shelves have labels to
encourage self-help (Ex.
pictures or shapes used as

5.3 Materials on different levels of ]‘?bjls o'n COZTIEC{_S aé;ci{ i
ditficulty accessible (Ex. both $]]; V.es], ?T:{)r )a *e ¢ added for
regular and knobbed puzzles older children).

for children with varying fine
motor skills).

5.1. "Many” requires at least three examples of each type to be accessible for g
substantial portion of the day. Many items representing each type do not all h
accessible ac the same time, however 4 combination of th
accessible for 2 substantial portion of the d
choice,

ave to he
ese materials needs to be
ay to assure that children have 4 wide

7.2. To give credit, almost a!

| shelves and/or contziners must have labels that are
meaningful ro the children.
Questions

5.1. When are the manipulatives and other f

ne motor materials accessible for children
to use?

7.1. Do you use any other fine motor marerials with children? How is this handled:?
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20.

1.1

Inadequate
1
Art*
Art activities are rarely available

to the children. *

No individual expression in art
actividies (Ex. coloring work
sheets; teacher-directed projects
where children are asked o

*

copy an example)

31

3.2

Minimal
3

Some art materials accessible
for at least | hour a day. ”

Some individual expression
permitted with art macerials
(Ex. children allowed to

decorate pre-cut shapes in their

own way; in additon to
teacher-direcred projects, some
individualized worlk is
permitted), *

(See Notes for Clarification and Questions on next page)

40

5.1

Good

Many and varied art materials
accessible a substantial portion
of the day. *

Much individual expression

in use of art marerials (Ix,

projects that follow an example
. \

are rarely used; children's work

is varied and individual). *

7.1

7.2

7.3

Excellent
7

Three-dimensional art
materials included at least
monthly (Ex. clay, play
dough, wood gluing,
carpentry).

Some art activicies are related
to other classroom experiences
{Ex. paints in fall colots when
iearning abourt seasons;
children invited to do picture

following field wip).

Provisions made for children
four and older to extend art
activity over several days (Ex.
project stored so work can
continue; work on multi-step
projects encouraged).

NA permitted.

1
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*Notes for Clarification

Ttem 20. Cavegories of art materials: drawing materials such as paper, crayons, nontoxic
felt pens, thick pencils; paints; three-dimensional materials such as play dough, clay,
wood gluing, or carpentry; collage materials; tools such as safe scissors, staplers, hole
punches, tape dispensers,

1.1. “Rarely available” means activities with art marerials are offered less than once a
day, or if offered daily, afl children do not have the opportunity to participate if they
wish, or the time offered is too short to be satisfying to the children,

1.2, 3.2. “Individual expression” means that each child may select the subject matter
and/or art medium, and carry our the work in his or her own way. A number of
paintings, each of which is different because the children have not been asked to
imitate a model or assigned a subject to paint, is considered “individual expression.”

3.1. In groups with children under 3 years of age-or with certain developmental delays,
staff may bring out materials to make them accessible daily with close supervision for
as ong as there is incerest. Adaprations may be needed to make art marerials accessible
and usable for children with disabilities, “Some” means at least one usable art material
that will allow children to complete artwork (e.g., crayons with paper}. To give credit,
the materials must be accessible daily for at least 1 hour in an 8 hour program,

prorated appropriately for shorter programs (see chart in “Explanation of Terms Used
Throughout the Scale” on p. 7).

5.1. *Many and varied” requires that 3-5 different art materials be accessible from at
least four of the categories for a substantial portion of the day, and drawing materials is
required as one of the four. All categories need not be accessible at the same time, as
long as each is included for some time during the substantial portion of the day. (For

more information about the categories, see Al Abour the ECERS-R, p. 200.) Food
cannot be counted as an art material

5.2, "Much individual expression” means that 85% of the time when art materials are
used, children can do “free art” and are not required to follow an example. Observe to
see whether children have access to.the art materials anl if they actually use them in
their own creative way. You may also look at the artwork displayed in the room. If you
see many teacher-directed projects displayed, and little individual work being done by
the children during the observation, do not give credic for this indicator. If you are not
sure, ask the teacher how often projects like those in the display are done. If projects
that meet the requirements of 3.2 are used no more than once or twice a week, and
you observe many instances of children using art materials in their own, creative way,
you may give credit for 5.2, even if much of the work displayed is of the “project”
variety. (For further discussion of individual expression requirements at the 3 and 5

levels, see All About the ECERS-R, pp. 201-204.)
Questions

5.2, How do you choose what to put on the bulletin board:

7.1. Are three-dimensional art materials such as clay or wood for gluing, ever used? If
50, how often?

7.2. How do you choose whart art activides to offer the children?

7.3. Do you offer art activities that children can work on over several days? Please
describe some examples,

b7
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Inadequate
1

21 . Music/movement

1.1 No music/movement
experiences for children.

1.2 Loud background music is on
much of the day and interferes
with ongoing activities (Bx.
constant background m usic
malkes conversation in normal
ranes difficult; music raises
noise level).

31

32

3.3

Minimal
3

Some music marerials accessible
for children’s use (Fx. stmple
instruments; music toys; tape
player with tapes}. *

Seaff initiate at least one music
activity daily (Ex. sing songs with
children; soft music put on at
naptime, play music for dancing).

Some movement/dance activity
done at least weekly (Ex, marching
or moving to music; acting out
movements to songs or rhymes;
children given scarves and
encouraged to dance 1o music).

(See Notes for Clarification and Questions on next page)

42

Good

5.1 Many music magerials
aceessible for children’s usc
(Fx. music center with
instruments, tape player, dance
props; adaptations made for
children with disabilities). ™

5.2 Various types of music are used
wich the children (Ex. classical
and popuiar music; music
characteristic of different
cultures; some songs sung in
different languages).

Excellent
7

7.1 Music available as both a free
choice and group activity daily.

Music activities that extend
children’s understanding of
music are offered occasionally
{(Ex. guest invied to play
instrument; children malke

‘\.1
[x]

musical instruments; staff set
up activity to help children hear
different tones). *

7.3 Creativity is encouraged with
music activities (Ex. children
asked 1o make up new words to
songs; individual dance
encouraged).
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*Noles for Clarification

3.1. "Some” means more than one example of music materials are accessible for at least
L hour per day in an 8-hour program, prorated appropriately for shorter programs (see
“Explanation of Terms Used Throughout the Scale” on p. 7 for time required in
shorter program). The materials need not be accessible at che same time.

5.1. To give credit for “many,” there must be enough musical instruments for ac least
half of che children to use at once plus some music to listen to, such as a tape player
with tapes or a computer program that has extensive musical content (e.g., complete
songs, and/or passages of music). Do not give credit for very short musical sound
patterns on the computer, as found ir many computer games. Dance props must be
accompanied by something that makes music such as recorded music, child-created
music, or adult created music, For a tape player to be considered accessible in g group
of older children (majority of children are 4 years and older), children should be able to

use the tapes independently, but in younger groups help may be needed from the
teacher.

5.1. {cont.) To give credit, the “many” music materials must be accessible for at least 1
g ¥

hour daily in programs operating 8 hours or more a day. Less time is required for
programs operating less than 8 hours a day, with the amount of time calculated
proportionally, based on the ratio of 1 hour for programs of 8 hours or more (sce
“Explanation of Terms Used Throughout the Scale” on p. 7 for time required for
shorter programs).

5.2. “Various types of music” means at least three different types. (See Al About the
ECERS-R, p. 216 for a list of types of music.)

7.2. For this indicator, “occasionally” means at least 34 times per year.
Questions
How do you handle music with the children?

3.2. How often do you do music activities with the children?

3.3. Do children ever do movement or dance activities? About how ofren is rthis done?

5.2. What kinds of music do you use with the children?

7.2, Do you ever do special music activities?

7.3. Are there any opportunities for children to do music activities in their own way
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Inadeguate
1

22, Blocks*

1.1 Few blocks are accessible for

children’s play.

3

Minimal
3

Enough blocks and accessories
are accessible for at least two
children o build independent

structures at l'hC same time. *

Some clear floor space used for

block play.

Bloclks and accessoties
accessible for daily vse. *

(See Notes for Clarification and Questions on next page)
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5.

k¥

L

1

D

Good

Enough space, blocks, and
accessorics are accessible for
three or more children ro build

at the same time, *

Rlocks and accessories are
crganized according o type.

Special block area set aside oue
of traffic, with storage and
suitable building surface

(Ex. Aar rug or other steady
surface), *

Black area accessible for play

for a substantizl portion of the
day. *

7.1

~3
(U]

Excellent
7

At least two types of blocks
and a variery of accessories
accessible daily (Ex. large and
small; homemade and
commercial).

Blocks and accessories arz
stored on open, labeled shelves
(Ex. labeled with picture or
outline of blocks), *

Some block play available
outdoors.
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*Notes for Clarification

Item 22. Blocks are materials suitable for building sizable structures. Types of blocks are
unit blocks (wooden or plastic, including shapes such as rectangles, squares, triangles,
and cylinders); large hollow blocks (wooden, plastic, or cardboard); homemade blocks
(materials such as food boxes and plastic containers). Note that interlocking blocks
(whether large or small, indoors or outdoors) are not considered blocks for this item,
but are given credit under Trem 19. Fine motor. Usually the block area will be found in
the classroom being observed. However, in a center where there is a block area that is
outside the observed classroom (such as in a multi-purpose room or outdoors), that is
aceessible to the children on a regular basis, this should be considered when scoring
this item.,

1.1. “Few blocks” means there are no blocks for children to use or fewer blocks than are
needed for two children to each build a sizable structure.

3.1. “Enough blocks™ means there are sufficient blocks of a specific type that can be
used wgether to make a sizable structure. Random collections of blocks wich fewer
than 10-20 of each type cannot be given credit because they are difficule to build with.
To give credit, block “accessories” need to be within or near the block area so that it is
obvious to the children that those materials are to be used with the blocks. Accessories
enrich block play. Examples are toy people, animals, vehicles, and road signs. If
accessories are not stored near or with the blocks, it must be observed that children
actually use the materials as block accessories. If not observed, then credit cannot be
given.

3.3. To give credit, blocks and accessories must be accessible for one hour in programs
of 8 hours or more, prorated for programs operating fewer hours (see “Explanation of
Terms Used Throughout the Scale” p. 7).

5.1. This indicator requires enough blocks for three children to build sizable structures
independently. Observe how space for block play is used. No specific square footage is
required, If you don’t observe children using this area, then imagine how it would be
used based on the size of the block area and type of blocks. Also consider age and

ability of children.

5.3. The block area may include other types of small and interlocking blocks considered
under Item 19. Fine motor, in addition to blocks, and still be given credit for being a
special bleck area. Usually, credit cannot be given if ather materials, such as other fine
motor toys, art, pretend play materials, or carpentry rools are included with the blocks
and interfere with biock play in any way. However, if there are a few hardhats or small
toy houses/buildings in the block area that do not take up space, or interfere wich
block play, credit can be given.

5.4. All block areas considered in caleulating accessibility for a substantial part of the
day must meer requirements of 5.1-5.3. Additional block areas may be outdoors or in
another indoor space.

7.2. When fabeling block shelves, use of printed words only withour the graphic
representation of blocks is not given credir.

Questions

3.3. How ofien is block play available? About how long are the blocks available for play?
7.3. Do the children play with blocks cutdoors?
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Inadequate
1

23. Sand/water*

1.1 No provision far sand o7 water
play, outdeors o» indoors, *

1.2 No toys to use for sand or
watet play.

Minimal
3

3.1 Some provision for sand or
water play accessible either
ourdoors pr indoors. *

3.2 Some sand/water toys
accessible,

(See Notes for Clarification and Questions on next page)
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Geood

5.1 Provision for sand ane water play

{either outdoors or indoors).

5.2 Variety of toys accessible for play (Ex.
_containers, spoons, funnels, scoops,
shovels, pots and pans, molds, toy

people, animals, and trucks). *

5.3 Sand or water play available to
children for at least 1 hour daily. *

7.1

7.2

Excellent
7

:
Provision for sand and water
play, otk indootrs and out-

doors (weather permitting). *

Different activities done with
sand and water (Ex. bubbles
added to water, material in
sand table changed, i.e. rice
substituted for sand).
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*Notes for Clarification

[tem 23. Materials that can easily be poured, such as rice, lentils, birdseed, and
cornmeal may be substituted for sand. Sand or sand substitute must be available in
suflicient quantity so children can dig in it, fill containers, and pour. Weoedchips can
be considered a substitute for sand if the material can be used in the same way as
sand-—that is, easily poured or dug in—and if children would not get splinters when
using the material. Health or safety issues related to use of sand, water, or sand
substitures should be considered in Items 13 and 14,

L.1. “Provision” for sand and water requires action on the pare of staff to provide
appropriate materials for such play. Allowing children to play in puddies or dig in the
dirt on the playground does not meet the requirements of this item.

3.1. Each room does not have to have its own sand and water table, but must be able to
use a sand and warer tabie regularly if it is shared with another room. To give credi,
access does not need to be provided on a daily basis, but should be a regular part of the
program, for example, at least for ¥4 hour twice a week.

5.2. Bor “variety,” consider the differences among the toys that children can use. Variety is
represented in toy characteristics, such as use, size, transparency level, shape, color, and
these types of properties should be considered, but use of the toys is of prime
importance in making a scoring decision. If only duplicates of one toy are accessible
(e.g., many spoons), then the requirements for variety are not met. Variety in toys does
not have to be provided all at one time—variety can be provided through regular
rotation of toys,

5.2, (cont.) If the teacher reports that roys are rotated, ask to see the other toys, and, find
out how often they are rotated. If both sand and water are accessible, variety in toys
must be provided for both, but the same toys can be used to meet the requirement,

Number of toys accessible for play is also considered when determining “variety.”
For example, when fewer children use the toys at one time, fewer toys are required for
variety, as long as the toys can be used for different purposes. When more children
must share, more toys of different types are needed.

5.3. For programs of 4 hours or less, the requirement of 1 hour is changed to ¥4 hour.

7.1, Separate provisions for indoor use and outdoor use for sand and water play must be
provided to give credir for this indicator. Giving credit cannot depend on a teacher’s
moving one provision (e.g., a sand/water table) from indoors to cutdoors every day,
Because of the inconvenience for the teacher and the difficulty of changing the
material in the one container to allow for the provision of foth sand and water, dua)
use of one piece of equipment is unlikely to oceur often.

Questions

3.1. Do you use sand or water with the children? How is this handled? About how
often? Where is this available?

3.2. Are there any toys for children to use with sand or water play? Please describe then.

7.2. Do you change the activities children do with sand and water?
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Inadegquate
1

24. Dramatic play”
.1 No materials or equipment

aceessible for dress up or
dramatic play.

Al

Minimal
3

Some dramatic play materials
and furniture accessible, so
children can act out family
roles themselves (Ex. dress-up
clothes, housekeeping props,
dolls).

Materials are accessible for at
least 1 hour daily. *

Separate storage for dramatic
play macerials.

(See Notes for Clarification and Questions on next page)
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Good

5

Many dramatic p|;1)f materials
accessible, including dross-up
clothes. *

Matcerials accessible for a
substantial portion of the day. *

Praps for at least rwo different
themes accessible daily (Ex.
housekeeping and work). *
Diramatic play area clearly
defined, with space to play and
organized storage. *

=l
[o%)

7.4

Excellent
7

Materials rotated for a variety
of themes (Ex. prop boxes for
worl, fantasy, and leisure
themes),

Props provided to represent
diversity (Ex. props tepre-
senting various cultures;
equipment used by people
with disabilicies}. *

Props provided for active
dramatic play outdoors, *

Pictures, stories, and trips used
to enrich dramatic play.
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*Notes for Clarification

Ttemn 24. Dramatic play is pretending or making believe. This type of play occurs when
children act out roles themselves and when they manipulate figures such as small toy
people in a dollhouse. Thus, activities used to teach children to follow specific
sequences to properly complete houschold chores, such as table washing or silver
polishing activities, are not counted to meet the requirements of this item. Children
must be free to use the materials in their own way, as part of their own make-believe
play, to get credit for this item.

Dramatic play is enhanced by props that encourage a vatiery of themes including
houseleeeping (e.g., dolls, child-sized furniture, dress-up, kitchen urensils); different
kinds of work (e.g., office, construction, farm, store, fire-fighting, cransportation);
Jantasy (e.g., animals, dinosaurs, starybook characters); and leisure {e.g., camping,
sports),

3.2. To give credit, the materials must be accessible for at least 1 hour daily in programs
operating 8 hours or more. Less time is required for programs operating less than 8
hours a day, with the amounc of time calculated proportionally (see “Explanation of
Terms Used Throughout the Scale” on p. 7 for time required for sharter programs).

5.1, “Many” dramatic play materials means that three or more children can use the
materials at one time, without undue competition, and the materials are plentiful
enough to encourage more complex play. Dress-up clothes are required as part of the
“many” materials, but many examples of dress-up clothes are not required. Hats,
purses, and shoes count as dress-up clothes. However, since children are developing
gender-role identity during the preschool years, they require concrete examples of
dress-ups that are associated with being men or women. Thus, two or three gender-
specific examples of dress-up items are required (such as ties, hard hats, or shoes to
represent men's clothes; purses or flowery hats for women’s). Mote generic clothing,
such as sweatshirts or running shoes, can also be provided, but these do not count as
gender-specific dress-ups.

5.2. Consider materials both indoors and outdoors when calculating accessibility for a
substantial portion of the day. Dress-up clothes, required in 5.1, are not required for
outdoor dramatic play because they might be dangerous. However, props outside must
be complete enough to permit meaningful pretend play. For example, an outdoor
house must have furniture and other props, doll strollers must have dolls, kitchen
furniture must have things to use in a kitchen, child-sized riding cars should have a gas
pump or things to transport, cars in the sandbox should have a toy garage or people.

5.3. Consider small toys that children can pretend with, both indoors and outdoors,
when scoring this indicator {e.g., small dolls, trucks, animals). (For further discussion
about dramatic play themes see A4 About the ECERS-R, pp. 239-241.)

5.4. Organized storage means that materials of the same type {e.g., dolls, dress-ups,
cooking props, food props) are generally stored together {e.g., in containers or in
furniture). Storage does not have to be perfectly neat.

7.2, Consider dolls of different races, cultuses, ages, and abilities as props for this
indicator, as well as dress-up clothes, play foods, and cooking utensils representing
different cultures.

7.3. The intent of this indicator is that children are provided a large enough space so that
their dramatic play can be very active and noisy without disrupting other activities. A
large indoor space such as a gymnasium or multi-purpose room may be substituted for
the outdoor space. Structures (such as small houses, cars, or boats) and props for camp-
ing, cooling, work, transportation, or dress-up clothes may be available to the children.

Questions

7.1, Are there any other dramatic play praps children can use? Please describe them.

7.3. Are props for dramatic play ever used outside or in a larger indaor space?

7.4. Is there anything you do to extend children’s dramatic play?
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Inadequaie
1

25, Nature/science®
1.1 No games, marerials, or

activities for nature/science
accessible,

Minimal
3

3.1 Some developmentally appro-

.}

)

priate games, materials, or
activities from rwo narure/
sclence categories accessible. *

Materials accessible daily. *

Children encouraged to bring
in natural things to share with
others or add to collections
{Ex. bring fall leaves in from
playground; bring in pet).

(See Notes for Clarification and Questions on next page)
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5.4

Gocd

Many developmentally appro-
priate games. materials, and
activities from three caiegories
accessible, *

Marerials are accessible for a

substantial portion of the day.

Narure/science materials are
well organized and in good
condition (Ex. collections
stored in separate containers,
animals’ cages clean).

Everyday events used as a basis
for learning about
nature/science {Fx. talking
abour the weather, observing
insects or bicds, discussing the
change of seasons, blowing
bubbles ar flying lites on 2

windy day, watching snow meit

and freeze). *

7.1

Excellent
7

Narurefscience activities
requiring more input from
staff are offered at least once
every 2 weeks (Ex. cocking,
simple experiments like
measuring rainfall, field trips).

Books, pictures, and/or
audio/visual materials used to
ade information and extend
children’s hands-on
experiences.

w
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*Notes for Clarification

Item 25. Nature/science materials include the following categories: collections of natural
objects (e.g., rocks, insects, seed pods), living things to care for and observe (e.g,, house
plants, gardens, pets), naturefscience books, games, or toys (e.g., nature matching cards,
nature sequence cards), and naturefscience activities such as cooking and simple
experiments (e.g., with magnerts, magrifying glasses, sinlk-and-floar). The term
coilections of natural objects requires chat there are groups of similar objects thar can be
classified together. For example, lock for a collection of seashells, fall seeds, leaves,
pinecones. Sufficient numbers of the objects in each collection must be present ro
allow children to explore similarities and/or differences, The collections must be of
natural things; plastic collections (e.g., insects, zoo animals) are counted as
science/nature toys. Collections must be accessible to the children if they are to count
towards meeting indicator 5.2, requiring a substantial portion of the day.

3.1. Open-ended nature/science materials that children can explore in their own way are
usually developmentally appropriate for a wide range of ages and abilities. Materials
that require skills beyond the ability of individual children or that do not challenge
children sufficiently are not developmentally appropriate. For example, having children
fill in the height of the red line on a thermometer to tell hot from cold may be
appropriate for kindergartners but not for 2-year-olds.

3.2. Materials must be accessible for at least 1 hour in 2 program of 8 hours or longer,

prorated for shorter programs (see “Explanation of Terms Used Throughout the Scale”
onp.7).

5.1, “Many” means approximately 35 examples of three categories of nature/science
materials, However, this can vary as long as three of the four categories are represented.
In some cases you might give credit for more than 3-5 of one type and less than 35
of another. This will also depend on the ages and number of children in the group.
{(For a description of each of the four categories of nature/science materials, see Al

About the ECERS-R, pp. 253-256.)

5.2. Consider materials both indoors and ourdoors when calculating accessibility for a
substantial portion of the day. Requirements for 5.1 must be met in order to give
credit for 5.2. If ourdoor time is included in calculating substantial portion of the day,
materials from at least two categories must be accessible during outdoor time,

5.4. Must observe one example or see clear evidence (e.g., photos, drawings). (For
examples of everyday events sce Al About the ECERS-R, pp. 259-260.)

Questions

3.3. Do children bring in nature or science things to share? How do you handle this?

7.1, Can you give me some examples of nature/science activities you do with the
children in addition to what I've seen? Abour how often are these activities done?

7.2. Do you use nature/science books or AV materials with the children? Please
describe,
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Inadequate
1

26. Math/number®

1.1 No math/number materials
accessible.

1.2 Math/number taught primarily
through rote counting or
worksheets, ¥

Minimal
3

3.1 Some developmentally
approptiate math/number
materials accessible, *

3.2 Marerials accessible daily. *

(See Notes for Clarification and Questions on next page)
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5.1

5.3

5.4

Good

Many developmentally appro-
priate materials of various types
accessible (Fx. materials for
counting, measuring, learning
shape and size). ™

Materials are accessible for a
substantial portion of the day.

Materials are well organized
and in good condition (Ex.
sorted by type, all pieces
needed for games stored
together). *

Daily activiries used to pro-
mote math/number learning
(Ex. setting table, couating
while climbing steps, using
timers to take turns). *

7.1

7.2

Exceftent
7

Math/number activities
requiring more input from
stalf are offered at least every 2
weeks (Bx. making a chart to
compare children’s height,
counting and recording
number of birds at bird

feeder}. *

Marerials are rotated to
maintain interest (Ex. reddy
bear counters replaced by
dinosaur counters, different
objects to weigh).
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*Notes for Clarification

[tem 26. Different types of materials for math/number help children to experience
COUTILING, MEeASUTing, comparing quantities, recognizing shapes, and to become familiar
with written numbers. Examples of math/number materials are: small abjects to count,
balance scales, rulers, number puzzles, magnetic numbers, number games such as
dominoes or number lotto, and geometric shapes such as parquetry blocks.

1.2. “Taught primarily through rote counting or worlsheers” means that such
experiences malee up the vast majority of children’s mach/number learning
opportunities,

3.1. Developmentally appropriate math/number materials zllow children to use
concrete objects to experiment with quantity, size, and shape as they develop the
concepts they need for the more abstract tasks required later in school, such as adding,
subtracting, and completing paper and pencil math problems. Whether a material or
activity is appropriate is based on the abilities and interests of the children. An
occasional math worksheet offered ro lindergarters who have many other concrere
materials to manipulate may be developmentally appropriate for them, but not for 2-
and 3-year-olds. Look around the room carefully o find math materials because they
might not be organized inte a center. “Some” means at least two different marerials
from at least three of the five types listed. (For a list of examples of the categories of

math materials see Al Abour the ECERS-R, pp. 267-269.)

3.2. To give credit, materials must be accessible for 1 hour in programs of 8 hours or
more, prorated for programs operating fewer hours (see “Explanation of Terms Used

Throughout the Scale,” p. 7).

5.1, “Many” means approximately 3—5 of each type. However, this can vary, as long as
all four types are represented. In some cases you might give credit for more than 3-5 of
one type and less than 3—5 of another, This will also depend on the ages and number
of children in the group. Credit should be given for materials obviously designed for
math learning (e.g., puzzle with graduated sizes or different shapes, pegboard with
number printed and holes to match, balance scale with things to weigh, nested cups
that require size recognition}. Ta give credit for more generic materials (blocks, beads
for stringing, sets of bears with many pieces), it must be observed that the materials are
used for math learning.

5.3. In order to give credit for “well organized and in good condition,” about 75% of
the materials that are accessible should meet this standard.

5.4. The intent of this indicaror is for adults ro link math and numbers to practical life
events in the children’s daily schedule. Therefore, laok for use of numbers during
meals or getting ready for meals (such as setting the table), transition times, using a
timer to take turns, counting whe is absent, etc. Do not give credit for play activities
such as number games or computer games in determining che score for this indicator.
“Number talk” or number experiences as part of pracrical life events should be
observed more than ence during the observation ro give credit for this indicator. (For

examples of number talk see A# Abous the ECERS-R, pp. 272, 273.)
7.1. For a list of activities see AY Abour the ECERS-R, pp. 273, 274,

Questions

7.1. Could you give me some examples of math activities you do with the children in
addition to what I've seen?

7.2. Are there any other math materials used with the children? How is this handled?
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27.

Inadeguate
1

Use of TV, video, and/or computers®

Materials used are not
developmentally appropriate
(Tx. viclent or sexually explicit
content, frightening characers
or stories, Computer gams o

difficuly). *

Nao alternative activity is
allowed while TV/computer is
being used (Ex. all children
must watch video program at
same time).

Minimal
3

3.1 All materials used are

3.3

nonviolent and culturally
sensitive, *

Alternative activities accessible
while TV/computer is being
used.

Time children allowed to use
TV/video or computer is

limited (Ex. TV/videos limited

to ane hour daily in full-day
Prograrm; compirer turns
limited to 20 minurtes daily). *

(See Notes for Clavification and Questions on next page)

5.3

Good

Marerials used are limited to
those considered “good for
children” (Ex. Sesame Street,
educational video and com-
plitet games, but not most
cartoons). *

Computer used as one of many
free choice activities.

NA permi ted.

Maost of the marterials
encourage active involvement
{Fx. children can dance, sing,
ot exercise ro video; computer
sofrware encourages children to
think and make decisions).

Staff are actively involved in
use of TV, video, or compurer
(Ex. watch and discuss video
with children; do activity
suggested in educational TV
program; help child learn to
use computer program).

71

7.2

Excellent
7

Some of the compurer soft- i

ware encourages creativity (Ex.

creative drawing or painting
program, opportunites to
solve problems in computer
game).

NA permitied.

Materials used to support and
extend classroom themes and
activities (Fx. CD ROM or
video on insects adds
information on nature theme;
video on farms prepares
children for fieldtrip).
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*Notes for Clarification

Item 27. If neither TV, video, nor computer is used, score the item NA {(Not
Applicable). You must always ask about the use of TV and computers as they are often
shared by several classrooms and may not be evident on the day of your visit. If
TV/video are used very infrequently, less than once a month, and only for relatively
short periods during which all children are interested, matk this item NA. However,

even if TV is used infrequently, buc for longer periods at a time, causing problems for
the children, score the item as written.

1.1, 3.1. To judge whether materials are non-violent and culturally sensitive, consider
the content of the materials. Unfortunately, many children’s videos or TV programs
contain violence and are therefore inappropriate even though they have been created
for the children’s market. This may include some nacural wildlife productions and
cartoons. The appropriateness of videos or games brought from children’s homes also
must be judged, if these materials are used with the group of children.

3.3. The intenc of this indicator is to ensure thart children participate in play in which
they can actively be creative, imaginative, and have hands-on experiences with real
materials rather than spending inordinate amounts of time watching TV or playing
computer games. The amount of time given in the example is 2 general indication of a
required time limitation and can vary. When deciding whether adequate limits are set
on amount of time children can use the computer, consider not just how long each
child’s turn is, but also the number of turns each child is allowed to have, and if
children spend time warching others at the computer, Computer time should be
relatively short, compared to other activities.

5.1: Materials that are developed spcciﬁcally. to enhance children’s learning and
understanding are considered to be more educational and “good for children,” (For
examples see Alf Abour the ECERS-R, p. 282.)

Questions
Are TV, videos, or computers used with the children? How are they used?

1.1, 3.1, 5.1, 7.1. How do you choose the TV, video, or computer materials to use with
the children? Are staff familiar with the content of materials before allowing use in the
program? Are requirements for appropriareness considered before showing materials
brought from home?

1.2, 3.2. Are other activities available to children while TV or videos are used?

3.3. How often are TV, video, or computers used with the children? For what length of
time are these available?

5.3. Do any of the materials encourage active involvemene by the children? Please give
some examples.

7.2. Do you use TV, video, or the computer related 1o topics or themes in the
classroom? Please explain.
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'nadeguate
1

28. Promoting acceptance of diversity*

1.1 No racial or culturg] diversity

(See Notes for

56

visible in materials (Ex. olf toys
and pictures are of one race, al
print materials are about gne
culeure, all prine and audio
materials are in one language
where bilingualism s
prevalent).

Materials present only
stereotypes of races, culrures,
agres, abilities, and render.

Staff demonstrare prejudice
against others (Ex. againse child
or other adult from difference
race or cultural group, against
person wich disabiliry), *

Minima!
3

3.1 Some racial und cultural

D

o

[ 5]

diversity visible in macerials
(Ex. multi-racial or m ulti-
cultural dolls, books, or
bulletin board pictures, music
tapes from many cultures; in
bilingual areas some marerials
accessible in children’s primary
language), *

Materials show divct‘sity {Ex.
different races, culry res, ages,
abilities, or gender) in a
positive way, *

Staff intervene appropriately to
counteract prejudice shown by
children or other adules (Ex,
discuss similariries and
differences; establish rules for
fair treatment of others), or no
prejudice is shown,

Clarification and Questions on nexr page)

Good

5.1 Many books, pictures, and

o3
jie]

materials accessible showing
people of different races,
cultures, ages, abilities, and
gender in non-stereotyping
roles (Ex. both historical and
current images; males and
females shown doing many
different types of work
including traditional and non-
traditional roles), *

Some props representing
various caltures included for
use in dramatic play (Fx. dolls
of different races, etiinic
clothing, cooking and eating
utensils from various cuftural

groups), *

7.1

7.2

Excellent
7

Inclusion of diversicy is part of
daily routines and play
activities (Ex. ethnic foods are
a regular part of meals/snacks;
music tapes and songs from
different cultures included at
music time).

Activities included to promote
understanding and acceptance
of diversity (Ex. parents
encouraged to share family
customs with children; many
cultures represented in holiday
celebration),

-acen
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*Notes for Clarification

Item 28. When assessing divetsity in materials, consider all areas and materials used by
children, including pictures and photos displayed, books, puzzles, games, dolls, play
people in the bloclk area, puppets, music tapes, videos, and computer software.

1.3. Score “Yes” only if there is obvious, deliberate, and repeated prejudice shown. Do
not score “Yes” if one isolated example of “politically incorrect” or “culturally
insensitive behavior” is observed {e.g., teacher asks children to “sit Indian style”).
However, in ordet to sensitize the staff, any such instance should be mentioned, for
example in technical assistance associated wich the scales.

3.1. “Some” means at least one example of racial diversity and at least one example of
cultural diversity are present and easily seen by the children in the classroom used by
the graup most of the day.

3.2, If stereotyping or violence is shown with regard to any group, such as some
“Cowboy and Indian” toys, then this indicator should be scored M. Gender equity
should also be considered here, Portrayals of men/boys doing traditionally male
activities and women/girls doing traditionally female activities are acceprable.
However, do not give credit if gender stereotyping is portrayed negatively in any way.
Look for problems that would be easily obvious to the children. It is not necessary to
scarch avidly for negarive examples. When historic cultural traditions are represented,
the images must be balanced with non-traditional modern representations, For
example, if traditional African wibal cultures are represented in materials, then current
representations must also be included.

5.1. For this indicator, many books, many pictures, and many marerizls are required, and
alf categories of diversity listed need to be included to some degree. However, many
examples of each category are not required. Materials must be located in spaces children
use for a substantial portion of the day. Materials located in spaces used only for relatively
short periods (e.g., hallways, entry way, lunch room, early AM or late PM classtoom) are
rot counted to meet the requirements of this indicator,

5.2. To give credit, more than two examples must be observed to be accessible either
indoors or outdoors, and obvious to the children. Examples include differenc kinds of
dolls, puppets, and block/dramatic play people; dress-up clothes, foods, eating and
cooking utensils from different cultures,

Questions

3.1, Could you give me examples of the types of music you use with the children?

3.3, What do you do if a child or adult shows prejudice?

7.2. Are any activities used to help children understand the variety of people in our
country and in the world? Please give some examples.
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Inadequate
1

INTERACTION

29. Supervision of gross motor activities*

1.1 Tnadequate supervision
provided in gross mator area to
protect children’s health and
safety (Ex. children left
unartended even for short
period of rime; not enough
adules to warch children in
arez; staff do not pay artention
to children). *

1.2 Most staff-child interacrion is
negative (Ex. staff seem angry;
punitive and overly controlling
atmosphere). ™

*Notes for Clarification

Al

Minimal
3

Supervision is adequate to
protect children’s health and
safery (Ex. enough staff present
to watch children in area; staff
positioned to see all areas; staff
move around as needed;
intervene when problem
0CCUrs).

Some positive staff-child
interaction (Ex. comfort child
who is upset or hurt; show
appreciation of new skill;
pleasanc tone of voice).

ltem 29. To score this item, consider afl teachers supervising gross motor activities and
i/ children of similar age/abilities as those in the group you are observing, Notice
whether adults are supervising the most hazardous areas/activities adequarely,

1.1. The example in this indicator, of children being left unattended even for a short

period of the rime, means that ne adult, is present to supervise children.

1.2. “Most” means over 50% of all interactions during gross motor timnes, including

both verbal and non-verbal.

3.2. “Same positive staff-child interaction” means that most exchanges are eicher neutral

or positive, and ac least two positive instances must be observed. To give credit, most

interactions cannot be negative,

58

Good

situations before they occur
{(Ex. remove broken tcys or
other dangers prior fo

children’s use; stop rough play

before children get hurt).

5.2 Most staff-chuild interactions

F

are pleasant and helpful

5.3 Staff assist children to develop
skills needed to use equipment

(Fx. help children learn to
pump on swing; help child

with disabilities use adaprtive

pedals on tricycle).

5.1 StafT act ro prevent dangerous

Excellent
7

7.1 Staff ralk with children about
idens related ro their play (Ex.
bring in concepts such as near-
far, fast-slow for younger
childeen; ask children ro rell
about building project or
dramatic play).

7.2 Staff help with resources to
enhance play (Ex. help setup
obstacle course for tricycles).

7.3 Staff help children develop
positive social interactions {Ex.
help children to take turns on
popular equipmens; provide
equipment that encouirages
cooperation such as a two-
petson rocking boat, walkie-
talkie communication devices).

5.2. “Most staff-child interactions” means char the vast majority of verbal and non-
verbal interactions are positive. Neutral interactions must be ourweighed by positive

and helpful interactions. There may be one or twe slightly negative interactions but no

extremely negative ones observed,

Questions

Could vou describe how staff supervise children during gross motor activities and

outdoor play?

5.3. What happens when children have difficulty using equipment?
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Inadequate
1

Minimal
3

30. General supervision of children (other than gross motor)*

1.1

1.2

Inadequate supervision of
children {(Ex. staff leave chil-
dren unsupervised; children’s
safety not protected; staff
attend mainly to other tasks).

Most supervision is punitive or
overly controlling (Ex. yelling,

3.1 Sufficient supervision to

protect children’s safety.

3.2 Attention given to cleanliness

and to prevent inappropriate
use of materials (Ex. messy
science table cleaned up; child
stopped from emptying whole

belictling children, constant
“NOJS”)- 3

ghie bottle),

33 Most supervision is non-
punitive, and contral is
exercised in a reasonable way. *

*Notes for Clarification

TIrem 30. The score for this item must be based on what is seen throughout the
observation, during routines and play activities. Do not score until supervision has
been observed under a wide range of circumstances, including more relaxed and
more stressful times,

5.1

52

5.3

5.4

Good

Careful supervision of all chil-
dren adjusted appropriately for
different ages and abilities (Fx.
Younger or more impulsive
children supervised more

closely).
Staff give children help and

encouragement when needed
(Fx. help child who is wan-
dering get involved in play,
help child complete puzzle).

Staff show awareness of the
whole group even when
working with one child or a
small group (Ex. staff fre-
quently scan room when
working with one child, make
sure area not visible is
supetvised by other staff).

Staff show appreciation of
children’s efforts and
accomplishments.

Excellent
7

7.1 Staff talk ro children abou.;t

ideas related to their play,
asking questions and adding
information to extend
children’s thinking,

7.2 A balance is mainzained

between the child’s need to
explore independently and
staff input into learning (Fx.
child allowed to complete
painting before being asked to
talk abour it; child allowed to
discover that her block

building is unbalanced when it
falls).

1.2, 3.3. “Most supervision” means the majority (over 50%) of supervision that has
been observed.

B9



inadequate Minimal
1 2 3

31. Discipline

1.1 Children are controlled wich 3.1 Swaff do nor use physical
severe methods (Ex, spanking, punishment ar severe methods,

shouring, confining children o e o
£ & 3.2 Sl usually maintzin enough

control to prevent children
from hurting ane another,

for long periods, or
withholding food).

1.2 Discipline is so lax that there is

-
L

Expectations for behavior are
lavgely appropriate for age and
developmental level of
children.

Jittle order or conwol.

1.3 Expectations for behavior are
largely inappropriate for age
and developmental level of
children (Ex. everyone must be
quiet at meals; children must
wait quietly for long periods of
time}.

*Notes for Clarification

3.3. There needs o be general consistency among stalf members in the way they handle
different situations and children. This does not mean that there can be no fexibilicy.
Basic rules for positive social interaction in a group, such as no hitting or hurting,
respect for others and for materials, should always be followed. A specialized program
may be needed to help a child with a disability follow basic classroom rules.

7.2. To give credit the activities must be dene regularly enough te have an impact on
the children’s understanding—at least once a weel.

7.3, In most cases “other professionals” means someone from outside the program that
specializes In the area of concern. The early childhood professionals {teachers, director,
etc.) who worle in the classrooms and center can benelit from an cutsider’s perspective
of a child who is experiencing difficulties. Tn a fow cases, however, a program staff
member can count as the “other professional” if the person has a specialization in the
area of conecern and can give an unbiased perspective,
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Good Excellent
5 6 7
5.1 Staff use nen-punitive 7.1 Seaff actively involve children

discipline methods effectively in solving their conflicts and

(Ex. giving attention for problems (Ex. help children
positive behavios; redirecting
child from unacceptable to solutions; sensitize children to

acceprable activity). feelings of others).

5.2 Program is set up to avoid 7.2 Staff use acrivities to help

conflice and promote age- children undersrand social
appropriate inreracton (Ex, sleills {Ex. use storybools and
duplicate toys aceessible; child group discussions with
with favorite toy given

protected place to play).

children to work through
commen conflicts), *

=1

L

Staff seek advice from other

&
i

Staff react consistently to
children’s behavior (Ex.
different scaff apply same rules

professionals concerning
behavior problems. *
and use same methods; basic

rules followed with all

children). *

Questions

1.1. Do you ever find it necessary to use strict discipling? Please describe the methods
you use.

7.2. Do you use activitics with the children thar encourage them to get along well with
each other? If so, please explain.

7.3, What do you do if you have a child with a very difficulr behavior problem?

talk out problems and think of



Inadequate Minimal Good Excellent
1 2 3 4 5 8 _ 7

32. Staff-child interactions*

4

1.1 Staff members are not 3.1 Staff usually respond to chil- 5.1 Staff show warmth through 7.1 Staff seem to enjoy being with
responsive to or not invelved dren in a warm, supportive appropriate physical contace the children.
with children (Ex. ignore manner (Ex. staff and children (Ex. pat child on the back,
) . , s 7.2 Staff encourage the develop-
children, staff seem distanc or seem relaxed, voices cheerful, return child’s hug). -
d) frequent smiling) ment of mutual respect
cold). . : . .
4 5 5.2 Staff show respect for children between children and adults
1.2 Interactions are unpleasant (Ex, 3.2 DPew, if any, unpleasant (Ex. listen attentively, make eye (Ex. staff waic until children
voices sound strained and intetactions. contact, treat children fairly, do tinish asking questions before

irritable). * not discriminare). answering; encourage children

in a polite way to listen when

S
1.3 Physical contact used 5.3 adults spealk).

principally for control (Ex.
hurrying children along) or
irappropriately (Ex. unwanted
hugs or tickling).

Staff respond sympathetically
to help children who are upser,
hurt, or angry. *

*Notes for Clarificaiion

Item 32. While the indicators for quality in this item generally hold true across a
diversity of cultures and individuals, the ways in which they are expressed may differ.
For example, direct eye contact in some culrures is a sign of respect; in ochers, a sign of
disrespect. Similarly, some individuals are more likely to siile and be demonstrative
than others. However, the requirements of the indicators must be met, although there
can be some variation in che way this is done,

5.3. Sympathetic response means thart staff notice and validate a child’s feelings, even if
the child is showing emotions that are often considered unacceptable, such as anger or
impatience. The feelings should be accepted although inappropriate behaviors, such as
hitting or throwing things, should not be allowed.

A sympathetic response should be provided in most, but not necessarily all, cases. If
children are able to solve minor problems themselves, then a teacher response is not
needed. The observer needs to get an overall impression of the respanse of the staff. If

throughout the observation or during one part of the observation. If only one or twa minor problems persist and are ignored or if staff respond in an unsympathetic

brief instances are observed, and most interactions are neutral or positive, score “No”, manner, give no credic for this indicator.

1.2. Score this indicator “Yes” only if many unpleasant interactions are observed
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inadequate
]

33. Interactions among children

1.1

[nteraction among children
(peers) not encotraged (Ex.
ralking with peers disceuraged,
few opportunities for children
to choose own playmates),

Lirtle or no staff guidance for
positive peer interaction.

Lictle or no positive peer
interaction (Fix. teasing,
bickering, fighting are
common).,

Question

7.2, Are there any activities you use that encourage children to work rogether? Could
vou give me some examples?

62

31

3z

Minimal
3

Peer interaction encouraged
(Ex. children allowed to move
frecly so natral groupings and
interactions can occur).

Staff stop negative and hurtful
peer interactions {Ex. stop
name calling, fighting).

Some positive peer interaction
occurs.

5.1

52

Good

Staff model good social skills

{(Ex. are kind to others, listen,
empathize, cooperaie).

Seaff help children develop
appropriate social behavior
with peers (Ex. help children
tallke through conflicts instead
of fighting; encourage socially
isolated children ro find
friends; help children under-
stand feelings of others),

Excellent
7

7.1 Peerinteractions usually
positive (Ex. older children
often cooperate and share;
children generally play well
cogether without fighting).

7.2 Staff provide some opportu-
nities for children to work
together te complete a task
{(Ex. a group of children work
to cover a large mural paper
with many drawings; make a
soup with many ingredients;
cooperate to bring chairs to

table).
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1

PROGRAM STRUCTURE

34. Schedule

1.1 Schedule is efther roo rigid,

leaving no time for individual
interests, or too flexible
(chaotic), lacking a dependable
sequence of daily events. *

*Notes for Clarification

1.1. “Daily events” refers to time for indoor and outdoor play activities as well as

34

3.2

3.3

34

Minimal
3

Basic daily schedule exists that
is familiar to children (Ex.
routines and activities occur in
relatively the same sequence
most days},

Written schedule is posted in
room and relates generally o
whart occurs, *

At least one indoor and one
outdoor play period (weather
permitting) occurs daily. *

Both gross motor and less
active play occur daily.

routines such as meals/snacks, nap/rest, and greeting/departing,

3.2, The “written schedule” need not be followed to the minute. The intent of this
indicator is that the general sequence of evens is being followed. The written schedule
must be posted in the room to get credit; outside the door is not acceptable.

3.3. Both the indoor and outdeor play periods must each equal at least 1 hour in length

for programs operating 8 hours or more (see “Explanation of Terms Used Throughout
the Scale” on p. 7 for requirements for programs operating less than 8 hours a day).

51

Goodl

Schedule provides balance of
structure and flexibility (Ex.
regularly scheduled outdoor
play period may be lengthened
in good weather).

5.2 A variety of play activities

5.3

occur each day, some teacher
directed and some child
initiated,

A substantial portion of the day
is used for play activities.

- No long period of waiting

during transitions berween
daily events. *

7.1

7.2

Excellent
7

Smooth transitions berween
daily events (Ex. matetials
ready for next activity before
current activicy ends; most
transitions handled a few
children at a time rather than
whole group).

VYariations made in schedule
to meet individuzal needs (Ex,
shorter story time for child
with short attention span;
child working on project
allowed to continue past
scheduled time; slow eater
may finish at own pace}.

5.4. “Long period of waiting” means waiting without any activity for three minutes or
more between daily events, (e.g., unning around zimlessly, whole group sitting at tables
waiting for lunch, weiting in line to go out or to use the bathroom). Note that this
indicator refers to waiting between transitions from one activity to another, rather than
waiting within any activity.
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Inadequate Minimal
1 2 3

35. Free play*

1.1 Either livde opportunity for free 3.1 Some free play occurs daily
play er much of day spencin indoors wnd outdoors, weather
unsupervised free play. permitting, *

1.2 Inadequate toys, games, and 3.2 Supervision provided to protect

equipment provided for children’s health and safery. *

children to use in frec play.
pray 3.3 Some tays, games, and

equipment accessible for
children to use in free play.

*Notes for Clarification

ltem 35. Child is permitted to select materials and companions, and as far as possible
manage play independently. Adult interaction is in response to child’s needs.
Sicuations in which children are assigned (o centers by stafl or staff select the marerials
that individual children may use do not count as free play.

3.1, “Free play” or free choice does not require that all areas are open for children’s
choice. The number of centers may be limited as long as the children may choose
where, with what, and wicth whom they play. To give credit, children must be able ro
participaze in free play for at least 1 hour daily in full-day programs of 8 hours or
more. The 1 hour may take place ac one time, or be a combination of times
throughout the day (see “Explanation of Terms Used Throughout the Scale” on p. 7
for time required for programs operating less than 8 hours a day).

64

Good Excellent
5 6 7

5.1 Tree play occurs for a sub- 7.1 Supervision used as an

stantial portoen of the day both educational interaction {Ex.
staff help children chink

through solutions to conflicts,

indoors and ourdoors (Ex.
several free play periods
scheduled daily), encourage children te ralk
. - . abour acrivities, intreduce
5.2 Supervision prowded to o o

i ) \ concepts in relation to play).
facilirate children’s play (Ex.

staff help children ger marerials 7.2 New marerials/experiences for

they need; help childsen use free play added periodically

materials that are hard to {Ex. materials rotated,;
manage). activities added in response to

children’s interests}.

821
(98]

Ample and varied toys, games,
and equipment provided for
free play.

3.2. This indicator assesses whether children are supervised to minimize major hazards
to their health and safecy during free play, indoors and out, but does not apply to
routines ar other supervision {e.g., children are supervised so thar they do not play
with matches or swallow poisons, etc.). Do not score “Ne” unless supervision during
free play is extremely lax,

Questions

Could you describe any free play opportunities the children might have? When and
where do these occur? What can children play with?
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inadequate
1

36, Group time

1.1 Children kept together as
whole group most of the day

Minimal
3

3.1 Some play activities done in
small groups or individually. *

Good Excellent
B 6 7

7.1 Different groupings provide a

5.1- Whole-group gatherings
change of pace throughout the,

limited to short periods, suited

(Ex. all do same art project,
have story read to them, listen
to records, use bathroom at the

3.2 Some opportunity for children
to be a part of self-selected
- *
same time). * small groups.
1.2 Very few opportunities for staff
to interact with individual
children or small groups. *

*Notes for Clarification

1.1. “Whole group” generaily means all the children in the class. However, if a very
large group is broken into two large groups, and the children in each group must
participate in the same activicy, consider this 2 whole-group time. “Kept together as
whole group most of the day” means 75% of the time the childsen are in the program.
1.2, 3.1, 3.2, 5.2. The definition of smal! groups may change with the age and
individual needs of the children. For rypically developing 2- and 3-year-olds, a suitable
small group might be three-to-five children, whereas for 4- and 5-year-olds, five-to-
eight children might be manageable.

to age and individual needs of

day.

H *
children. 7.2 Staff engage in educational

interaction witch small groups
and individual children as well
as with the whole group (Ex.
read story, help small group
with cooking or science
activity). *

5.2 Many play activitics done in
smalk groups or individually. *

£ 4 Some routines done in small
groups or individually.

7.3 Many opportunities for
children to be a part of self-
selected small groups.

5.1, “Whole-group gatherings” may not be suitable for children under 3% years of age
or some children with special needs. If this is the case, no group gatherings are required
for a 5, and credit should be given for this indicator. One way to determine whether
the whole-group gathering is suisable is whether the children remain interested and
involved.

5.2. To give credit for “many,” at least half of the play activities observed should be
completed in small groups or individually.

7.2. To give credit for this indicator, the assessor must observe fo geta general
impression of what the children experience. One staff member might be stronger in
educational interaction than another, and if the stronger teacher is strong enough,

credit can be given.
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Inadequate Minimal
1 2 3
37. Provisions for children with disabilities™
1.1 No atrempr by staff to assess 3.1 StalT have information {rom

children’s needs or find cut abour available assessments.

available assessments. ) . .
3.2 Minor modilicarions made to

mees the needs of children
with disabilities. *

1.2 No attempt to meet children’s
special needs (Ex. needed

modilications not made in . .
) . . 3.3 Some involvement of parents
reacher interaction, physical ; i
) . and classroom staff in setting
environment, program activities,
hedule) goals (Ex. parents and teacher
sche . .
attend EP or [FSP meeting).
1.3 No involvement of parents in . .
. p . 3.4 Some involvement of children
helping staff understand <hil- ith disabilicies in ol .
. . Wit SapLifies 11 tne on "
dren’s needs ar in setting goals for L e the bngoing
activities with the other

ihe children. children.

1.4 Very little invelvement of
children with disabilities with the
rest of the group (Ex. children do
not eat at same table; wander and
do not participate in activities).

*Notes for Clarification

Item 37. Note that this item is scored only if there is a child in the group with an
identified and diagnosed disability, with a completed assessment. If the diagnosis and
assessment have not been completed on the child, (or if there is no child with a dis-
ability included in the classroom), score this item NA. If the child is receiving services,
this can be accepted as evidence that a diagnosis and assessment exisc. Existence of an
1EP/IESP is nor required to score this item. To ensure privacy for families, the teacher
need not point out the child or tell the observer about the particulars of the disability.
As you question the teacher about how the identified child’s special needs are handled,
you do not need to know which child is being discussed.

3.2. “Minor modifications™ may include limited changes in the environment (such as a
ramp) to allow the children to attend, or a therapist who visits the program to work
with the children periodically.

66

Good Excellent
5 6 7
5.1 Swaff follow through with 7.1 Most of the professional !

activities and interactons intervention is carried out

recemmended by other within the regular activities of
professionals (Ex. medical the classroom.
doctors, educators) to help

o . ) 7.2 Children with disabilities are
children meet identified goals.

integrated into the group and
Modifications made in

o
o

participate in most activities,
environment, program, and

) 7.3 Seaff concribute to individual
schedule so that children can

.. . . assessments and intervention
participaie in many activities

: plans.
with others.

5.3 Parents frequently involved in
sharing information with staff,
setting goals, and giving
feedback about how program is
working.

Questions

Could you describe how you try to meet the needs of the children with disabilities in
your group?

1.1, 3,1. Do you have any information from assessments on the children? How is it

used?

1.2, 3.2, 5.2. Do you need ro do anything special to meet the needs of the children?
Please describe what you do.

1.3, 3.3, 5.3. Are you and the children’s parents involved in helping to decide how to
meet the children’s needs? Please describe.

5.1, 7.1. How are intervention services such as therapy handled?

7.3. Are you involved in the children’s assessments or in the development of
intervention plans? What is your role?



Inadequate Minimal Good Excellent
1 3 5 7
PARENTS AND STAFF
38. Provisions for parents
1.1 No information concerning 3.1 Parents given administrative 5.1 Parents urged to observe in 7.1 Parents asked for an evalua-
program given to parents in information about program in child’s group prior to tion of the program annyally
writing. writing (Ex. fees, houts of enrollment. {Ex. parent questionnaires,
1.2 Parents discouraged from service, health rules for 5.2 Parents made aware of phi- group evaluation meetings). ;
. e . attendance), :
observing or being involved in losophy and approaches prac- 7.2 Parents referred to other :
children’s program. 3.2 Some sharing of child-relared ticed (Ex. parent handbool, professionals when needed E
information between parents discipline policy, descriptions of (Ex. for special parenting help, ‘J
and staff {Ex. informal commu- activities). for health concerns about £
le_lcf;tf;; f i:zll:e;::ti:;ces 53 Mu.ch sh'arir;g of child-related child). . ‘ N
: o information between parents and 7.3 Parents involved in decision 3
parenting materials), . . . i
staff (Ex. frequent informal making roles in program along 4
3.3 Some possibilities for parents communication; petiodic with staff (Ex. parent P
and family members to be in- conferences for all children; representatives on board),
volved in children’s program. parent meetings, newsletters, !j
3.4 Interactions between family parenting information available}. ‘
members and scaff are generally 5.4 Variety of alternatives used to
respectful and positive, encourage family involvement in
children’s program, (Ex. bring i
birthday treat, eat lunch with
child, attend family pot luck). e

Questions
1.1, 3.1, Is any written information about the program given to parents? What is 5.1. Are parents able to visit the class before their child is enrolled? How is this handled? :
included in chis information’ 7.1. Do parents take part in evaluating the program? How is this done? About how ;

- 1.2, 3.3, 5.4. Are there any ways that parents can be involved in their child’s classroom? often? ;

e

Please give some examples.

7.2. What do you do when parents seem to be having difficulties? Do you refer them to

3.2, 5.3. Do you and the patents ever share information about the children? How is chis ~ other professionals for help?
done?

7.3. Do parents take part in making decisions about the program? How is this handled?
3.4, What is your relationship with the parents usually like?
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Inadequate
1

39. Provisions for personal needs of staff

Minimal
3

Good

Excellent
7

1.1 No special areas for staft (Lx. 31 Separate adule restroom, 5.1 Lounge with adult-sized 7.4 Separate adult lounge area (no
no separate rescroom, lounge, A : furniture available; lounge ma dual use).
! ’ & 3.2 Some adult furniture available & Y )
storage for personal . . , have dual use (Ex, office, - - .
belongings) outside of children’s play space. ‘ ) 7.2 Comfortable adult furniture in
elongings). conference room).
Bing ] lounge.
) ) . 3.3 Some storage for personal .
1.2 Na rime provided away from . 5.2 Convenient storage for . g
. belongings. . . 7.3 Seaff have some flexibility in
children to meet personal needs 2 personal belongings with L -
3 i . ; o deciding when to ke breaks.
Ex. no rime for breaks). 3.4 Seafl have at least one break security provisions when
YP
daily. necessaty. ¥
3.5 Accommodation made o meet 5.5 Morning, afternoon, and
needs of staff with disabilities midday “lunch” breals
¥
when necessary. provided daily. *
NA permitted. o .
? 5.4 Tacilities provided for staff
meals/snacks (Ex. refrigerator
space, cooking facilities),
*Notes for Clarification
5.2. Storage is considered “convenient” only if it does not require the staff to leave the Questions

classroom or neglect the care of the children to get their belongings.

1.2, 3.4, 5.3. Do you get time off during the day, when you ean be away from the
children? When does this happen?

3.3, 5.2. Where do you usually store your personal things, such as your coat or purse?
How does this work out?

5.3, These requirements are based on an 8-hour work day and should be adjusted for
shorter periods. If teachers prefer ta leave early, rather than taking breaks, then score
this indicator “Yes.”
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Inadequate Minimal Good Excellent
1 2 3 4 5 3] 7

40. Provisions for professional needs of staff . !

' :

1.1 No access to phone. * 3.1 Convenient access to phone, * 5.1 Access to ample file and storage 7.1 Well-equipped office space for ;

space. rogram administration (Fx. ;

1.2 No file or storage space for staff 3.2 Access to some file and storage P Prog Jaton (I;X i

, computer, answering mazchine

materials (Ex. no space to keep space. 5.2 Separate office space used for dl)J ’ & i

. , CoE used,.

matetials staff need to prepare . < program administration, * j

L 3.3 Some space available for indi- . i

activities). el . 7.2 Program has space that can be

vidual conferences during 5.3 Space for conferences and adult C e i

Jable for indi s . LT used for individual con- i

1.3 No space available for indi- hours children are in group meetings is satisfactory i d . :
) . erences and group meetings
vidual conferences during attendance, (Ex. dual or shared use does Eroup &

hours children are in that is conveniently located,
comfortable, and separare
from space used for children’s

activities.

not make scheduli ng difficult;
privacy is assured; adult-sized
furniture available).

attendance.

*Notes for Clarification

1.1, The phone does not have to be located in the classroom, but it must be readily Questions
accessible. For example, if the phone is in another building, on ancther floor, orin a
locked office, then this indicator is scored “Yes”.

T TR TR

1.1, 3.1. Do you have access to 2 telephone? Where?

: ' L . 1.2,3.2, 5.1. Do you have access o any file and storage space? Please describe.
3.1. To give credit for this indicator, there must be 2 phone in the classroom for

. , . . . 1.3, 3.3, 5.3, 7.2. Is there any space you can use for parent/teacher conferences or for
emergency calls or brief conversations with parents, A cell phone is acceptable if it is 3 . ¥ spacey b .
cessible adule group meetings when the children are present? Please describe. :
acces .
. , . . . . 5.2, 7.1. Is there an office for the program? Plezse describe.
5.2. The director’s office in a child care center or the office in a public school are ? prog ]

considered “separate office space.” The office must be on-site to be given credit.
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Inadequate Minimal
1 2 3
41. Staff interaction and cooperation*
1.1 No communication amaong 31 Some basic information to
meet children’s needs is com.-

municated (Ex. all staff know
about child’s allergies),

staff members of necessary
information to meet children’s
needs (Ex. information
egarding carly departure of
::i%lcll(j:foitoﬁﬁ:zjﬁ :é:;j)r 32 IIltCI‘pt‘[‘SDHEl] interact.ion
among staff’ does not interfere
1.2 Tnterpersonal relationships with caregiving responsibilities,
interfere with caregiving
responsibilities (Ex. sraff
soctalize instead of]'ooking
after children or are curr and

angry with one anocher),

3.3 Staff duties are shared fairly, *

1.3 Swaff duties not shared fairly
(Ex. one staff member handles
most duties, while another is
relacively uninvolved), *

*Notes for Clarification

Item 41. Score if two or more staff members work with the group being ohserved, even

if they work with the same group at different times, Score this itemn NA if there s only
ore staff member with group.

1.3,3.3, 5.3, 7.2. “Seaf duties shared fairly” means that all staff are busily involved on
assigned tasks and the work pets done. (For further discussion of sharing of duties sce

All About the ECERS-R. p. 423.)
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Good Excellent

4 5 6 7

7.1 Staff working with the same
group or in the same room
have planning time together at
least every other weelk,

5.1 Child-related information is
communicated daily among
stafl (Ex. information abour
kiow routines and play activities

ate going for specific children), 7.2 Responsibilities of each staff

member are clearly defined
(Ex. one sets out play rmateri-
als while the other greets
children; one helps children
prepare for rest, while the
other supervises tooth-
brushing). *

5.2 Staff inceracrions are positive
ane add a feeling of warmeh
and support.

5.3 Responsibilities are shared so
both care and play acrivities are
handled smoothly, *

7.3 Program promotes posirive
interaction among staff
members (Ex. by otganizing
social events; by encouraging
group attendance at
professional meetings),

Questions

1.1, 3.1, 5.1. Do you have a chance ro share information abour the chillren with the

other staff that work with your group? When and how often does this happen? Whar
kinds of things do you ralk about?

7.1. Do you have any planning time with your co-teacher(s}? About how often?
7.2. How do you and your co-teacher(s} decide what each of you will do?

7.3. Does the program ever organize events thar you and other staff participate in
together? Could you give me some examples?

)
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Inadequate Minimal
1 2 3

42. Supervision and evaluation of staff

.1 No supervision provided for

staff.

3.1 Some supervision provided for
staff (Ex. director observes
informally; abservation done in
case of complaint).

1.2 No feedback or evaluarion
provided about seaff

performance, 3.2 Some feedbacik abour

performance provided.

*Notes for Clarification

Item 42. Score this irem NA only when the program is
other staff. Get informarion to score this item from th
from the supervisor, EXCept in cases wh
Then ask the supervisor.

a ohe-person operation, with no
€ person being supervised, not
cre classroom staff seate thar they do not know.

Good Excellent

4 5 6 7

5.1 Annual supervisory observarion

7.1 Staff participate in self
provided.

evaluation, i

5.2 Written evaluation of perfor-
mance shared with staff at {east
yearly,

5.3 Strengths of staff as well as
areas needing improvement
identified in the evaluation,

7.2 Frequent observations and
Feedback given to staff in
addition to annual
observation,

7.3 Feedback from supervision is
given in a helpful, supportive

5.4 Action is taken to implement fnannet,

the recommendations of the

evaluation (Ex. training given

to improve performance; new

materials purchased, if needed).

NA permitted,

Questions

1.1, 3.1, 5.1, 5.2. s your work supervised in any way? How is this done?

1.2,3.2,5.2,7.3. Arc you ever given any feedback

about your performance? How is this
handied? How often?

5.4. If improvement is needed, how is this handled?

7.1. Do you ever take part in self-evaluation?
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3 Inadequate
PA 1

Minima)
2 3

43. Opportunities for professional growth*

1.1 No orientation to program or
in-service trainin g provided for

staff.
1.2 No staff meetings held,

3.1 Some orientation for new seaff
including emergency, safety,
and healch procedures, *

3.2 Some in-service training
provided, *

3.3 Some staff meetings held to
handle administrative
cencerns, ¥

(See Notes for Clarification and Questions on next page)
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5.1

5.2

53

54

Good

Thorough orientation for new

staff including interaction wi th
children and parents, discipline
methods, appropriate activities,

In-service training provided
regularly by program (Ex. seaff
participate in workshops; guest
spealers and videos used for
on-site training). ¥

Monthly staff meetings held
that include staff development
activities,

Some professional resource
materials available on-sire {Ex.
books, magazines, or other
materials on child
development, cultural
sensitivity, and classroom
activities-—may be borrowed
from library), *

7.1

7.2

7.3

Excellent
7

Support available for staff to
attend courses, conferences,
workshops not provided by
program (Ex. released time,
travel costs, conference fees),

Good professional library
containing current marerials
avariety of early childhood
subjects available on premises

Staff with less than an AA
degree in early childhood
education are required ro
continue formal education (E:
work towards GED, CDA,
AA).

NA permitted.



*Notes for Clarification

Item 43. Get information to score this item from the ¢l

assroom stafl, unless the staff
state that they do not know. Then ask the supervisor,

3.1. Basic orientation must take place within 6 weeks after the start of employment and
include emergency, health, and safety procedures, in order o give credit.

3.2. In-service training, which ail classroom swaff are required ro attend, must be
provided at least once a year in order to give credit,

3.3. Staff meetings, which all classroom staff are expected to attend, must be held ar
least two times a year by the director and/or administrative staff in order to get credir,

5.2. In-service training, which all classroom staff are required to attend, must be

provided at least two times a year, either on-site or in community worshops.

5.4. “Some” means that at least 25 books, pamphlets, or AV materials in good
condition are available to staff,

7.2, “Current materials” are books that have beer published within the last 10 years,
and journals and mapazines from the past 2 years. Books, such as the works of Piaget
and Erikson, are exceptions, since they are classics on whi

ch many of our current ideas
are based.

Questions

L1,3.1,32,5.1,5.2. Isany training provided to staff? Please describe this training,
What is done with new staffp

1.2, 3.3, 5.3. Do you ever haye staff meetings? About how often? What is usually
handled ar these meetings?

5.4, 7.2. Aze there any resotrces on-site that you can use for new ideas? Whar is
included?

7.1. Is there any support provided so you can atrend conferences or courses? Please
describe what is available.

7.3, Are there any requirements for staff with Joss than an AA degree to continue thejy
formal education? Please describe the requirements,
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Sample of a Filled-in Score Sheet and Profile

Sample Score Sheet: Observation 1 9/18/97

LANGUAGE REASONING 4/ 1%/ 97

15. Books & pictures ri 2 @
Y N Y
110 W 3.15‘5{:1“ 5.1[3”3’
2o0E 3280 sa0 &
530 @
s4& O
550 &

16, Encouragingchildren 11 2 3 @5 6 7 J

to commuanicate

¥ N ¥, N Y N
oo Lo si0 o
20w 52000 sasf 0

336 1

develop reasonin
dalls B

Y N YN
Lo, 1E0 5100
120 & 320 0 5200

17. Using language to 1 12? 3 4 5 6 7

18, Informal use of
Janguage

Y N ¥
o N 3,1r‘:(a/N S.IDE:‘/
120 3.2@23 520 &
130 530

540 &

A, Subscale (ltems 15 - 18) Score R
t.’d

B. Number of items scored .2 X

LANGUAGE-REASONING Average Score (A + B}

Yol

Sample of a Profile

ITI, Language-Reasoning
(15-18)
Obs, 1 Obs. 2

#:7

average subscale
score

Sample Score Sheet: Observation 2 4/29/98

LANGUAGEREASONING 4/ 21/49%

15. Books & pictures

[1 2 35 6 7 |MNoew

“ur il
Y Y, N Y N Y N - -
nod D sin 1100 paefeal
20w 2% O a0 7200 _Ww‘*“”/""
3@ D0 p el
540 0 P el
550 8 " flereat gt
16. Encouraging childeen [t 2 3 4 5 [GEN
to communicare qu/%
i e
Y N ¥ N ¥ N Y, N
Lo® g0 51820 TR 2: T e st
oy 3E0 5260 720 @
136K0
17. }lein language to 2 3@)s 67 -
evelop reascriin ?" -
sieills P 8 Catas. Y
Y N YN ¥ N v N T -
o, o osifo, 00 e
7200

120 m/ 1200 sane’

18. Informal use of EZ 34 (_5} 6 7 l/_] )
langunage A
it o
N N Y, N Y N 5242:4

Lo & M0 st O TR A

lzn:nlf(’ 326 O 5.22(/5 mow - MA—“J_

130 © 5300 Grucnsoonas ¢
5467 00

A. Subscale {Items 15 - 18} Score 197
B. Number of items scored 2 %

LANGUAGE-REASONING Average Score (A + B) Rk

[

‘ 5. Books and pictures :

16. Encouraging children to communicate
| 17. Using language to develop reasoning skills
18. Informa] use of language

Y S% &% & &Y LY G

£ LM

L N T A N S T A |



SCORE SHEET - EXPANDED VERSION

Early Childhood Environment Rating Scale-Revised
Thelma Harms, Richard M. Clifford, and Debby Cryer

Observer:

Observer Code: __ Date of Observation: ____/_ _ /
m m d d ¥
Center/School: Center Code: _ Number of children with identified disabilities: e
Room: Room Code: ____ Check type(s) of disability: [1 physical/sensory 1 cognitive/language
Teacher(s): Teacher Code; _ [J social/emotional O other:
Birthdates of children enrolled: voungest /[
. m m d d ¥
Time oldest /

# of staff oresent

_f

mom dd y
# of children present ] Time observation began: _ i . bhav OprM
Highest number center allows in class at one time: - Time observation ended: __ —— baAM OprM
Highest number of children present duting observation: Time interview began: __ . OAM BIPM
Time interview ended: i OAM OPM
SPACE AND FURNISHINGS
1. Indoor space ' 1 2 3 45 6 7
Y N Y NNA YN YN
1.10 0O 31003 5.10 O 710 O
1.20 O 3200 52000 720 0
1.30 0O 330 0 530 O
140 O 340 O
3500 0
2. Furniture for care, 1 23 45 ¢ 7
play, & learning 5.1 Child-sized? + =
Y N Y NNA Y NNA Y N {# child-sized) {(# children) {% child-sized)
.10 O 310 03 5.10 O 7.100
1.20 0 320 0O 5.20 0 720 0
33000 5300 0

Score Sheet p. 1
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3. Fuenishin gs for

§ = substantial portion of the day

]2 4 5 6 7
relaxation : 5.0 Towl dime, cozy area:
Y N Y N Y N Y N
1109 3100 ss1o0 7.0 0O
120 0 320 0 520 [ 720 1
530 0O
S = substantial portion of the day
4, Room arrangement 1 2 3 4
5 06
: > 7 3.1, 5.1, 7.1 List defined interest centers:
Y N Y NNA Y N Y N
110 3100 510 0 710 O
1.200 O 3200 0 5.20 [ 7.20 [
330 O3 530 [ 7.30 0O
3400 00 0O
5. Space for privacy 12 3 4 6
R 5 7 5.2 Total time, space for privacy:
Y N Y N Y N Y N
Lo 2,10 03 5.10 &1 710 O
32000 s§s200 720 0O

6. Child-related display

1 2 3 4 5 6 7
Y N Y N Y N Y N
110 o 310 0 5.10 O 7,100
1.20 O 320 0O 520 0O 720 0
530 0
7. Space for gross motor 1 2 3 45 6 7 1.2, 3.2 Safety hazards:  major minor
Y N Y N Y N Y N outdoors
oo 310 0 sa0 7100
1.20 O 320 0O 520 0 720 0
530 L 7300
indoors
\
\

Score Sheet p. 2
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W)

{?;
e 8. Gross motor equipment
P 1234567 3.1 Total time, gross motor equipment: 7.1 stationary:
5.2 List variety of skills: R
Y N Y N Y NNA Y N 1) 5) ‘
.13 0O 3100 510 00 7.10 O :
rtable:
1200 3200 5200 720 O 2) 6) porable ‘
130 3 330 0 53000 3) 7)
4) 8}
A. Total Subscale (Trems 1-8) Score B. Number of items scored __ " SPACE AND FURNISHINGS Average Score (A+B) __.__
R ' PERSONAI CARE ROUTINES
- 9. Greeting/departing 1 2 3 45 6 7 1.1, 3.1, 5.1, 5.3, 7.3 Greetings observed (v'=yes, ¥ =no)
:5 Child Parent  Info shared
- ‘”"/ 1
* Y N Y N Y NNA  YNNA , — @ —
B L0 0 3100  si00 710 0O s = -
1200 3200 5200 720 O i = —
= 1300 3300 s3s@O0 73000 5 - :
«3 & - _
3
o 10. Meals/snacks 1 2 3 45 6 7 1.3, 3.3 Sanitary conditions observed (v'=yes, X =no} Thables sanitized?
a 1[2314]5]6i7|8]910[11[12]13]14]15
: Y NNA ¥ NNA Y NNA Y N Children’s hands washed Other problems?
‘5_3 110 a 310 0 500 O 710 0 " Teachers hands washed
7 120 0 3200 5.20 [0 7200
< oo oo 5500 7300
e 140 O 340 00 5400 003
h 15000 35000
@ 360 O O |
Ly 3.2 All cots/mats > 18" apart? [0 [
o ¥ N Y N Y N Y N 5.3 All cots/mats > 36" apart? [ [
113 310 03 5100 0 71003
1.20 0 320 0 520 0O 72003
1.30 0 3300 530 O
340 00

Score Sheetp. 3
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12. Toileting/diapering Ll 53 4 5 6 7 1.3, 3.3 Handwashing observed {¥ =yes, X =no) 3.1 Sanitary conditions (*=ycs, =no)

- 11203l4ls]elzislolioinjialiajigis Toilees flushed? _ Same sink sanitized?
Y N Y N Y N Y N Ghild :
oo 300 s1i@g 700 Feacher | | Other issues: !
i %g E Z)iléll g 22[[% g 720 & Adult handwashing completed out of times
14 OO 34]:] O Percentage completed = %
350 Child handwashing complered out of times
Percentage completed = W
13. Health practices | 23 4 5 6 7 1.1, 3.1, 3.2 Handwashing observations (ually) Adult handwashing
Adult Child _ R .
v N v N Completed _____out of rimes
ey No es o ;
. E] g . E] E . é g , 1&{1 ISNA Upos atrival in class or Percentage completed = %
. e . . re-enkry Fi'Oﬁ'l (HJT:dDUfS
1200 320 0O 5200 0 7200 O O] Afrer sand or messy play Child handwashing
225 S 530 O Before/afier water play Completcd outof ____times
Rfrer dealing i bodily Percentage completed = %
fluids
After touching pets or
contaminated objects
14, Safety practices 1 2 3 45 6 7 1.1, 3.1 Safery hazards:  major | minor
| : !
1
Y N Y N Y N Y N outdoors \ ‘
og smo o saon 7a00 | |
200 3200 5200 7200 | |
130 0 330 indoors ‘ |
] i
A. Total Subscale (Trems 9—14) Score B. Number of items scored _ PERSONAL CARE ROUTINES Average Score (A+B) .

LANGUAGE-REASONING

H 4
15. Books and pictures L 23 4567 5.1 Total time, books and pictures = 5.5 Informal reading observed? {y / n}
v N v N Y N Y N 5.1 Wide selection (mlly}:  fantasy
g 3109 ss1db 710 0 nature/science facrual race/culture
200 3200 s200 7200 .
530 O people abilities animals
540 [ 5.4 Violence?
550 O

Also see ltem 26, 3.1 and 5.1, and Item 28&, 3.1 and 5.1.

S = substantial partion of the day

Soor;_éheét n. 4
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16. Encouraging children 1 23 4 5 ¢ 7 | 21 Communication activities:
to communicate _ Examples during free play:
Y N Y N Y N Y N - .
1100 O 3100 0O 510 0 710 [ Examples during group time:
1.200 0 320 13 520 O 720 0O
330 7.2 Examples of wrirten communication:
17. Using language to 1 2 3 4 5 6 7 | 3151 Examples of logical relationships:
develop reasoning
skills
Y N YN YN Y N

5.2 Fxamples of child’s explanations:
1o g 3001 0 5.:0 0 710 O

120 13 3200 5200 720 0O

4
g
]
1
|

18. Informal use of 1 2 3 4 5 ¢ 7 [ 23FExamples of staff expanding on children’s ideas:

language

Y N Y N Y N Y N :
L1 o 3100 510 0 7100 7.2 Examples of staff questioning for longer answers: B
.20 0O 3200 5.20 0 720 0
308 530 0

540 O
A. Toral Subscale {Items 15-18) Score __ __ B. Number of items scored LANGUAGE-REASONING Average Score (A+B) _, E
ACTIVITIES
19. Fine motor 1 2 3 4 5 6 7 | 51 Tortal time, fine motor activities:
5.1 Types of fine motor marerial (list 3 o 5 of each):

Y N Y N Y N Y N ) o _ ‘
110 O 3000 §510 0 710 O ¢ Small building materfals -
1200 3200 5200 7200 o Art e

530 0O i3
¢ Manipulatives Lz
S = substantial portion of the day ' o Puzles ':Q

Score Sheet p, 5



20, Art

$ = substantial portion of the day

5.2 Total time, dramatic play:

1 2 45 67 5.1 Total time, art materials:
. es of art materials (list 3 to 5 of each):
v N Y N v N v NNA 5.1 Types of art materials {list 3 to 5 of each)
108 3100 s$s10 0 7.0 O »  drawing {required)
1200 @0 320 [ 520 0O 7200 0 ,
730 [ & *  pain
e 3D
S = substantial portien of the day s collage ¢ tools
21, Music/movement
12 4 56 7 3.1, 5.1 Total cime, music materials:
v N v N Y N Y N 5.2 Types of music materials (list 3 to 5 of each}:
110 1 3100 500 0 7101 [ e instruments
120 9 320 0 520 [4 7200 0
3300 0 730 O * music to listen 1o, and for older children to play
s dance props with music
_ 7.1 Music available as a free choice? As a group activity?
22. Blocks 1 4 ‘
2 > 6 7 5.4 Total time, block area:
Y N AN v N Y N 7.1 Types of blocks (v =cbserved}:
1100 310 O a0 O 7130 __unit
3200 s200 7200 — large hollow
3300 0 530 O 7300 — homemade
S 540 O ___other:
5 = substantial porrion of the day
23. Sand/water 1 2 i 5 6 7 | 315171 Provision for... {¥'=chserved):
Indoors  1Outdoors
Y N Y N Y N Y N Sand
1100 310 O 5.10 0O 7.0 0 Water
1200 3200 5.20 [ 720 0O
550 0 5.3 Total time, sand or water play:
24, Dramatic play 1 2 i 5 6 7 5.1 Gender-specific dress-up clothing (list): 5.3 Themes represented in props (name ar least two):
Male | Female
Y N Y N Y N Y N |
.10 a0 310 03 510 [ 710 O 7.
3200 ss200 720 0 3
330 0 .30 00 730 0 '
540 O 740 O

Score Sheet p. 6
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25. Nature/science r L 2 3 45 6 7 5.1 Types of nature/science materials (list 3 to 5 of each):
v N Y N vy N ¢ N ¢ Collections of natural objects
an 30O 510 [ 7180 0 s Living things
3200 §s5200 720 _
330 O 530 0O *  Books, games, toys
540 0 ¢ Acrtivities .
§ = substantial portion of the day 5.2 Total time, nature/science:
26. Math/number 123 4.5 6 7 5.1 Types of math/number marerials (lisc 3 to 5 of each):
e Counting
Y N Y N Y N Y N . Wi :
oo 00 saoo 7100 fitien numbers
1203 320 0 S§s520 0 728 0 ¢ Measuring
225 El e  Comparing quantities
e Shapes
§ = substanzial portion of the day 5.2 Toral time, mach/number:
27. Use of TV, video, [ 2 3 45 6 7 NA
and/or computers
Y N Y N Y NNA Y NNA
g 314 510 0O 710 0
200 32000 s20 0 3 720 0O
330 08 530 [
540 [
28. Promoting acceptance 1 2 3 45 6 7 5.1 Diversity in materials (tally}
of diversity Other
Y N v N Y N v N Books Pictures | materials
o0 300 s108a 7100 Races
hOnO 3200 2 s200 2 7oono  Sulures
.30 0 330 0 Ages
Abilities
(Gender
A. Total Subscale (Trems 19-28) Score B. Number of items scored ____ ACTIVITIES Average Score (A+B) .

Score Sheetp. 7




INTERACTION
29. Supetvision of gross 1 2 3 4 5 6 7
motor activities i
Y N Y N Y N Y N
110 B 3.0 10 s..Ood 710 [
1.200 0 3200 0 5200 0 720 H
5300 0 730 O
30. General supei%ﬁon 12 3 45 67
of children
Y N Y N Y N Y N
1100 3o 510 0O 710 0
1211 0 32000 520 0 720 3
33000 530 O
5400 0O
' 31. Discipline T 2 s 4 5 6 7 B )
Y N Y N ¥ N Y N
.10 3100 510 1 7.1
1.20 0O 320 0 520 0 720 0O
130 &1 330 0O 5300 730 0O
32, Staff-child 12 3 45 6 7
interactions
Y N Y N Y N Y N
1.10 03 31og 510 £ 7.10 O
120 0O 320 0O 52008 720 0O
.30 O 530 03
33. Interactions among 1 2 3 45 6 7
children
Y N Y N Y N Y N
1.0 A 3,10 4d 5.10 0 710 O
120 0 320 O 520 O3 72000
1.30 [ 330 0
A. Toral Subscale (Items 29-33} Score B. Number of items scored INTERACTION Average Score (A+B) __._
|

[ T T T e ——

Score Sheetp. 8
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PROGRAM STRUCTURE

34. Schedule

12 4 5 6 3.3 Time, indeor play:
Y N Y N Y N Y N Time, outdoor play:
1.10 3,10 4 510 [I 7101 0 Total time. vlay:
320 13 s20 0 7200 # tme, play:
33000 §s5.30100
3400 O 5.40] 1]
§ = substantial portion of the day
35. Free Play 1 2 4 5 6 5.1 Time, free play indoors:
¥ N Y N Y N Y N Time, free play outdoors:
.10 B 31000 §s5180 7.10 O Total time, free play:
1.200 [ 32001 00 520 O 7200
330 0O 530 O3
§ - substantial porrion of the day
36. Group time i 2 iP5 6
Y N Y N Y N Y N
.10 [ 3.10 [ 500 0 710 03
1.20 0 320 0 520 O 7200 O
5300 0 730 0O
37, Provisions for children 1 2 i 5 6 NA
with disabilities
Y N Y N Y N Y N
.10 0 3100 5.10 O 7.10 0O
1.200 O 320 0 5.20 0O 720 0
1.303 O 330 & 530 O3 730 0O
1.40 O 340 O

A. Total Subscale (Ttems 34-37) Score

B. Number of items scored

PROGRAM STRUCTURE Average Score (A+B) __.__ __

-
M

Score Sheetp. 9
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38. Provisions for parents 1 2 i 5 6 7 ‘
Y N Y N Y N YN
1.10 O 3,10 O 5.10 O 710 0O
1.20 0 320 0 520 [ 720 0O
330 03 5.30 O 730 0O
340 3 540 [
39. Provisions for 1 2 65 6 7
personal needs
of staff
Y N Y NNA Y N Y N
O | 3100 0 510 O 710 O
1.20 O3 320 0 520 O 720 0
330 O 530 0O 730 0O
340 O sS40 0O
3500 0
40, Provisions for 1 2 is5 6 7
professional needs
of staff
Y N Y N Y N Y N
.10 O 310 10 510 0 710 O
1.200 8 320 0O 520 12 72000
1.30 0 330 0 530 0O
41, Staff interaction 1 2 45 6 7 NA
and cooperation
Y N Y N Y N Y N
1.1a g 3.:0 0 510 0O 710 &
120 8 320 0 5200 0 7200
.30 0O 330 0 530 O 730 0O

Score Sheet p. 10




42, Supervi.sionand 1 23 45 6 7 NA
evaluation of staff

Y N Y N Y N NA Y N
1,100 [ 3,10 O 5.1 00 710 [0
12000 320 0O 52 00 720 0

53 00O 7300 [
s4 000
43. Opportunities for 1 23 45 6 7
professional growth

Y N Y N Y N Y NNA
110 O 3,10 B .10 0O 710 O
120 0 3,20 0O 5.200 O 7200 0O

3301 03 530 O 730 0O 0O
540 0O
A. Total Subscale (Items 38—43) Score __ B. Number of items scored PARENTS AND STAFF Average Score (A+B) __._

P — — ISR bW )
Total and Average Score
Total Subscale Score  # of [tems Scored Avcrage Score

Space and Furnishings

Personal Care

Language-Reasoning

Activities

Interaction

Program Structure

Parents and Staff

TOTAL

Score Sheet p. 11
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Schedule Substantial Portion of the Day Calculations
REFERENCE CHART
Planned ObSCl’VEd H - . hours. . portion hour: s. portion
SAeSa A BhlYLE Time center opens: ___ ___:____ FIAM [PM ! 5. portion s poution
G 1:20 Buoirins z‘gg
Time center closes: ____:____ TJAM [OPM b 1:30 00
310
Total hours of operation = ___hrs __ mins W, 3:20
10%.......... 3:30
Substantial : } ;1/2 ---------- 5-"540
e _ g . ; reeeeen 3250
portion of theday=___ hrs ___ mins TVoiiiiinnr i 2i30 b 400
3. Furnishings for relaxation and comfort 24, Dramaric play
Total time = hrs mins Total time = hirs mins
5. Space for privacy 25. Nature/science
Toral time = hirs mins Total time = hrs mins
15. Books and pictures 26. Math/number
Total time = his mins Total time = hrs mins
19. Fine moter 34, Schedule
Total time = frs mins Total time = Lirs mins
20. Art 35. Free play
Total time = hirs mins Total time = hrs mins
22, Block area
Total time = hrs ___ mins

Score Sheet p. 12




B oW I i T T 1 ] EO O T T B [ T T - 1
CIES BN B I [ (PG S S NV U VR N B0 <5 RS NS G SOGG RUUS SUR G A S R U IR U IR U GRSy

: ECERS-R Profile

Center/School: Cbservation 1: / / Observer{s):

Teacher(s)/Classroom: Observation 2: ___/ / Observer(s):

1 2 3 4 5 6 7
] |
I. Space & Furnishings — - - \_v Faa@ space .
) L 2. Fumn. for routine care, play & learning
(1-8) — 3. Furn. for relaxation
Obs. 1 Obs. 2 = 4. Room arrangment for play
D D ! 5. Space for privacy
; 6. Child-related display
average subscale o — 7. Space for gross motor
seore | . | ! - 5. (ross motor cguipment

. . T ing/departi
I1. Personal Care Routines | Ureeling/departing
| _ \S.gwm_M\m:mOWm

(9-14) - . 1. Nap/rest
..... - - 12. Toileting/diapering

D i e , 7 13, Health practices

_ e —— , | i~ 14, Safety practices

I Language-Reasoning _ 15. Books and prictures
. m:ﬁammoﬂ.m casomng 16. Encouraging children to communicate
(15-18)

— _— - 17. Using language to develop reasoning skills

D _U . _ - | - — 18. Informal use of language

) | ] | i
IV. Activities (19-28) |~ ,_, T g e moter
21. Music/movement
g D e S 22. Blocks
23. Sand/water
- 24. Dramatic play
25. Nature/science
_ . 26. Math/number
—— 27. Use of TV, video, and/or computers
_ 28. Promoting acceptance of diversity

_ | J | | : . S

. . . P - ; - .U /18 0F otor ac j{ok:

V. Interaction {29-33) T , _ 1 wo Supervision of gross motor aclivitics
30. General supervision of children

D _r L ! _ —— 3 1. Discipline
D : : —— 32. Staff-child interactions

_ _ - i— 33. Interactions among children

, J | 34 Sc
V1. Program Structure _ , Vl H WWM,MWMM

(34-37} L. +— 36. Group time

D D 'y..--. ,ﬁ ! , | — —— 37. Provisions for children with disahilities

. i ! | | — 38. Provisions for parents
v : : ision: :
IL Parents and Staff _ 39. Provisions for personal needs of staff

(38-43) _— i - 40, Pravisions for professional needs of stalf

D D : : 41. Staff interaction and cooperation "
e 42. Supervision and evaluation of stalf

— i -+1— 43. Opportunities for professional growth

SPACE & FURNISHINGS
Average Subscale Scores N PERSONAL CARE
L | LANGUAGE-REASONING
L i  ACTIVITIES
. _ INTERACTION
__ PROGRAM STRUCTURE
; - : i PARENTS & STAFF

]
(]
I
)
s
-




